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WESTPORT BOARD OF EDUCATION

BOARD OF EDUCATION REGULAR MEETING AGENDA"

(AGENDA SUBJECT TO MODIFICATION IN ACCORDANCE WITH LAW)

PUBLIC CALL TO ORDER/PLEDGE OF ALLEGIANCE
7:00 p.m., Staples High School, Cafeteria B (Room 301)

ANNOUNCEMENTS FROM BOARD AND ADMINISTRATION

1. PUBLIC QUESTIONS/COMMENTS ON NON-AGENDA ITEMS (15 MINUTES)

2. MINUTES
April 4, 2022

Attachment: Meeting_ April 4 2022 Staples High School.pdf

DISCUSSION

A.

Equity Study Presentation
Mr. Thomas Scarice

Dr. Anthony Buono

Mr. Michael Rizzo

Mr. John Bayers

Mr. Stafford Thomas

Ms. Janna Sirowich

Ms. Faith Sweeney

Ms. Rebecca Marsick
Ms. Lauren Francese

Attachment: Equity Study Report.docx.pdf
Attachment: Final Westport PS Root Cause Report 3.14.22.pdf
Attachment: Equity Study Root Cause Report- BOE Presentation 3_30.pdf

. Elementary ARPA Presentation

Dr. Anthony Buono
Ms. Tracey Carbone

Attachment: OLS _ KHS 4.14.22.pdf

. FY 2022 Third Quarter Financial Report

Mr. Elio Longo

Attachment: March 2022 3Q narrative -ver 2.pdf
Attachment: Q3 FY22.pdf
Attachment: Q3 vs Q2.pdf

DISCUSSION/ACTION

A.

School Climate Survey

Dr. Anthony Buono
Mr. Michael Rizzo
Dr. Valerie Babich

Attachment: School Climate Survey 2022.pdf
Attachment: Westport Survey -Final.pdf

. Award of Bid 022-010-BOE Coleytown Elementary School Canopy

Mr. Elio Longo
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Attachment: RFP 022-010-BOE CES Canopy.pdf

C. 2023-2024 School Calendar
Mr. John Bayers

Attachment: 2023-2024 School Calendar DRAFT.pdf

ADJOURNMENT
*A 2/3 vote is required to go to executive session, to add a topic to the agenda of a regular meeting, or to start a new topic after 10:30 p.
m.

The meeting can also be viewed on Cablevision on channel 78; Frontier channel 6021 and by video stream @www.westportps.org
PUBLIC PARTICIPATION WELCOME USING THE FOLLOWING GUIDELINES:

« Comment on non-agenda topics will occur during the first 15 minutes except when staff or guest presentations are scheduled.
* Board will not engage in dialogue on non-agenda items.

» Public may speak as agenda topics come up for discussion or information.

» Speakers on non-agenda items are limited to 2 minutes each, except by prior arrangement with chair.

» Speakers on agenda items are limited to 3 minutes each, except by prior arrangement with chair.

» Speakers must give name and address, and use microphone.

« Per Board policy, speakers must be town residents or employees

» Responses to questions may be deferred if answers not immediately available.

« Public comment is normally not invited for topics listed for action after having been publicly discussed at one or more meetings.
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e WESTPORT PUBLIC SCHOOLS
I3,
\= # THOMAS SCARICE 110 Myrtle Avenue
» Superintendent of Schools Westport, Connecticut 06880
Telephone: (203) 341-1025
Fax: (203) 341-1029
tscarice@westportps.org

To: Westport Board of Education Members
From: Thomas Scarice, Superintendent of Schools
Re: April 25, 2022 Board of Education Meeting
Date  April 22, 2022

Provided below for Board consideration is an overview of the meeting agenda items for April 25, 2022. The meeting will be
held in-person.

Discussion

1. Equity Study Presentation
Earlier this week | sent a memo to the Board providing the context for the equity study report presentation. Please see that
memo in this meeting packet for further reference. The following team of WPS educators will join me in providing the
presentation of the attached slide deck for Monday evening: Anthony Buono, Michael Rizzo, John Bayers, Stafford
Thomas, Janna Sirowich, Faith Sweeney, Rebecca Marsick, and Lauren Francese.

2. Elementary ARPA Presentation
As a follow up to previous ARPA requests, the elementary schools have varying needs and, at this point in time, only
Kings Highway Elementary School is prepared to share their proposal with the Board. This project aligns very well with
the ARPA criteria and previous proposals as it places a focus on outdoor learning opportunities to foster academics and
social/emotional development.

The Kings Highway Elementary School Outdoor Learning Space is a multifunctional area the KHS community can utilize
for lessons, meetings, gatherings, and activities. In addition, this space can be utilized by Westport community groups
when school is not in session.

Some of the ideas for use of this space include the area serving as an outside classroom in a quiet and safe location. The
outdoor learning space can also be used as a location for staff meetings or lunches, PTA meetings, or individual/small
group instructional time. In addition to this being a learning area, the KHS outdoor space would offer a coverage for drop
off and pickup at arrival and dismissal times. Clubs, such as a future garden or composting club, can access this space
when appropriate as well. Finally, community groups will be able to access this area as it can be used by summer camp
programs for learning or play.

This item is “discussion only” for the first review by the Board. Like the previous proposals, if the Board takes action and
recommends to the town that this project be funded through ARPA funds, the project would advance to the Board of
Finance, then the RTM Education and Finance Subcommittees, and if approved at those levels, the full RTM.

3. EY 2022 Third Quarter Financial Report
Attached is the March Quarterly Report (3Q) for the 2021-22 fiscal year. Chief Financial Officer, Elio Longo, prepared a
memo with an overview of the quarterly report which is included in this packet. Please refer to that memo for further
reference.

I"d like to highlight that there has been a very positive swing in the projections of $518,120. The potential fund deficit has
been reduced to $118,937. This potential fund deficit represents a small budget variation of 0.09% to the $125,594,582
Board of Education Adopted 2021-2022 Budget.

Mr. Longo’s memo provides great detail on the overruns and areas of savings. Ordinarily, the positive effect of cost
savings comes at the expense of programming. For example, the inability to secure substitute teachers, and the lack of
buses which led to combining bus routes, have had an impact on the student experience this year, yet these events have led
to cost savings. That said, | would like to point out Mr. Longo’s work in recouping credits from our transportation provider
and for recommending a freeze/controlled spending measure (essential purchases only) that was approved shortly after the
2Q report. Both of these actions, in addition to others, mitigated the projected 2Q report shortfall.
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The district will continue close monitoring of purchases in this last quarter in order to end the school year without a deficit.
An interim check will be conducted by Mr. Longo’s office midway through the quarter so that we can revisit the
freeze/controlled spending measures for materials and supplies.

Please see Mr. Longo’s attached memo for further detail and context.

Discussion/Action

1. School Climate Survey
State law requires biennial school climate surveys for all Connecticut schools. The most common tool, the Comprehensive
School Climate Inventory (CSCI), was administered in prior years in our schools (Fall 2012, Spring 2015, Spring 2018),
and was planned for Spring 2020 prior to the shutdown of schools as a result of Covid.

These surveys have the potential to provide great insights into the student experience, as well as that of faculty and staff.
As a result, this information can drive district and school-based actions. A positive school climate leads to higher student
performance and a critical sense of belonging and affiliation among students, as well as faculty and staff.

Recently adopted Board policy requires the following:
e prior administrative approval
that surveys will not be used in any identifying manner
that online surveys provide notice of at least two weeks
that parents will be given a minimum of 10 school days to review the survey prior to administration
that parents or eligible students will be provided an option to opt-out
that students are given the option to take the survey using paper and pencil/pen, if that option is possible
the approval of Board of Education related to the content and purpose

Anthony Buono, Assistant Superintendent for Curriculum and Instruction, Mike Rizzo, Assistant Superintendent for Pupil
Services, and Dr. Valerie Babich, Director of Psychological Services, will lead the Board through the attached slide deck
making the recommendation to use the Panorama survey suite. If approved, parents will be notified by May 16th with
options for a paper survey and opt-out, and surveys will be administered with results expected the week of June 24th. The
team will present a follow up with the results to the Board in the early Fall of 2022.

3. Award of Bid 022-010-BOE Coleytown Elementary School Canopy
As we move forward with the Coleytown Elementary School modular project the administration will continue to bring
projects that have been bid for inclusion in the complete program. This next element is the canopy that will tie in the
modular unit to the main building. Please see the attached materials illustrating the scope of this project.

Following a RFP process, it is recommended to award the canopy project to New Haven Awning Company for the RFP
scope of services, totaling $47,490. As with all funding requests and approvals, this project is subject to the respective
approvals of the Board of Finance and RTM.

4. 2023-2024 School Calendar
The 2023-2024 school calendar has been reviewed by respective member groups and is ready for adoption by the Board.
Assistant Superintendent for Human Resources and General Administration, John Bayers, will present the calendar to the
Board for final review and action.
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Meeting: April 4, 2022 Staples High School

WESTPORT BOARD OF EDUCATION

Board Members Present: Administrators Present:

Lee Goldstein Chair Thomas Scarice Superintendent of Schools

Liz Heyer Vice Chair Anthony Buono Asst. Superintendent, Teaching and Learning
Neil Phillips Secretary Michael Rizzo Asst. Superintendent, Pupil Personnel Services
Christina Torres Elio Longo Chief Financial Officer

Dorie Hordon John Bayers Asst. Superintendent,Human Resources and
Robert Harrington General Admin.

Kevin Christie

PUBLIC CALL TO ORDER/PLEDGE OF ALLEGIANCE: 7:10 p.m., Staples High School,
Cafeteria B (Room 301).

ANNOUNCEMENTS FROM BOARD AND ADMINISTRATION
PUBLIC QUESTIONS/COMMENTS ON NON-AGENDA ITEMS

MINUTES: Neil Phillips moved to approve the minutes of March 21, 2022; seconded by Lee
Goldstein and passed unanimously.

DISCUSSION

Westport Connections Transition Program Update

K-5 Student Performance Update

Teaching and Learning: Coaching for Mathematical Thinking
DISCUSSION/ACTION

Gifts

Be it resolved that upon the recommendation of the Superintendent of Schools, the Board of
Education accepts with gratitude and appreciation the donation of a replacement scoreboard for
the PJ Romano Field, and its installation, valued at approximately $22,000 by the Westport Police
Athletic League.

Be it resolved, that upon the recommendation of the Superintendent of Schools, the Board of
Education accepts with gratitude and appreciation the donation of the following spring coaching
stipends:

$4530.00 by Staples Diamond Club for Asst. Coach Brian Sikorski,
$4530.00 by Staples Diamond Club for Asst. Coach Robert Buswell,
$4301.00 by Staples Diamond Club for Asst. Coach Don Smith,
$4503.00 by Staples Diamond Club for Asst. Coach Keith Avery,
$4301.00 by Staples Diamond Club for Asst. Coach Scott Carew,
$3000.00 Staples Rugby Booster Club for Asst. Coach Jack Corcoran,

Board of Education Regular Meeting - PACKET - (Page 7 of 149) Page 1 of 3 General Attachment: Meeting_ ... Staples High School.pdf (Page 1 of 3)



General Attachment: Meeting_ April 4_ 2022 Staples High School.pdf

$1422.00 Girls Water Polo Booster Club for Asst. Coach Brandon Barone,

$4301.00 by Staples Girls Lacrosse Booster Club for Girls Asst. Coach Ashton Guilfoile,
$4301.00 by Staples Girls Lacrosse Booster Club for Girls Asst. Coach Alicia Mortali,
$3681.00 by Staples Girls Lacrosse Booster Club for Girls Asst. Coach Olivia Troy,
$4530.00 by Staples Girls Lacrosse Booster Club for Girls Asst. Coach Cathy Schager,
$4301.00 by Staples Track Booster Club for Asst. Coach Jordan Magath,

$4530.00 by Staples Lacrosse Association for Boys Asst. Coach Colin,

$4530.00 by Staples Lacrosse Assaciation for Boys Asst. Coach Robert Milne,
$4530.00 by Staples Lacrosse Association for Boys Asst. Coach Matthew Jacowleff,
$4530.00 by Staples Lacrosse Association for Boys Asst. Coach Richard Courto,
$3681.00 by Staples Lacrosse Association for Boys Asst. Coach Kyle Hines,

$3883.00 by Staples Lacrosse Association for Boys Asst. Coach Andrew Pfefferle, and
$3883.00 by Staples Lacrosse Assaociation for Boys Asst. Coach Tre Wilson.

MOTION: Neil Phillips
SECOND: Lee Goldstein
RESULT: Passed unanimously
VOTE: 7-0

Approval of Tentative Agreement with Nurses and Health Assistants

Be it resolved, that upon the recommendation of the Superintendent of Schools, the Board
of Education approves the tentative agreement dated March 17, 2022, between the Westport
Board of Education and the Westport Registered Professional Nurses and Health Assistants,
Local 1303, Chapter 153 of Council #4 American Federation of State, County and Municipal
Employees, AFLCIO, a copy of which will be appended to the minutes of the Board of
Education meeting of April 4, 2022.

MOTION: Liz Heyer

SECOND: Dorie Hordon
RESULT: Passed unanimously
VOTE: 7-0

Approval of Tentative Agreement with Westport School Maintenance Employees

Be it resolved, that upon the recommendation of the Superintendent of Schools, the Board
of Education approves the tentative agreement dated March 17, 2022, between the Westport
Board of Education and the Westport School Maintenance Employees, Local 1303-225 of
Connecticut Council #4, AFSCME, AFL-CIO, a copy of which will be appended to the minutes
of the Board of Education meeting of April 4, 2022.

MOTION: Liz Heyer

SECOND: Dorie Hordon
RESULT: Passed unanimously
VOTE: 7-0
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ADJOURNMENT: Dorie Hordon moved to adjourn at 9:32 pm; seconded by Liz Heyer and passed unanimously.

Respectfully submitted,
Neil Phillips, Secretary
(Minutes written by Lisa Marriott)
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WESTPORT PUBLIC SCHOOLS

 THOMAS SCARICE 110 Myrtle Avenue
Superintendent of Schools Westport, Connecticut 06880
Telephone: (203) 341-1025

Fax: (203) 341-1029

tscarice(@westportps.org

To: Westport Board of Education Members

From: Thomas Scarice, Superintendent of Schools

Date: April 18, 2022

Re: Equity Study Final Report - Presentation Cover Memo

Introduction

For well over a century public schools have considered the variance in performance across subgroups of students.
Schools have historically disaggregated performance data and compared achievement results across specific
subgroups of students. Typically, these comparisons have been made across socioeconomic status, racial/ethnic
profile, gender, and disability identification, among others.

In the early 20th century, as the economy shifted from an agrarian base to an industrial base, waves of immigrants
arrived on American shores, and industry saw the need to sort and stratify the workforce for these new jobs. Public
schools responded in kind. At the time of this phenomenon, instruments were being developed to sort students
based on their perceived innate measurable intelligence. Soon thereafter, schools developed tracking systems to
sort subgroups of students based on their identification.

As the century progressed and the battle for civil rights raged, President Lyndon B. Johnson launched the “War on
Poverty”. A cornerstone of this federal legislation, the Elementary and Secondary Education Act (ESEA), focused
on public education and the commitment to equal access to quality education for all students, including all
subgroups of students, particularly those below the poverty line. Title |, a provision of this legislation, distributed
entitlement funds to schools by disaggregating subgroups of students, identifying those with a high percentage of
students from low-income families, and distributing funding accordingly. This legislation sought to close the
academic skills gap between students from low-income households and their peers in higher socioeconomic status
school systems.

Various iterations of federal legislation disaggregating student performance followed over the subsequent decades,
but perhaps none more impactful than the the Individuals with Disabilities Education Act (IDEA), and the
reauthorization of ESEA in 2002, known as “No Child Left Behind” (NCLB). Each federal law further specified the
aim to disaggregate student subgroups in order to provide necessary services and close academic skills gaps
across subgroups.

IDEA sought to ensure that all children with disabilities are appropriately identified and provided a free appropriate
public education (FAPE) to meet their uniquely identified needs. NCLB sought to close academic skills gaps
through accountability measures that explicitly disaggregated students by race, socioeconomic status, disability
identification, and multilingual status. Schools and districts that did not close gaps across these subgroups on state
tests in reading and math were sanctioned, punished, and allocated additional resources to promote equitable
outcomes.

The original intent of NCLB continues to drive state and local education policy through the latest iteration, Every
Student Succeeds Act (ESSA), passed in 2015, by disaggregating student performance across racial,
socioeconomic, disability identification, and multilingual status subgroups.

As this brief overview illustrates, over the past century, public schools have demonstrated a commitment to identifying
students across various subgroups and compared performance levels in an effort to ensure equitable access to a high
quality education, while marshaling resources in pursuit of equitable student performance outcomes.
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The W Publi hools Equi

The maijority of the members of the previous Westport Board of Education expressed interest in conducting an equity study.
This study would continue the focus on various subgroups of students, yet rather than a singular focus on student
achievement, this study also focused on the student experience.

The student experience, namely the social aspects of belonging and affiliation, is foundational to the overall academic,
psychological, and social development for all students, and is a critically necessary component of public education. This
crucial component of public schooling includes a moral imperative to ensure that the identities of all students are seen,
heard, and valued.

Westport is not alone in this pursuit. On February 3, 2021, the Connecticut State Board of Education adopted a revised
position statement on the promotion of a culturally responsive education to all students to close achievement gaps. In this
statement, the Board stated that
“The purpose of this revision is to solidify State Board of Education’s continuing commitment that sufficient,
specialized and appropriate resources must be provided to close the achievement gaps between high-performing
and low-performing students, males and females, and students of different racial, ethnic and socioeconomic
groups.”

This resolution also affirmed the state Board of Education commitment to equity and to providing a student experience in
welcoming school environments by reiterating a joint statement made in December of 2020 by the Connecticut State
Department of Education (CSDE), the Connecticut Association of Public School Superintendents (CAPSS), and the
Connecticut Association of Boards of Education (CABE):
“[The joint statement]... emphasized our mutual commitment to providing all students with school environments
‘where they do not feel threatened regardless of their race, gender, gender identity or expression, religion,
nationality, status of citizenship, or sexual orientation. It is our core responsibility as educators to do everything we
can to foster environments that ensure equity, diversity and inclusion.”

Similarly, the Westport Public Schools sought to administer an equity study since:

e |tis critical to continually assess the extent to which students feel a deep sense of belonging, affiliation, and access

to opportunities in our schools.

There is a national conversation on the topics of diversity, equity and inclusion in our society,

There a number of compelling narratives have been shared from our own students and families that warrant our
attention.

e The Comprehensive School Climate Inventory administered in 2018-19 identified a Sense of Social Emotional
Security - a sense that students feel safe from verbal abuse, teasing and exclusion as a relative weakness in the
district. Out of the 13 dimensions measured, a Sense of Social Emotional Security was identified as the area of
greatest concern.

The nature of studies is to ask questions and contemplate. Ordinarily, questions beget more refined questions and
eventually lead to interpretations and theories. Through a “RFP” process, the district secured the services of the New York
University Steinhardt Metropolitan Center for Research on Equity and the Transformation of Schools to engage in this work.
For well over a year, complicated by navigating the pandemic, a committee of educators and community members were able
to consider evidence of disproportionality across subgroups with a focus on access to programs and services, school
climate, and curriculum and instruction. The team looked at a variety of indicators (e.g. student performance, discipline
data, surveys, focus group/interview feedback, etc.) to make interpretations, and consider further questions. During this
time-bound study, the preponderance of time and effort was spent on assessing student access to programs, and the overall
student experience.

Next Steps

The enclosed report represents the summary, interpretations, and recommendations of our consultants from the New York
University Steinhardt Metropolitan Center. On Monday April 25, a team of Westport educators will present the findings and
recommendations of this report to the Westport Board of Education. Although recommendations have been provided,
specific district action steps have yet to be defined.
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The report provides four recommendation focus areas:
1. develop welcoming and affirming school communities
2. increase access to educational programming for every student
3. overhaul data systems: disaggregate data collection, analysis, and usage
4. invest in ongoing professional learning and development

As | mentioned in previous messages, | have changed my original recommendation of including equity study action steps in
the district strategic plan. The district has the capacity to maintain multiple plans and focus as evidenced by plans dedicated
to facilities, technology, curriculum renewal, etc. As | also mentioned, there will be, and should be, explicit crossover across
these plans, honoring a “systems” approach. However, | recommend that the forthcoming action steps of the equity study
stand alone on the merits and value they can bring to our student population. The district committee of educators will
reconvene to begin the development of action steps to continue advancing this work.

| have complete confidence that the work of all forthcoming action steps, while critically necessary for groups of students,
will benefit all students of the Westport Public Schools. | look forward to the presentation on April 25 and subsequent action
steps moving forward.
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Root Cause Report
Westport Public Schools

Final Report Submitted March 2022 by
Innovations in Equity and
Systemic Change (IESC) - New
York University

METROPOLITAN CENTER FOR RESEARCH ON EQUITY AND THE TRANSFORMATION OF
SCHOOLS
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NYU STEINHARDT

METROPOLITAN CENTER FOR RESEARCH ON EQUITY AND THE TRANSFORMATION OF SCHOOLS
INNOVATIONS IN EQUITY AND SYSTEMIC CHANGE (IESC)
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NYU STEINHARDT

METROPOLITAN CENTER FOR RESEARCH ON EQUITY AND THE TRANSFORMATION OF SCHOOLS
INNOVATIONS IN EQUITY AND SYSTEMIC CHANGE (IESC)

Executive Summary

Introduction: IESC’s Mission

Framing the Equity Study
NEENE]
Notes from the Field

Executive Summary

New York University’s Metropolitan Center for Research on Equity and the
Transformation of Schools (NYU Metro Center)-Innovations in Equity and Systemic Change
(IESC) partnered with Westport Public Schools to engage in an Equity Study. We offered a
capacity building approach in conducting the equity study by employing an evidence-based root
cause analysis process that examined both quantitative and qualitative data and beliefs, policies,
practices, and procedures to unveil the root causes of student experiences and outcomes. We
believe that local socio-cultural-political and historical knowledge held by the district staff and
community are invaluable to the equity audit process. With this in mind, our equity audit used a
collaborative approach, understanding that building an ongoing inquiry focus is the most
impactful approach to systemic change (Kozleski & Artiles, 2012). In particular the equity study
occurred alongside Westport’s Root Cause team. The plan proposed six training and technical
assistance support sessions with the Root Cause team to build: (1) their capacity in examining
student level and organizational level disaggregated data by race, ethnicity, gender, socio-
economic status, IEP/Non-1EP status and ENL/non-ENL status; (2) examine and identify beliefs,
policies, practices, and procedures that are leading to student outcomes; and (3) explore how
race, culture, and privilege in systems perpetuate inequities. These processes were used to
identify the root causes of disproportionate student experiences and outcomes, next steps, and
recommendations for Westport to develop a coherent multi-year strategic plan to address their
disparate student outcomes.

The findings from the Equity Study revealed some of the following. The focus groups unearthed
some of following consistent patterns across parent/caregivers and students: 1) grateful and
feeling fortunate for a quality education; 2) a culture of competitiveness that leads to students
feeling pressured to fit a mold for success; 3) limited exposure to students/families/communities
that hold identities differences and a lack of preparedness to engage in spaces outside of
Westport; 4) a desire for the Westport school community to be more diverse and inclusive; 5)
harm caused to students and families of social identity differences (e.g., race/ethnicity, disability,
religion); and 6) a desire for the district to proactively have a plan to address bias-based incidents
and inclusivity.
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NYU STEINHARDT

METROPOLITAN CENTER FOR RESEARCH ON EQUITY AND THE TRANSFORMATION OF SCHOOLS
INNOVATIONS IN EQUITY AND SYSTEMIC CHANGE (IESC)

Across several points of analysis, inequities exist in Westport that particularly have a
disproportionate impact on Black and Latino/a students. Asian and White students have greater
access to rigorous instruction and curriculum, consistently score higher on academic assessments
and on average, are impacted the least by the disciplinary system.

Some of root causes for inequities that were derived from the collaborative process included: 1)
Inconsistency across all schools as related to Tier 1, 2 intervention implementation and the lack
of data collection and review of the data; 2) Lack of data system to collect discipline data across
schools; 3) Lack of widespread, consistent, restorative practices/approaches to discipline and
dispute resolution across all schools; 4) Implicit biases impacting responses, decisions, treatment
of students, perceptions of families; 5) Insufficient targeted deep professional learning on
culturally responsive sustaining education. After moving through the 6 days of collaborative
work with the district’s root cause team, analyzing the data, including the student and
parents/caregivers focus groups, student outcome data, staff survey results and, policies,
practices, NYU Metro Center’s IESC offers the following 4 recommendations as avenues to
grow equity in the district:

Develop welcoming and affirming school communities

Increase access to educational programming for every student

Overhaul data systems: Disaggregated data collection, analysis, and usage
Invest in ongoing professional learning and development

IESC’s Mission

Innovations in Equity and Systemic Change (IESC) provides professional development,
technical assistance, and consultancy to educational institutions in general and special education.
IESC’s mission is to advance educational equity by disrupting, dismantling, and eliminating
disproportionality by building the capacity of educators to implement Culturally Responsive
Sustainable Equity-Based Systems that meet the needs of all students and families.

Framing the Equity Study

Districts aiming to engage equity work must grapple with the impact of racial inequities
of historically marginalized communities (Skrla, Scheurich, Garcia & Nolly, 2004). Equity
audits have a deep and significant history in civil rights enforcement to assess racial educational
inequities and more recently with federal accountability measures such as No Child Left Behind
(NCLB), and Every Student Succeeds Act (ESSA). Federal accountability policies such as ESSA
require State Education Agencies (SEA), and ultimately districts to monitor progress towards
closing achievement and graduation disparities rates based on race, income, disability, and
ENL/Multilingual status. To that end, states and districts must set equity goals and indicate how
they will monitor their progress toward them. Educational equity is framed in the following way:
“educational equity incorporates educational policies, practices, interactions, and resources that
are representative of, constructed by, and responsive to every student such that each individual
has access to and can meaningfully participate and make progress in high-quality learning
experiences that support students towards self-determination and reduce disparities in outcomes
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regardless of individual differences and social identities” (Great Lakes Equity Center, 2011).

The framing of the equity study for Westport is built on research that underscore the
causes of inequities (Klinger et al., 2005; Kozleski & Artiles, 2012). Effective equity
assessments rely on a comprehensive inquiry approach, in which qualitative and quantitative data
collection, including key stakeholder interviews, surveys, student outcome data, policy,
procedure and practice reviews (Kozleski & Artiles, 2012). The efficacy of equity assessments
further relies on a team of district stakeholders who hold socio-cultural-political and historical
knowledge to contextualize the data, systemic beliefs, policies, procedures and practices. Our
approach aims to collaborate with, listen to, and build relationships with and in communities that
question disproportionality to disrupt educational inequities (San Pedro & Kinloch, 2017).
Effective equity studies seek to unearth the inequities that exist in a given community, to give
voice to those historically and currently marginalized and to support the development of
protective spaces for vulnerable communities, which inevitably strengthens the community at-
large. This process offers a counter-narrative, which is often a paradigm shift from the ways in
which districts continue to operate and continue to maintain systemic inequities (Milner, Liu, &
Ball, 2020). Such an approach creates the conditions to push against centering multiple data
sources to triangulate data to verify truth, instead offering the opportunity for counter-narratives
to be revealed and discover alternate perspectives.

About the School District

Westport Public Schools

The root cause report offers a synthesis of both the quantitative and qualitative data
collected from Westport Public Schools throughout the root cause analysis process. As a part of
the root cause analysis process, NYU Metro Center’s IESC requested two years of district
student outcome data (2018-19 and 2019-20). Additionally, a staff survey, student
parent/caregiver focus groups and the root cause teams’ review and analysis of policies, practices
and procedures are reflected in this report. The overarching data offered at a glance below will
be further unpacked within the body of the report. This report is not meant to be exhaustive,
instead it will highlight critical next steps based on the equity study process.

Narrative

Westport Public Schools is a mid-size school district with a total of eight schools. There
were a total of 5,525 students enrolled in the district during the 2018-19 academic year.
According to the district level data for 2018-2019 school year, Black students comprised 2.35%
of the district's population and made up 5.98% of the total students identified as students with
disabilities. Latino/a students in Westport comprised 6.44% of the district population and were
10.29% of the total students identified as students with disabilities in the district. White students’
enrollment in the district during the year was at 79.89% and White students comprised 77.61%
of the total students identified with disabilities in the district. Asian students were 6.62% of the
total district’s student population and comprised 3.62% of the total students identified with
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disabilities. During this school year, 1.65% of the total student population, i.e., 91 students
received at least one suspension.

There were a total of 5,341 students enrolled in the district during the 2019-20 academic
year. According to the district level data in the 2019-20 school year, Black students in Westport
comprised 2.19% of the district population and were 5.56% of the total students identified with
disabilities in the district. Latino/a students comprised 6.91% of the district's population and
made up 10.83% of the total students identified as students with disabilities. White student
enrollment for the district during the year was at 78.94%, White students comprised 76.39% of
the total students identified with disabilities. Asian students were 6.65% of the total district’s
student population and comprised 4.03% of the total students identified as students with
disabilities. Overall, during the year, 0.86% of the district’s total student population i.e., 46
students received at least one suspension.

During the school year 2019-20, out of the total staff working in the district, 75.7% were
female and 24.3% were male. Also, out of the total staff members employed in Westport, 90.1%
were White, 4.4% were Latino/a, 4.0% were Black, and the remaining 1.4% identified
themselves as Asians (see Appendix L).

Notes from the Field

This section serves to give further context to what took place during the six, full-day Root Cause
Analysis training sessions by providing key highlights of participant collaboration, session
content and a broader overview of the group’s engagement throughout the trainings.

Westport Public Schools engaged in a root cause analysis process with 30 participants,
including the superintendent, assistant superintendent, principals and assistant principal,
instructional coaches, teachers, pupil support staff across grade levels, three parent members, one
community member and two board members. The district made a concerted effort to bring
together a diverse group of school and community-based stakeholders.

To open the first session, the district superintendent highlighted the following current
district priorities: examining policies that limit access to students, developing welcoming
environments, and fostering inclusive curriculum and instruction. He underscored how the root
cause analysis work is directly aligned with the above district priorities. The content in session
one started with participants being asked to define “disproportionality” in their own words. Their
responses ranged from, “disproportionality is an opportunity gap” to “disproportionality is
unrealized potential.” It was readily apparent that the group as a whole was bringing in
substantial personal experience and expertise.

As is the case with all root cause teams, the group spent significant time focusing on key
frameworks for engaging and processing the work to come. These included: 1) highlighting and
co-creating community norms - from ‘active listening’ to ‘pushing your growing edge,’ 2)
understanding the three tensions that come up in doing racial equity work - personal, structural
and strategic (Pollock et al., 2010) and lastly, 3) learning how to name the elephants in the room
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- that is, naming the specific individuals and communities that continue to be impacted by
disproportionality in the district. When asked to name, based on the group’s experience, who was
disproportionately impacted in Westport, participants highlighted boys of color coming into the
district through the open choice program, Black girls, particularly through a lack of
representation in the curriculum, children with a low socio-economic status, LGBTQIA+
students, also because of a lack of representation and families of color in general as they often
feel isolated and invisible.

Participants came into session two highlighting important focus areas to engage as the
sessions continued. One participant shared, “that we need to start talking about race as the
foundation of discussions about systemic inequity and then build into intersectionality from
there.” This comment underscored the importance of understanding the ways race and racism
impact disproportionate outcomes in schools and also how critical it is to look at multiple
identity intersections that impact inequities (e.g. gender, SES, sexuality, religion, etc.) (Carter,
Skiba, Arrendondo, & Pollock, 2017). Further in session two, the team started an analysis of the
district’s behavioral data that was provided by the district to IESC and compiled into workbooks.
Participants examined where disparate behavioral outcomes lived in the district and commented
on the disproportionate impact felt by Black/African American students. They also highlighted
the need for more data analysis, not just for suspensions (which was what was mostly provided
by the district), but also discipline referrals, to get a deeper sense of how students are impacted
even before a suspension becomes the outcome. The group was beginning to identify the ways in
which disproportionality is layered - how beliefs, policies, procedures and practices all lead to
disproportionate outcomes. Connected to this, participants highlighted the ongoing importance of
professional development and support, for teachers and staff to have structured learning
experiences to better understand equity-driven instruction and how to respond to the current
inequities that live in their community. At the end of session two, moving into session three,
participants started to analyze the academic workbooks.

Before further engaging the academic workbooks, participants shared reflections on the
readings that they completed between sessions. In thinking about shifting school culture,
particularly when it came to being more culturally responsive in responding to behavior, a
participant commented that, “systemic, sustainable change can only come with involvement of
students, families, and community toward a united purpose with alignment of resources and
support of all stakeholders.” This idea of the varying spheres of influence was one that the group
continued to bring with them into sessions - they grounded the work in how everyone in the
community could benefit, not just from a personal/individual perspective.

Key takeaways from the academic workbook analysis included: noticing that there were a
disproportionate number of students of color in track C classes (designated as the lowest district
academic track), grappling with how students end up in AP and Honors classes where White and
Asian students are overrepresented, and the need to train staff on culturally responsive
interventions to minimize disproportionality that is occurring across the academic tracking
system. Participants made connections across the two years of data, recognizing that the patterns
reveal a systemic problem.
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In session four, the group analyzed the various district discipline policies and practices
including the code of conduct, behavioral referral forms and the overall school discipline
process. This analysis served to identify potential gaps that may be leading to inequities and
disparate outcomes and experiences. The group highlighted a lack of tracking and analysis of
behavioral incidents throughout schools in the district. They offered that without a more systemic
approach, internal bias and educator’s attitudes and beliefs can have a potentially deleterious
impact on students, particularly historically marginalized individuals (Gregory, Skiba, &
Mediratta, 2017). They echoed the need for more staff training.

Session five and six were both in-person sessions where NYU Metro Center IESC
facilitators and root cause participants met to finish out the root cause series. Participants were
asked to complete the CR-SE District Self-Assessment, organized by six CR-SE focus areas and
scored by identifying how culturally responsive a district is based on a list of indicators in each
focus area (district scores offered in Appendix I). One of the key group takeaways after this
process was the need for more student voice needed to move the district to a more equity-based,
culturally responsive approach. In the second half of session five, participants split up to work on
both crafting an equity-based moral imperative statement - identifying why this work is
important to the district - and further analyzing potential root causes that were leading to
disproportionality in the district.

The last session was focused on building out a multi-year action plan grounded in all of
the analysis the group had completed in the previous five sessions. The goal of the multi-year
action plan is to offer tangible next steps that align with the findings of this root cause report.
Westport’s action plan is divided into three distinct focus areas in effort to connect this work to
larger strategic initiatives and school/district-based processes. The focus areas that were chosen
are: 1) Teaching and Learning, 2) Professional Learning and Development, and 3) Data Systems.
NYU Metro Center IESC facilitators walked participants through key phases of implementation
science in order to most effectively build an action plan that can have long-term success. NYU
Metro Center IESC facilitators reminded the group that an effective action plan is iterative, has a
cycle of analysis and review built in, which means it will continue to adapt and change based on
the district’s needs and outcomes. The group closed out session six sharing what they had
accomplished in building out the multi-year action plan. All groups highlighted a very thoughtful
starting point to the initial years of the plan, which will need to be further built out by district
personnel.

Key Recommendations
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Recommendation 1:
Develop Welcoming

and Affirming School
Communities

Welcoming and affirming schools are communities in which every student and family
feels safe. In these spaces, people can find themselves represented and reflected, and treated with
respect and dignity. Such an environment ensures every social identity (i.e., race, ethnicity, age,
gender, sexual orientation, ability, language, religion, and socioeconomic background) are
affirmed, valued, and used as vehicles for teaching and learning (NYSED, 2019). This includes:

4 Teaching and learning grounded in relationship building, where differentiation occurs

based on student experience and cultural background - where differences do not equate to
deficiencies.

O Educators as learners, recognizing the importance of everyday growth through
engaging in difficult dialogues, particularly around critical issues regarding race and
equity.

Q Students are exposed to a variety of voices and experiences, including the experiences
of historically marginalized identities in order to broaden students' understanding of the
world and deepen critical thinking.

When welcoming and affirming school spaces fail to exist, students experience
marginalization and harm. Findings from the student and family focus groups underscore a lack
of welcoming and affirming spaces, exemplified by marginalized individuals feeling like there is
a particular mold one has to fit into in Westport. Without the valuing of diverse social identities,
conditions for marginalization for students of difference continue to exist in the district.

Welcoming and affirming environments foster space that allows for risk taking and uses
student mistakes as learning opportunities (NYSED, 2019). When asked to describe their school,
most students and several family members immediately began describing the climate of their
school community, highlighting that it feels like it was created to push students to achieve, but is
also very competitive and “toxic.” Students described being pushed too far and feeling pressured.

It can be really toxic at times...it's a lot of work and it's competitive.
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The competitiveness of it. In terms of academics that's a big part of it in pushing to
achieve, and | think that's the good side of it. But [it's] also like pushing yourself to the
point where you don't necessarily need to, and it can like hurt you in the long run, in
terms of like depression and like sleep issues.

Every single student, | know, stressing about just about their grades, stressing about how
many AP classes they can take. Like what will get them into Harvard, it's very oriented
around taking as many AP classes you can to get the highest grade possible and I don't
think that’s the strongest thing to have in a school, obviously, because it causes so much
stress in these kids' lives.

[Staples is a] big high school and the academic environment is pretty competitive, like
the teachers and | think the environment pushes you to try to take difficult classes and
push yourself pretty far.

I think the overall atmosphere of the school is very competitive, and | think it's pressure
that the students put on each other.

I think academic culture is a big part of that. It feels like there's one path and if you're
a student who doesn't strive to take difficult classes and you're not looking to get into
the top school that's more uncommon. Most students feel pressure, from themselves,
from the environment or from their parents to take really difficult classes and get into
a top school. So that creates a very stressful academic culture.

Students also expressed a lack of freedom of choice despite being surrounded by a plethora of
options. They felt confined to the academic path they were on without the ability to explore any
other options.

[It] is very, very academically focused. | mean if you don't think that college is the right
path for you or if your intent is to go straight from Staples and become an actress there's
not really paths for you. There's classes and you have to start in freshman year and sort of
build your schedule from there, and by the time like | was in mid sophomore year...
although I didn't have set electives yet | knew exactly what English classes | was taking,
exactly what math classes | was taking. | know there's a variety of electives but there’s
not really enough slots to fill with electives. It's all very “you need to take this, you need
to take this, you need to take this.”

I don't like the curriculum, it is fairly restricted, | don't like how strict the academics are.
There is very little freedom when it comes to choosing whether you want to pursue this or
that, that kind of puts you in a position where you're doing many, many things that you
did not enjoy.

People are really stressed about grades, and things like that, and I think the school
altogether is kind of catered more towards the kids who are on that path that are going
to college...There's a lot of classes for students who excel, but | think sometimes for the
people who are in the middle, it can kind of be a bit more difficult. Like I think staples
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definitely caters towards the super smart people...sometimes people | think can kind of
be left behind. I think especially those who aren't on the traditional path of education or
maybe they're more into art than they are academics, and we do have a lot of like art
classes and things like that which is great, but also the school just puts a big emphasis
on like the core subjects like math, science, English and social studies [the school] sees
those as the most essential. It kind of takes away from a more well-rounded experience.

The strict and competitive culture creates an environment that allows particularly for the
marginalization of students of color, students with disabilities and LGBTQIA+ identifying
students. Students and family members shared moments where they experienced the impact of
deficit thinking based on racial biases at the hands of their teachers and counselors. They
expressed differential treatment and access to resources or information based on racial
perceptions and stereotypes held by teachers, peers, and counselors.

Their guidance counselor was specifically not showing them or telling them about harder
colleges, because of their race and that's a very, very specific example that happened to
someone but um yeah unfortunately there are situations like that.

In terms of race, teachers and other students expect like Asian students to be smart. Like
sometimes if | get a good grade on something of course people talk about it because that's
how it works at Staples it's like everyone's like what did you get and, of course, when |
get a good grade then people sometimes will say like well, of course, you got that like as
if like my race matters or something. I don't know, | feel like teachers, just expect certain
kids to be in front of others. They expect kids of other races like kids who are Black or
Latino/a not to do as well, they definitely expect Kids to perform a certain way.

Students shared instances where they experienced or observed biases from their teachers or
counselors against students who need accommodations, have disabilities. In these examples, the
biases manifested in teacher refusal to accommodate learning disabilities as well as insensitive
remarks in class.

The kids who don't fit into a standard like academically [are not treated well]. But kids
who need extra help or who need extra time | feel like teachers always looked down upon
when kids asked for their extra time.

[I know a student who] has dyslexia....there's [teachers] that don't really respect that
[they] have it and don't like don't view it as an obstacle.

A lot of people are not very open minded about [autism] or not very conscious of the

stuff that they say and I don't know Staples likes to say they’re open minded but, in
reality, not as much as they like to think they are.

[A teacher stated that] | will not accommodate him, because no one deserves
accommodations and they're fake and all that kind of stuff.
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This year | got two accommodations, one of them said “essential assignments only for a
period of time" and every teacher responded that every assignment is essential so | cannot
give her any accommodations. | can't lighten the work because she needs to know every
single thing we're doing.

My teacher was made aware of the fact that | had been recovering from anorexia so |
didn't need to work out basically because | was still in recovery. And it was really hot out
so I was wearing short sleeves and she saw my scars and said “oh you're a cutter too.”

Students shared experiencing transphobia and homophobia at the hands of their teachers and
peers. A student has specifically stated that the transphobia from staff causes them to be
unsuccessful.

I've had a teacher tell me that because I don't pass well as male that | shouldn't be upset
when someone calls me by the wrong pronouns and it's basically my fault. So, it's things
like that that don't lead me to be successful.

I know other students who have had those experiences and other students have been
judged viciously there [for being] gay or whatnot.

People blatantly disrespect my pronouns when I've told them what name | go by and what
pronouns | use. They just blatantly don't use them.

Outside of intentional harm because of differences in identities, the “cookie cutter mold”
expectation leaves teachers as well as many students unprepared when met with any identities
that are deemed as a deviation from the “standard” (being White, affluent, able bodied, cis
gendered, straight). Because of a lack of comfort engaging identity differences, members of the
school community enact microaggressions.

Just the lack of diversity, and | know that's not necessarily a super easy fix because
Westport obviously it's not diverse town, but I think when a majority of the students are
White, | think you don't get exposed to different cultures and races and types of people,
and | think students kind of suffer from that. I think, just the lack of knowledge of other
people sometimes creates an ignorance. | don't think people necessarily mean to be mean
or rude. | don't really know how to describe it, but I guess ignorant. I don't think people
necessarily mean to be hurtful with their ignorance, but I think just the lack of exposure
to a diverse student body and staff causes it.

This White kid walked up to a group of black kids just hanging out at lunch and goes
what's up my brothers and tried to hug them and they were just like whoa what are you
doing they were just like what what are you doing you're not my brother. And it was just
so awkward and I was just watching like “oh God.” Things like that, where White kids, I
don't want to be racist but they try to act like a stereotypical Black person. Which again is
racist but they just don't understand they think they're doing the right thing when they're
really not so that's just some of the racial issues at Staples.
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I've seen some really awkward moments [with the Black students who are part of the
busing programs]. Just people who don't know how to act around people of color. I've
seen some really awkward interactions at Staples between people of color and White
people. It's usually the White people who do really absurdly weird things they just don't
know how to act. That being said, the school is mostly White and so is Westport, it’s
majority White. So, | don't know how to explain this, um kids are racist without knowing
that they're racist because they don't really know what to do, around people of color. Like
they feel like they have to act, a special way. If you just be yourself, it will be okay, but
they think like oh, | have to act quote unquote black around black people and it just leads
to really awkward moments. Yeah it's more indirect rather than direct.

I don't think there's a lot of direct racism, but I know there's some kids that say racist
things as jokes but it's really hurtful to the dignity of these African American kids coming
into school.

The stereotype that | might have seen is that there's just one kid who's really good at math
and science and all that sort stuff, really good at school, excellent and he's Asian and |
recall someone saying like oh he's only good at that school because he's Asian.

I talked to one of my friends and he's African American. He told me he was in a class and
that these kids were just talking about topics that they were uninformed about. I'm not
really sure what he just said that he was incredibly uncomfortable and he felt really
outnumbered in the class.

I would say yeah I've had experiences with the kids were like, even if we were like on tik
tok someone made a joke like “oh I can't breathe” and then a kid under it was like “oh
credit George Floyd” and that is like a kid that I knew and I had talked to before who
obviously doesn't really understand the implications of his actions and what he was
alluding to when you say things like that that are very ignorant. That happens a lot, it
happens in all grades, it's kind of a culture.

Students expressed feeling ‘ignorant’ to a world outside of their environment. Students felt that
the lack of diversity in their community was reflected in their education and personal learning
experiences. They described their environment as a “bubble” or “sheltered” and highlighted their
ignorance to the experiences outside of what is deemed normative within their community.

Like it feels kind of sheltered sometimes because there's not a lot of diversity and it's like
pretty wealthy, pretty White.

There's not much exposure, so | think everyone claims to be very open but they're not
really put to the test, | guess, to see because there's not much diversity.

| feel like it's kind of weird at the same time as people who have a lot of opportunities,
because of having good education and like being more privileged, it also feels like we're
not as exposed to some things other people might be. Like a lot of people get jobs at the
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end of high school but don't have to like work at a much younger age or just aren't
exposed to the real world, some people might say, so | think that's another aspect of it.

It feels like Westport is a bubble, and we aren't really aware of a lot of issues going on
outside of our community. Especially in the past year, we have become very aware that
our education is not intertwined with some of the issues that a lot of people face in real
life. I've been thinking a lot, our education—it's an excellent education but the lack of
diversity in the student body and the staff seeps into the curriculum.

The attitudes of some of the kids at Staples kind of like ignorance. Definitely because
Staples is a bubble, and the rest of the world isn't like Staples high school at all so stuff
like that. We are kind of sheltered.

The experiences and perspectives offered by students and families in the district highlight
gaps in school and district culture. District staff and educators are tasked with modeling and
fostering a welcoming and affirming environment in schools. To that end, it becomes imperative
that the adults in school communities possess equity-driven beliefs and an understanding of
culturally responsive practices.

A school staff survey was carried out by NYU Metro Center’s IESC to assess the school
climate, educator’ self-efficacy, instructional support, and educator’s responsiveness to the needs
of diverse students. Out of the 975 district staff members, 216 responded to the survey. The
survey highlighted belief gaps that often lead to the gaps in student and family experiences
highlighted above. Most specifically, educators’ high level of color-evasiveness (as seen in
Figure 1-the Perspectives on Culture and Race scales below), which centers on individuals
ignoring race and failing to acknowledge the impact race and racism has on student and family
experiences. Statements highlighting the level of color-evasiveness in the district are outlined
further in Figure 2. For example, 44% of respondents said that they “try to ignore skin color in
order to view minority students as individuals.” The district’s color-evasiveness is then
compounded by a low level of racial awareness and knowledge, which is also highlighted within
the Perspectives on Culture and Race scales below (see Figure 3). Similarly, the specific
statements that highlight racial awareness are offered in the proceeding bar graph. One example
is that 75% of respondents agreed to the following question: ‘teachers bring stereotypes that
affect their views of students of color, which impact how they teach them.’
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Figure 1: Aggregate Perspectives on Culture and Race Survey Results
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Figure 3: Responses from Racial Awareness and Knowledge Subscale
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deal with many pressures that threaten their identity as 78 22
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Building a more welcoming and affirming culture in Westport is foundational to creating
an environment where every child feels belonging. For the district, much of this work starts with
interrogating the impact a culture of competitiveness has on each and every child, across identity
differences, while also examining how further marginalization happens to already vulnerable
individuals and communities due to the current culture. Without recognizing the increased
marginalization of particular vulnerable communities (e.g., Black, Latino/a, LGBTQIA+),
disproportionality will persist in the district, even with an overarching push to make the
environment less “competitive,” and “overwhelming.” To seek systemic, transformative change,
this work must take on a race-conscious, intersectional lens (Hernandez, Lopez, Swier & Kaur,
2022). As evidenced by the academic and behavioral outcome data as well as the student and
parents/caregivers focus group responses, race and racism has a clear impact in Westport. It will
be important to acknowledge this past and present impact, particularly on Black and Latino/a
students, while proactively building a system that celebrates the racial, ethnic and cultural
differences that currently exist in the district (Carter et al., 2017).
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Recommendation 2:
Increase Access to

Education Programming
for Every Student

Educational opportunities are only valuable if individuals and communities have access
to them. School communities that are based on White and affluent normative culture are often
rife with inequities that are grounded in a lack of access to educational programming for
individuals that do not fit this mold. Achieving equity in school communities means
redistributing access and opportunity - to learning materials, rigorous instruction and curricula
offered in advanced placements courses, and extracurricular programming (Gorski, 2019).
Westport Public School district has a plethora of academic and programming services and a large
portion of the community greatly benefiting from these supports. That said, there remain several
barriers to access, evidenced by the focus groups and the academic, behavioral and classification
data gathered, which particularly highlights areas of disproportionate impact on Black and
Latino/a students.

An Abundance of Resources

During the listening sessions, students expressed gratitude for the quality of education
they were receiving as well as the abundance of choice in programs and resources available to
students from dominant social groups. Although, as the session progressed students also
identified an extremely competitive environment which created the conditions for
marginalization, particularly for those that didn’t “fit the perfect mold,” specifically highlighting
a set of standards regarding achievement, ability, gender, race, physical appearance. Based on
what students shared, it became clear that students saw the rigid standards and marginalization as
the cost of the type of education they were receiving.

Students and parents/caregivers described the high quality of education they receive, including
the plethora of programs, activities, resources, and classes that are offered to them. They further
highlighted the rigor, high academics of the district, and the perception that students are
academically challenged.

I think like especially the extracurricular stuff. But, Staples has like there's so many
different options for that, and it does like give you really nice sense of belonging and
community to have those like consistent things to go to after school every day.
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| feel very lucky to go to Staples...I really do think it's a great school and the education
system there is very, very strong.

I think there are a lot of good resources, whenever | need something I find it, which is
always helpful.

I would second that academically I think the kids are challenged fairly well [in a]
rigorous public school system academically.

He's overall having a good experience. He, too, is being challenged academically. So,
there's a lot of time spent on homework. The teachers are supportive. It's a strong
academic program. | think the envelope is being pushed on academic rigor. | would also
say that the staff is stronger, overall, the administrators are strong. It's a can-do
environment.

My children are very privileged to have an education here and are in a privileged
environment. | feel like they are challenged educationally.

| feel fortunate to have my kids in the school district. Academically - if we're talking
about math learning, how to spell and if we're talking about skills, the hard skills that
they're going to be tested on when it comes to taking standardized tests | feel very
grateful to have them in this school district.

Parents/caregivers offered additional layers to the appreciations of the services available and the
challenging academic approach. These layers highlighted the ways in which the environment can
also feel overly competitive, overwhelming and ultimately impact the access and opportunities
that are available to every student.

I would say the Westport education is rigorous. | do think there is a very high bar here,
and | think it comes from different places. | think the school district is high performing. |
think parents expect a lot of rigor and there's that pressure. | think for all the kids that's
difficult, for the kids who are performing at a high level it's pressure for them. | can only
imagine for the kids who aren't at that level how difficult it is for them.

The pressure that | feel that a lot of the students are under in terms of feeling like you
know you can't be successful unless you take these courses. | think everything is driven
so hard on achieving things that are really, | mean would be sort of out of reach for most
people that like when | was going to school, like, | mean scores and grades were unheard
of where | grew up and | just feel like there's a lot of there's a lot of academic pressure.
Where | also think like for instance, my daughter I think feels like a lot of pressure, every
day a junior. Now she's thinking about colleges and it's just like competitive. | think it
really wears [on them].

Interestingly enough this reminds me that my child and my children, both of them say
that they pick topics for research or projects that they know the teachers might grade
better on if they understand the teacher’s viewpoint and perspective. | found that really
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interesting and they say that's the case how they pick their topics. But, [it’s] also how
their friends pick their topics to write that concerns me that the children are having to
change what they're doing partly goes back to the standard is so high. | want to make
good grades, and then | want to make sure how | do that so navigating the project or what
I say in my papers pitch that my teacher will agree with me and I'll get a better grade. |
just don't think that's the point of a good public education.

I don't know, it just feels overwhelming. | know there is just the competitiveness. There
were kindergarteners with tutors after school. Constantly reading, writing, and everything
just to make sure that they're like on top of the class and top of the standardized testing.
It's just like | feel like they don't even have a chance to become themselves. They're just
being pushed so early. That's just my feeling so far and it's just overwhelming for me. |
can only imagine what the kids feel as they get older.

My son was in special education and that it would be administrators not taking parents or
some parents seriously on goals that we wish to include in an IEP plan. I kind of felt that
he's not producing and he's not growing as he's supposed to be in a special environment
[to grow]. And, as | started to realize this, and | started to speak on it. A lot of things that
I wanted to change in the IEP as his parents, it was kind of like we're not even gonna
listen to you like at all. The advocate [being] involved changed [that] all of a sudden. It's
all in the same areas, we're doing this, and this is happening. It was just a little upsetting
that | had to take it to higher levels, instead of just understanding. And it just needed to be
addressed, and maybe not wanting to hear, thinking that I don't know what's best for my
child.

A process that examines who has access to educational opportunities relies on examining the
district's disaggregated student enrollment and academic outcome and academic programming
data (e.g., AP/Honors Enrollment) to assess whether the district enroliment reflects the student
academic experiences and outcomes. The table below highlights the overall district enrollment
numbers by race for the 2018-19 and 2019-20 school years.

Table 1a. District Enrollment Composition

Race 2018-19 2019-20
District Enrollment District Enrollment
Composition Composition
Al 0.04% 0.04%
Asian 6.62% 6.65%
Black 2.35% 2.19%
Latino/a 6.44% 6.91%
White 79.89% 78.94%
Multiple 4.65% 5.28%
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Disproportionate Access to Rigorous Curriculum and Instruction

Foundational to equity-driven and culturally responsive environments is an instructional
core that offers high expectations and rigorous instruction for every student regardless of identity
markers (e.g. race, gender, sexual orientation, language, ability, and economic background)
(NYSED, 2019). In Westport, critical markers of disproportionate access to opportunities are
situated within the enrollment data for academic tracks, advanced placement (AP) and honors
courses, as well as extracurricular activities (see Appendix E). NYU Metro Center’s IESC
processed the district and school level academic data disaggregated by race/ethnicity and grade
level. For the purpose of the analysis, benchmark assessment data included Fountas and Pinnell,
NWEA ELA, and NWEA MATH. Alongside the benchmark data, annual report card grades (see
Appendix D), extracurricular activities enrollment (see Appendix E), and AP, Honors and Track
B and C enrollments were also included.

As highlighted in the 2018-19 and 2019-20 data, AP and Honors enrollment (see 2a-2d).
Tables are both overrepresented by Asian and White students, exemplifying the lack of access
Latino/a, Black, and mutli-racial students have to this level of curriculum and instruction. Black
and multiracial students are particularly underrepresented in AP and Honors.

Furthermore, the district has academic tracks B and C which operate as more remedial
instructional pathways - pathways that Black students are more likely to be on than any other
racial group. In 2018-19, Black students made up 15.38% of Track B enrollment and 10.77% of
Track C enrollment (compared to making up just over 2% of the student body) (see Table 2e-f).
Similarly, in 2019-20, Black students made up 12% of Track B enrollment and 11.10% of Track
C enrollment. Black students had particularly disproportionate representation in Track C as
Latino/a students had the next highest enrollment at 1.40% in 2018-19 and 3.30% in 2019-20
(see Table 2g-h). Research has shown that higher level academic tracks like AP and Honors
provide learning spaces that are more engaging and student-centered, while more remedial
classrooms, largely composed of Black and Latino/a students, are focused much more on
classroom management than intellectual engagement (Gregory et al., 2017). Offering equitable
access to rigorous instruction can reduce the racial disparities in academics and discipline that
exist in Westport.

Table 2a. Enrollment in AP Classes by Race (2018-19)

Race District Composition Composition of Students Risk Index of enrollment in
Enrolled in AP Courses AP Courses
Al 0.04% 0.00% 0.00%
Asian 6.62% 8.91% 16.94%
Black 2.35% 1.01% 5.38%
Latino/a 6.44% 5.75% 11.24%
White 79.89% 82.04% 12.94%
Multiple 4.65% 2.30% 6.23%
20
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Table 2b. Enrollment in AP Classes by Race (2019-20)

Race Racial Composition of School Composition of Students Risk Index of
Enrolled in AP Courses enrollment in AP
Courses
Al 0.00% 0.00% 0.00%
Asian 6.60% 9.30% 18.30%
Black 2.20% 1.10% 6.80%
Latino/a 6.90% 5.80% 11.10%
White 78.90% 81.00% 13.50%
Multiple 5.30% 2.70% 6.70%
Table 2c. Enrollment in Honors Classes by Race (2018-19)
Race District Composition Composition of Students Risk Index of
Enrolled in Honors Courses enrollment in Honors
Courses
Al 0.04% 0.00% 0.00%
Asian 6.62% 7.21% 22.40%
Black 2.35% 1.76% 15.40%
Latino/a 6.44% 5.63% 18.00%
White 79.89% 83.11% 21.40%
Multiple 4.65% 2.29% 10.10%
Table 2d. Enrollment in Honors Classes by Race (2019-20)
Race Racial Composition of School Composition of Students Risk Index of
Enrolled in Honors Courses enrollment in Honors
Courses
Al 0.00% 0.00% 0.00%
Asian 6.60% 7.60% 24.20%
Black 2.20% 1.30% 12.80%
Latino/a 6.90% 4.50% 13.80%
White 78.90% 83.30% 22.20%
Multiple 5.30% 3.20% 12.80%
Table 2e. Enrollment in Track B by Race (2018-19)
Race District Composition Composition of Students Risk Index of
Enrolled in Track B enrollment in Track B
Al 0.04% 0.00% 0.00%
Asian 6.62% 4.05% 4.10%
Black 2.35% 5.41% 15.38%
Latino/a 6.44% 8.38% 8.71%
White 79.89% 80.81% 6.77%
Multiple 4.65% 1.35% 1.95%
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Table 2f. Enrollment in Track C by Race (2018-19)

Race District Composition Composition of Students Risk Index of
Enrolled in Track C enrollment in Track C
Al 0.04% 0.00% 0.00%
Asian 6.62% 4.29% 0.82%
Black 2.35% 20.00% 10.77%
Latino/a 6.44% 7.14% 1.40%
White 79.89% 67.14% 1.06%
Multiple 4.65% 1.43% 0.39%

Table 2g. Enrollment in Track B by Race (2019-20)

Race District Composition Composition of Students Risk Index of
Enrolled in Track B enrollment in Track
B
Al 0.00% 0.00% 0.00%
Asian 6.60% 4.20% 4.20%
Black 2.20% 4.00% 12.00%
Latino/a 6.90% 7.60% 7.30%
White 78.90% 82.70% 6.90%
Multiple 5.30% 1.40% 1.80%

Table 2h. Enrollment in Track C by Race (2019-20)

Race District Composition Composition of Students Risk Index of
Enrolled in Track C enrollment in Track
C
Al 0.00% 0.00% 0.00%
Asian 6.60% 6.30% 1.40%
Black 2.20% 16.50% 11.10%
Latino/a 6.90% 15.20% 3.30%
White 78.90% 62.00% 1.20%
Multiple 5.30% 0.00% 0.00%
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Disproportionate Classification and Exclusionary Discipline

Black and Latino/a students in Westport do not have the same access to even the general
education pathway that so many students and parents/caregivers highlighted as rigorous and top-
notch. A barrier to this access is the fact that Black and Latino/a students are being
disproportionately classified with an Individual Education Plan (IEP) and are also
disproportionately impacted by exclusionary discipline.

In the 2018-19 school year, Black students were 2.64 times more likely to be classified
into special education than their peers (see Table 3a). In the 2019-20 school year, Black students
were 2.63 times more likely to be classified (see Table 3b). Similar disproportionate
classification is evident with Latino/a students whose likelihood for classification was 1.67 times
their peers in 2018-19 and 1.64 times in 2019-20. This data underlines the impact classification
can have on the long-term academic trajectory of students - as it often becomes difficult once
classified to have access to general education pathways. Dismantling disproportionate outcomes
in special education requires a more specific and nuanced focus on the racial disparities both
within special education services as well as general education as a whole, particularly how
beliefs, policies, procedures and practices continue to lead to inequities (Kramarczuk
Voulgarides, Fergus, & Thorius, 2017). Discipline policies and practices become a critical
intersection in need of analysis as they often create heightened vulnerability and further

inequities.

Table 3a. District IEP Enrollment (2018-19)

Race District District Composition District Risk District Relative Risk
Composition of IEP Enrollments Index of IEP Ratio of IEP
Enrollments Enrollments
American Indian 0.04% 0.00% 0.00% 0.00
Asian 6.62% 3.62% 7.10% 0.53
African American or Black 2.35% 5.98% 33.08% 2.64
Latino/a 6.44% 10.29% 20.79% 1.67
White 79.89% 77.61% 12.64% 0.87
Multiple 4.65% 2.50% 7.00% 0.53
Table 3b. District IEP Enrollment (2019-20)
Race District District District Risk Index District Relative
Composition Composition of of IEP Enrollments | Risk Ratio of IEP
IEP Enrollments Enrollments
American Indian 0.04% 0.00% 0.00% 0.00
Asian 6.65% 4.03% 8.17% 0.59
African American or Black 2.19% 5.56% 34.19% 2.63
Latino/a 6.91% 10.83% 21.14% 1.64
White 78.94% 76.39% 13.05% 0.86
Multiple 5.28% 3.19% 8.16% 0.59
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In terms of discipline practices in Westport, in 2018-19, Black students in the district
were 6.30 times more likely to be suspended, whereas Latino/a students were 2.64 times more
likely to be suspended in comparison to the rest of their peers. A similar trend persists in 2019-
20, where Black students were 4.25 times more likely to be suspended alongside Latino/a
students at 2.84 times more likely to be suspended in comparison to the rest of their peers. The
district’s discipline system that disproportionately excludes Black and Latino/a students is
inevitably limiting their access to rigorous instruction and curriculum. Furthermore, the
disproportionate enrollment of Black and Latino/a students in remedial classes with less rigor
and student engagement, intersected with the evident gaps in racial awareness and culturally
affirming environments, leads to inequitable exposure to exclusionary discipline measures
(Gregory et al., 2017).

Academic Outcomes: NWEA Scores

Ultimately, the district’s NWEA scores, as seen below, highlight one of the potential
outcomes of an educational structure that doesn’t provide access to rigorous and engaging
instruction to every child. Black and Latino/a students had the highest risk of performing below
the benchmark level on NWEA math and ELA assessments in both the 2018-19 and 2019-20
school years (see Tables 4a-4d).

Table 4a. NWEA: ELA (2018-19)

Race Racial Composition Composition of Composition of Risk Index of Risk Index of
of Students who Students At or Students Below Students At or Students Below
completed Above Benchmark | Benchmark level Above Benchmark level
level Benchmark
level
Al 0.00% 0.00% 0.00% 100.00% 0.00%
Asian 6.90% 7.50% 4.10% 89.60% 10.40%
Black 2.00% 1.10% 6.40% 44.60% 55.40%
Latino/a 6.40% 5.50% 10.80% 70.90% 29.10%
White 78.50% 79.10% 75.70% 83.30% 16.70%
Multiple 6.20% 6.90% 2.90% 91.90% 8.10%
Table 4b. NWEA: MATH (2018-19)
Race Racial Composition Composition of Composition of Risk Index of Risk Index of
of Students who Students At or Students Below Students At or Students Below
completed Above Benchmark Benchmark Above Benchmark
level level Benchmark level level
Al 0.10% 0.10% 0.00% 100.00% 0.00%
Asian 6.90% 7.80% 3.10% 90.80% 9.20%
Black 2.30% 1.10% 7.10% 37.50% 62.50%
Latino/a 6.50% 5.50% 10.50% 67.50% 32.50%
White 78.10% 78.80% 75.20% 80.50% 19.50%
Multiple 6.20% 6.70% 4.10% 86.50% 13.50%
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Table 4c. NWEA: ELA (2019-20)

Race Racial Composition Composition of Composition of Risk Index of Risk Index of
of Students who Students At or Students Below Students At or Students Below
completed Above Benchmark Benchmark Above Benchmark Benchmark
level level level level
Al 0.10% 0.10% 0.00% 100.00% 0.00%
Asian 6.80% 7.40% 4.10% 89.00% 11.00%
Black 2.30% 1.50% 6.10% 52.60% 47.40%
Latino/a 7.30% 6.60% 10.20% 74.50% 25.50%
White 77.00% 77.20% 75.90% 82.10% 17.90%
Multiple 6.60% 7.20% 3.80% 89.50% 10.50%

Table 4d. NWEA: MATH (2019-20)

Race Racial Composition Composition of Composition of Risk Index of Risk Index of
of Students who Students At or Students Below Students At or Students Below
completed Above Benchmark Benchmark Above Benchmark Benchmark
level level level level
Al 0.10% 0.10% 0.00% 100.00% 0.00%
Asian 6.80% 7.50% 3.20% 92.10% 7.90%
Black 2.30% 1.40% 7.00% 48.70% 51.30%
Latino/a 7.20% 6.10% 12.60% 70.20% 29.80%
White 77.00% 78.10% 71.80% 84.20% 15.80%
Multiple 6.60% 6.80% 5.40% 85.90% 14.10%

As noted by countless parents/caregivers, Westport Public Schools has established an
academic program that challenges and critically engages much of the student body. There is a
history of high academic achievement and a desire to build on this legacy. The critical next step
for the district is to examine this legacy with an equity framework. It is clear that access to many
of the opportunities in Westport is escaping the most vulnerable communities that it serves.
Moving forward, the school district needs to audit the AP, Honors and track B and C
programmatic structure. It is critical that the district foundationally assess the pathways by which
students are selected for these tracks and critically engage the disproportionality that currently
exists within these enrichment offerings. Moreover, establishing a system of review and revision
to address the disproportionality that exists in behavioral outcomes and IEP classification will
also serve to open access to the teaching and learning that every child in the district deserves.
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Recommendation 3:
Overhaul Data Systems:
Disaggregated Data

Collection, Analysis, and
Usage

Districts that collect, disaggregate and share discipline data with district and school
leaders and staff, including referrals and suspension data, demonstrate the importance of
identifying and addressing discipline disparities (Carter et al., 2017; Gregory et al., 2017). The
Every Student Succeeds Act (ESSA S. 1177) reauthorization included a number of provisions
intended to reduce disciplinary exclusion and disparities in exclusion in states and districts. Such
provisions for instance at a local level have included collecting disaggregated discipline referral
and suspension data (Gregory et al., 2017). Without having a systematized disaggregated data
collection process, including collecting and analyzing discipline referrals and outcome data, root
causes cannot be identified nor action steps developed to address disciplinary outcomes (Carter
et al., 2017). Through the equity study process it became evident that disaggregated data
collection, analysis and usage varied. A noticeable gap existed with the lack of consistent
collection of district and school discipline referral data. The district shared very limited
discipline referral data. The only discipline referrals shared were ones that led to suspensions.
Further, as highlighted in the notes from the field during the root cause sessions team members
shared there was not a systematic approach in collecting discipline referrals; the only data
collected was data that led to suspensions and those that needed to be reported to the state.

Even with the limited discipline referral and suspension data received from the district,
disciplinary disparities exist. For 2018-19 based on the district level data received, overall the
disciplinary level referrals and suspensions patterns demonstrated disparities across racial/ethnic
student groups, e.g., a higher number of Black and Latino/a students were suspended in
comparison to the White students and Asian students (see table 5b). Black students in the district
were 6.83 times more likely to receive a disciplinary referral and Latino/a students were 2.61
times more likely to receive a disciplinary referral in comparison to the rest of their peers. White
students and Asian students were less likely to receive a disciplinary referral with relative risk
ratios of 0.45 and 0.48, respectively (see table 5a). As previously mentioned, Black students in
the district were 6.30 times more likely to be suspended, whereas Latino/a students were 2.64
times more likely to be suspended in comparison to the rest of their peers. White students and
Asian students were less likely to be suspended with relative risk ratios of 0.46 and 0.48,
respectively (see table 5b). Similar patterns were prevalent in the 2019-20 discipline data. Black
students were 3.31 times more likely to receive a disciplinary referral, whereas Latino/a students
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were 2.47 times more likely to receive a disciplinary referral in comparison to the rest of their
peers. White students and Asian students were less likely to receive a disciplinary referral with
relative risk ratios of 0.55 and 1.04, respectively (see table 5c.). As previously mentioned, Black
students in the district were 4.25 times more likely to be suspended, whereas Latino/a students
were 2.84 times more likely to be suspended in comparison to the rest of their peers. White
students and Asian students were less likely to receive a suspension with relative risk ratios of
0.46 and 0.98, respectively (see table 5d.) The discipline referral and suspension data by school
is available on the Westport Public School website.

Table 5a. District Level Referral Data (2018-19)

Race | District Count of Count of Risk index of | Relative risk
Composition | Incidents Students Students of Students
(Students Referred Referred referred
counted multiple | (Students (Students (Students
times)* counted once) counted counted
once)** once)
American Indian 0.04% 0.00% 0.00% 0.00% 0.00
Asian 6.62% 1.86% 3.26% 0.82% 0.48
African American or Black 2.35% 14.29% 14.13% 10.00% 6.83
Latino/a 6.44% 21.12% 15.22% 3.93% 2.61
White 79.89% 58.39% 64.13% 1.34% 0.45
Multiple 4.65% 4.35% 3.26% 1.17% 0.69

*total referrals given, students who received multiple referrals were included multiple times
**total students who received referrals regardless of the number of referrals received

Table 5b. District Level Suspension Data (2018-19)

Race | District Count of Count of Risk index of | Relative risk
Composition | Incidents Students Students of Students
(Students Suspended Suspended Suspended
counted (Students (Students (Students
multiple times)* | counted counted counted
once)** once) once)
American Indian 0.04% 0.00% 0.00% 0.00% 0.00
Asian 6.62% 1.90% 3.30% 0.82% 0.48
African American or Black 2.35% 13.92% 13.19% 9.23% 6.30
Latino/a 6.44% 21.52% 15.38% 3.93% 2.64
White 79.89% 58.86% 64.84% 1.34% 0.46
Multiple 4.65% 3.80% 3.30% 1.17% 0.70

*total suspensions given, students who received multiple suspensions were included multiple times
**total students who were suspended regardless of the number of suspensions received
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Table 5c. District Level Referral Data (2019-20)

Race | District Count of Count of Risk index of Relative risk
Composition Incidents Students Students of Students
(Students Referred Referred referred
counted (Students (Students (Students
multiple times) | counted once) counted once) counted
once)
American Indian 0.04% 0.00% 0.00% 0.00% 0.00
Asian 6.65% 5.41% 6.90% 1.13% 1.04
African American or Black 2.19% 6.76% 6.90% 3.42% 3.31
Latino/a 6.91% 18.92% 15.52% 2.44% 2.47
White 78.94% 66.22% 67.24% 0.93% 0.55
Multiple 5.28% 2.70% 3.45% 0.71% 0.64
Table 5d. District Level Suspension Data (2019-20)
Race | District Count of Count of Risk index of Relative risk
Composition | Incidents Students Students of Students
(Students Suspended Suspended Suspended
counted (Students (Students (Students
multiple times) | counted once) counted once) | counted
once)
American Indian 0.04% 0.00% 0.00% 0.00% 0.00
Asian 6.65% 4.84% 6.52% 0.85% 0.98
African American or Black 2.19% 8.06% 8.70% 3.42% 4.25
Latino/a 6.91% 20.97% 17.39% 2.17% 2.84
White 78.94% 62.90% 63.04% 0.69% 0.46
Multiple 5.28% 3.23% 4.35% 0.71% 0.82

Alongside discipline outcome data, in order to address discipline disparities, districts
need to examine the policies that exist that often work to maintain the disparate outcomes. This
includes analyzing the code of conduct and discipline referral form to assess how the code of
conduct is being applied in practice (Gregory et al., 2017; Losen, 2015). Districts who engage in
reviewing and overhauling their discipline policies and practices show reduction in their

disparate discipline outcomes (Losen, 2015). Further, the review process must include

meaningful parent, student, and community involvement in the creation and application of school
and district policy to build effective schools with positive and inclusive learning environments
(Advancement Project, n.d; Gregory et al., 2017).

Root Cause Process: Code of Conduct Review

One of the central policies that was examined during the root cause process with the
district root cause team was the district’s code of conduct to assess how discipline policy when
implemented is leading to disproportionate discipline referrals and suspensions. In this process
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NYU Metro Center’s IESC requests the district share the code of conduct for the root cause team
to review.

The root cause team reviewing the code of conduct included board of trustee members,
parents, and district staff. They reviewed the code of conduct for two hours, using the questions
listed in Appendix F as a guide. In this review of the code of conduct the perspective of the
district root cause team is central. They are best equipped to offer the context to the code of
conduct, including the purpose, development, and implementation. The findings below include
the strengths and limitations revealed through the code of conduct review, and next steps to build
on the strengths and address the limitations. The team highlighted the following strengths: 1) the
code of conduct overall addresses the legal issues, state statutes, and policies; 2) the intent of the
code of conduct was to create a respectful environment where students are empowered to learn
and achieve, although the team stressed that the intent as listed above does not align with the
purpose of it because of the subjective language that exists in the code; and 3) in general, the
code of conduct allows for flexibility in consequences.

The team identified the following limitations: 1) the code of conduct is very general and
has subjective language (e.g., disruptive); 2) the code of conduct does not promote restorative
practice within the disciplinary realm; 3) the code of conduct is reactive, in particular it does not
consider specific school climate and goals, and does not include anything on restorative action or
relationship building; 4) the code of conduct is inconsistently applied based on race, gender,
socioeconomic status, level of parent involvement, etc.; 5) no regular purposeful revision exists
for the code of conduct; and 6) there are two different middle school code of conduct sections
instead of one middle school level conduct for both.

The teams reviewing the code of conduct further highlighted gaps in implementation of
the code of conduct: 1) reflective, restorative practice, problem-solving conferences are
inconsistent. They exist in some classrooms and not in others; 2) the code does not capture the
common practices that occur in the elementary classroom responsive classroom and RULER in
particular, and 3) there is lack of support and professional learning for paraprofessionals who are
often responsible for students in the most unstructured situations.

Moving forward, as the district revises the code of conduct the following should be
addressed, including removing ambiguous and subjective language, offering language that
centers equity and the recognition of cultural variation in behavior. The code should also include
updates on the consequences associated with discipline incidents, and specific incidents that lead
to particular consequences, and it should lay out age appropriate responses to discipline. The
revisions should include various stakeholders’ voices from social identity differences, in
particular students and families of color (Advancement Project, n.d.). The code of conduct
should center restorative approaches and lay out specific restorative practices (Gregory et al.,
2017). Additionally, the code of conduct should highlight how Westport staff, students, and
families develop an understanding of the code of conduct to effectively implement it.
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Discipline Referral Form Analysis

Another important process in the equity study was to analyze the discipline referral
forms. This process allows for assessing how the code of conduct is being implemented
procedurally and in practice. In this process, NYU Metro Centers’ IESC requested the district
share the discipline referral forms for the root cause team to review.

The root cause team was asked to complete an analysis of the discipline referral forms.
Members of the team who reviewed the discipline referral form included board of trustee
members, parents, and district staff, and school staff representing two elementary schools and the
middle schools. The root cause team reviewed the discipline referral forms for two hours and
addressed the questions in Appendix G. The district root cause team reviewing the discipline
referral form was paramount as they were best equipped to offer the context of the purpose and
usage of the discipline referral form. It is important to note that the analysis may not reflect all of
the processes/procedures that the district/schools follow. The overall finding highlighted by the
team reviewing the forms was that the form is not uniform across the district; the elementary
schools have a form to document what happened, while at the middle school level no standard
form is used. Below are additional findings from the team’s review, including the strengths and
limitations.

Through this process it was revealed that strengths of the referral forms include: 1) they
are well worded and descriptive, and 2) offer space to include interventions/supports for
students. The gaps of the referral form and process include: 1) lack of understanding among staff
of the usage and purpose of the discipline referral form; 2) lack of consistency in the usage of the
discipline referral form to collect data; 3) not having a school level system in place to document
referral data; 4) the impact when the form isn’t used as it affects having necessary information
needed to further support students; and 5) having limited knowledge on cultural differences and
student backgrounds and not making assumptions based on that; grappling with behavior based
on individual vs. cultural variation as a result of limited knowledge.

Moving forward there should be a system to document discipline referrals across schools.
The district should consider a universal district wide discipline referral form that builds in
developmental appropriateness based on age, includes a space to describe the incident, supports
that have been offered to students and a space for reflection. Include options on the form for
restorative practices that are available to resolve the incident. The form should also align with the
code of conduct. Finally, there should be an area for student demographic information to be
added on the form. The process should include a clear process when the form is used by teachers,
staff and administration, including discussing the purpose of the form.
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Responsive to Intervention: Academic and Behavior Supports Review

A Multi-Tiered Systems of Support (MTSS) approach offers districts a systematic way to
track data and provide prevention and intervention services that reduce exclusionary responses to
student behavior. The emphasis is on providing access to support when students exhibit
behaviors that are not in line with school rules and expectations (Ramey, 2015). Additionally, a
multi-tiered system of support stresses that when students exhibit challenging behavior it is often
connected to academics (Mclntosh & Goodman, 2016), including implementing foundation tier 1
rigorous high quality differentiated responsive instruction (Gregory et al., 2017). As highlighted
in Recommendation 2 behavior and academic pathways must be in conversation with one
another, particularly as the district seeks to address racial disparities and offer comprehensive
support services across both pathways.

An analysis of the Response to Intervention plan for Westport was conducted to assess
the level of tiered support, determine how students are referred and assess if the interventions are
culturally responsive, identify how interventions are progress monitored and how they are
monitored for implementation fidelity. The team analyzing the Rtl plan tier 1, 2, and 3 reflected
representation from the district and schools. In this review of the Rtl plan the perspective of the
district root cause team is crucial. They are best equipped to offer the context to the Rtl plan for
academics and behavior, including the purpose, development, and implementation. The teams
reviewed the Rtl plan and leveraged their expertise in implementing the interventions as they
addressed the following questions: 1) What is the purpose of the intervention? 2) How are
students identified for this intervention? 3) What is the frequency and dosage of the intervention?
4) When is it offered to students and who is responsible for its delivery? 5) Are the interventions
tailored to support the experiences of culturally, racially, and linguistically diverse students? 6)
Is the individual implementing the intervention aware of or trained to work with diverse
populations? 7) How is the intervention monitored for implementation fidelity? 8) What data is
used to assess intervention effectiveness? While it is not a fully exhaustive list, Appendix J
provides a sense of the wide spectrum of supports and interventions students are offered in the
district. Further, Appendix K highlights key gaps based on the root cause team’s analysis of
academic and behavioral interventions across all grade levels.

Overall the district plan outlines the differentiated interventions across the three tiers,
e.g., high quality core instruction in tier 1, small group interventions in tier 2, and increased
individualization in tier 3. That said, a more robust training of teachers and support staff is
needed to better understand how academic and behavioral pathways intersect and how students,
particularly historically marginalized students, are systematically supported across both
pathways. In particular, what students move through intervention supports quickly and to the
path of special education (Kramarczuk Voulgarides, Fergus, & King Thorius, 2017; Klinger et
al., 2005). Moreover, current interventions are not grounded in culturally responsive sustaining
education. There is a critical need for foundational staff training in CR-SE alongside training and
support in CR-SE-based interventions. The need for culturally responsive interventions,
specifically starting at tier 1, should be acknowledged in the district’s RtI plan and should be the
responsibility of all educators offering intervention services. Culturally responsive interventions
can lead to eliminating disparities that currently exist in the district by recognizing the reality of
cultural variation in learning and behavior (Artiles, 2015; Gregory et al., 2017; Harry & Klinger,
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2014). Training teachers to be more culturally responsive starting at tier 1 minimizes the risk of
students unnecessarily being pushed into more intensive tiers and special education assignments.
Finally, given what the academic benchmark data, academic programming, and special education
classification above highlights, it is critical to develop fidelity tools for interventions, monitor
progress through the collection, analysis and usage of disaggregated data, and evaluate
effectiveness of interventions/programs.

Without overhauling a data collection process, analysis and data usage, disparities in the
experiences and outcomes of students and families remain unaddressed. The recommendation of
overhauling of data systems, must include a data system that will allow for monitoring discipline
referral, suspension and academic data including data collection, checking, and an analysis
process that can be disaggregated by race/ethnicity, gender, IEP/Non-IEP, ENL/Non-ENL. The
data then is continually used to inform action planning. Furthermore, the district needs to train
leaders, teachers, and staff in using and analyzing disaggregated data.
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Recommendation 4:
Invest in Ongoing

Professional Learning and
Development

Districts who are responsive to students and families of difference have clear process
goals and outcomes to support leaders, faculty and staff in ongoing professional learning that
respond to student and family needs. In their commitment to responding to social identity
differences (race/ethnicity, gender, sexuality, sexuality orientation, ability, religion, nationality,
etc.), they continuously learn about implicit bias with attention to identifying and challenging
their own biases, and identifying and addressing implicit bias in the school community (NYSED,
2019). A central theme that emerged from the root cause team when they were identifying the
root causes of inequities in the district were the pervasive implicit biases that existed. For
instance, the team stressed the preconceptions that exist in schools about marginalized students
and families (e.g., assuming that all Black students are poor and will get in trouble, deficit
thinking that exists in the district for students of color and different abilities). The equity study
process it was discovered that a districtwide, systematized, ongoing professional learning and
development structure was lacking. The need for professional learning for staff also came to light
from parents/caregivers who spoke of the lack of preparedness the district and staff have in
addressing diversity, equity and inclusion. Students further spoke of the ways that teachers were
not prepared to adequately address and/or facilitate DEI conversations. Students stressed that
Connections in the high school and kindness and diversity initiatives in middle school have been
efforts to engage DEI, but they have not had their intended impact.

Parents/Caregivers and Student Perspective

Parents/caregivers and students spoke of the district's lack of responsiveness to students
across social identity differences. They have been disappointed how biased-based incidents have
been handled and would like the district to move with a responsive plan, rather than being
reactive when biased-based incidents occur. Further, they underscored the lack of priority that
the district has given to Diversity, Equity and Inclusion. As such, this creates the condition where
families of color do not feel welcomed.

I've been disappointed actually in my experience because | thought it's Westport public
schools. We have all of the resources, what | thought to be a progressive town. | am
dismayed that DEI gets buried in the scoop. Black History Month is celebrated with a
worksheet on Martin Luther King. It takes parents emailing the district to say there were
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swastikas in Staples that requires a district wide email of condemnation. Like that it's just
things are reactive, instead of proactive and it's 2021. Like, we have to be having these
conversations at the kindergarten level because the kids see it. They can see it, they hear
it, they talk about it, why are we hiding this stuff in our schools. I thought, if any district
could do it, Westport could. I've been so dismayed that our district hasn't been more
proactive with [this] and has, in fact, said no, in many cases.

In the Westport schools | have been more than dismayed, but shocked by how much
pushback on every level. The town sort of provides like on all of the mark this idea of
who Westport thinks they are as a town. Is [it] shockingly so progressive? Yet all of the
markers like with the suspensions it's all there. If you know the story my heart is like I'm
so sorry and yet | have 20 other stories that | could share. And generations of stories of
people of color moving to the town and then sending their kids to private schools,
because that felt safer for their kids. I'm worried that my child is going to perpetuate this,
is being raised in a way where she's going to have to unlearn. I think about moving to
New York City. I think about moving to Norwalk....I'm not worried about science and
math. I want her to be a human being who doesn't go around with this myth of White,
that she is somehow better than. | worry about just the history books, is she doing any
critical thinking around race. | asked her and she's in middle school right now so I have a
lot of separate conversations with her. Unfortunately, she's like we can talk about this
again mom, it's hard, also with the middle schools to not have it reinforced in school. |
work, so I'm busy all the time. She's getting a decent education, but in other areas she's
getting a really horrible education.

I would say, | have two boys and they feel like sometimes their gender gets in the way.
Like they might be interpreted as mischief makers and they're labeled because of that. |
think they do feel that sometimes they might be treated unfairly because they're boys. |
think that's been what | hear from them the most. My kids do like to joke around and they
do like to have fun. That's just being a kid. I think they think it's that layer of when you're
a boy that you know that's misinterpreted, like. For instance, | can give an example, my
boys were really big on military history at a very young age, one of them loved knights
and he drew a knight in art class. Knights have swords and it was immediately interpreted
because he's a boy that drawing a knight and a sword meant that he was into violence. |
don't know how that leap jump from drawing a knight was interpreted that way. | think
sometimes stereotypes, whatever type stereotypes and biases that people have may
interfere with actual attention to who the child is and how they're seeing [them]. I think |
would say there are a lot of stereotypes and prejudices in this case it's gendered.

Concerning the anti-Semitic incident, | think they did something after the fact for a
couple weeks. But, then it kind of went away. | think the same thing with you know the
advocacy for gay rights. | just know there's no consistency to it there. It's not something
that occurs throughout the year. [It] is cause and effect and then there's a reaction.

Particular identity groups that sometimes the teacher will then like lean on the students in
the classroom that are from that group. Because they don't want to speak out of turn they
think maybe the person who's talking about Black people they feel like let me ask the
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Black student or the Jewish student about Hanukkah. I don't think that's always
appropriate...get to the point where we don't have like only during Black History Month
[that] we talk about Black people and only during pride months that we talk about
LGBTQ. We've used pronouns you know if that started getting more normal to have
people use their pronouns | think that would just would maybe carry over to other
identity groups to just talking about [them].

Some of the curriculum feels White centered, particularly around Social Studies. Though
that being said | do feel like the Social Studies teachers that at least my kids have had
interesting topic conversations sort of feels like beyond just like what they're supposed to
do on paper. They have come home and like discussed that, | found that to be quite
interesting. Then one other thing I’ll comment on, which was what I was thinking of this
year [was] centered on LGBTQ and pride was sort of the theme that they were kind of
bringing across all the schools.

The ways that the district does not have a plan on how to respond to social identity differences
are exemplified with how families of color are treated. Both parents/caregivers of color and
White parents/caregivers shared stories of how parents/caregivers of color were marginalized in
the district.

Having my children out of district like | said it's a blessing and a curse because | have to
go places where I'm an ‘other’. I cringe when I have to go pick up things from Westport
because I don't know what's going to happen. | don't bring my children with me to go
pick up things from Westport because | don't know what's going to happen. And that it
already feels horrible to be an other. But to feel like no one is acknowledging the fact
that there are others, that is what is disheartening.

My son was in special education and that it would be administrators not taking parents or
some parents seriously on goals that we wish to include in an IEP plan. I kind of felt that
he's not producing and he's not growing as he's supposed to be in a special environment
[to grow]. And, as | started to realize this, and | started to speak on it. A lot of things that
I wanted to change in the IEP as his parent, it was kind of like we're not even gonna listen
to you like at all. The advocate [being] involved changed [that] all of a sudden. It's all in
the same areas, we're doing this, and this is happening. It was just a little upsetting that |
had to take it to higher levels, instead of just understanding. And it just needed to be
addressed, and maybe not wanting to hear, thinking that I don't know what's best for my
child.

Similarly, students acknowledged the measures that the school community has taken in
order to address issues of marginalization and lack of awareness. They often spoke about
measures such as the implementation of Connections class in high school and kindness and
diversity initiatives in middle school. In recognizing these initiatives students also expressed a
desire for measures that go further and are more effective.

A lot of times | think teachers try to have important and thoughtful conversations, but
they either don't really know how to deliver the material or like the classes aren’t really
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engaged and they don't know how to engage the class. Recently we've been doing some
lessons about race and things like that, and I think they're really important lessons, but I
think sometimes it even makes the teacher uncomfortable, which then affects the
conversations because then the students don't really know how to handle it. I've heard
teachers who've said that they don't really know how to properly deliver some of this
material.

It's just the students don't really care about it so they're not really having thoughtful
conversations and the teachers don't always know how to deliver it.

I don't feel like it's accomplishing what their meaning for it to accomplish because the
questions they asked like they're clearly trying to start a deep conversation but none of
the students are connected enough with the students and the teacher, although we've been
with them for a while. A lot of times we don't feel connected with them, yet, and so,
trying to start conversations feels very surface level and they're not actually interested in
sparking conversation. They just are being told what to ask.

[Connections] hasn't had much of an impact. It just feels like just a hassle to cut time out
of your other classes and go to a different classroom to do something that most of the
students find kind of useless. When we first heard about Connections, | think we're kind
of excited and curious to see what it was. | think they just didn't execute very well, like, |
think, in theory, it's a good idea, it just feels very forced.

Yeah, I think Staples tries really hard. | mean like we have Connections, which is kind of
like a homeroom sort of thing to bond with a group of students in your grade. And | mean
no one really says anything in my Connections class and | basically talk to my friends,
but it's clear that they're trying to set something up that will help us.

We're not a diverse enough school both population wise and education wise. We don't
learn about a lot of things, a lot of classes are curriculum oriented so a lot of topics that
are going on currently are ignored and skipped when we should be having these
discussions and learning with an educator in the room. We need to learn more because
you can only do so much with, for example, acids and bases and pH like there's so much
more than we need to be learning that that I would love to learn more about. For example,
we have a Connections class. It's like 20 minutes once a week. My Connections teacher
struggles to speak English, so | don't get anything. Also, my entire Connections class
doesn't want to talk about anything. So, | don't get to speak about anything and that time
is meant for like these discussions that were meant to be having.

Parents/caregivers offered insight on the steps they want to see the district take to proactively
respond to differences across social identity markers.

After we decided to move here, but before we actually moved here my daughter had
found some newspaper articles about racial incidents and student accounts of those. [I]
was really shocked. We talked about it and I got here and read some of the essays. And
really found it shocking that these things hadn't been discussed head on. Not addressing

36

Board of Education Regular Meeting - PACKET - (Page 48 of 149) Page 36 of 72General Attachment: Final We ... oot Cause Report 3.14.22.pdf (Page 36 of 72)



General Attachment: Final Westport PS Root Cause Report 3.14.22.pdf

NYU STEINHARDT

METROPOLITAN CENTER FOR RESEARCH ON EQUITY AND THE TRANSFORMATION OF SCHOOLS
INNOVATIONS IN EQUITY AND SYSTEMIC CHANGE (IESC)

these directly and honestly with the student body shows a degree of tolerance that's
unacceptable. So that's one thing I think when Team Westport hosts an essay contest and
multiple stories are told about negative experiences that should be addressed at the high
school. These are stories that are happening in the high school. It shouldn't just be
addressed by the Westport library that's completely unacceptable to me. And those are
the types of things that could be discussed in a school assembly. I'm not saying like zero
tolerance, but next to zero tolerance that these things need to be addressed, discussed
openly. That | think is a big shortcoming. I'd also like to see the school acknowledged,
like the town just acknowledged the fact that this was at one time an Indigenous
community of Native Americans. | think that's something that the school needs to address
as well, just more acknowledgement of historical context. But, as far as like students day
to day, I think it's really just having conversations out in the open and less tolerance for
racial bullying or gender.

Like as a subject matter whether it's you know teaching about the Holocaust, or the Civil
Rights Movement or LGBT as part of a curriculum. | think it's there and it's important it's
taught, but I think you know we've talked about there's been incidents at school and the
school then reacts for a period of time with speakers and meetings. But there's no and this
is meant more at the high school level potentially, but there's no game plan to address the
civil issues out there today.

Students expressed feeling ignorant about issues of marginalization and they wanted to learn
more about how to address it when they see it.

Something | dislike is definitely the way the curriculum works, | think it definitely leaves
a lot of things out in terms of current what's going on. Like issues about LGBTQ stuff or
race, | feel like there's a lot of issues that aren't really addressed at the school. They're
kind of glossed over almost so everyone kind of knows it exists, people know stuff has
happened, obviously, but it's not really talked about as much.

It's predominantly White culture and it's a lot of sheltered people talking about things, |
have no idea what's going on.

I think we just didn't know how to call [another student who said something offensive]
out because it was something that we weren't used to doing. We don't ever learn how to
address something like that, like we said we should stand up, but we don't know how.

I mean [race] it's one of the bigger problems that it just is not addressed at all. | think the
one time we started really talking about it was an eighth grade when we learned about
slavery, actually read the civil rights movement and a bit of slavery, [that’s when] we
started learning about that. But that's as far as it goes. Maybe there is one mention of
something that happened today when we're watching CNN or something. | mean it's just
not addressed and I think that it doesn't really come up. | feel like a lot of times, people
are scared to bring it up, because they don't know how to talk about it because it's not
something we're taught. We're not taught how to talk about [it] or research anything.
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Districtwide CR-SE Assessment

A central aspect of the equity study process was to complete the districtwide CR-SE
assessment with the root cause team during the training sessions. The CR-SE District assessment
utilizes the CR-S indicators listed from the NYSED Culturally Responsive Sustaining Education
(CR-SE) framework highlighting the beliefs, policies, procedures and practices critical to
building and fostering culturally responsive and sustaining district and school environments. The
domains in the assessment include: 1) student-centered welcoming and affirming environments,
2) high expectations and rigorous instruction, instructional guidance, 3) inclusive curriculum and
assessment, 4) ongoing professional learning and support to build staff capacity, 5) family and
community ties, and 6) school leadership. The root cause team members completed the CR-SE
assessment, followed by discussing the total score of the indicators together and identifying gaps.
For domain 4, ongoing professional learning and support to build staff capacity, the team
completing this part of the assessment, scored the district at 23%, the lowest score of the 6
domain areas (see Appendix H for specific questions and Appendix | for scoring). Additionally,
the team also revealed that there are pockets of educators and initiatives that have come about
organically for professional learning, but no clear vision or plan or districtwide messaging about
the professional learning efforts.

Any district aiming to create Diversity, Equity and Inclusion efforts must develop a plan
on how they will continue to develop their leaders, teachers, and staff - a plan that is responsive
to ongoing student and family needs, and centers equity. Parents/caregivers spoke to the lack of a
plan to proactively respond to the needs of students and families across differences. Students
shared their beliefs on teachers' lack of capacity to facilitate/engage conversations centered on
DEI. The disparities in discipline, academics and special education classification also bring to
light the need for ongoing professional learning for educators. Without having a proactive
professional learning plan inequitable experiences and outcomes will persist.
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Conclusion

Any committed effort that centers Diversity, Equity, and Inclusion (DEI) must equip
educators with professional learning that explicitly supports educators’ capacity in implementing
culturally responsive sustaining practices, including understanding their own implicit bias, and
how the impact of sociocultural and sociopolitical factors, such as race, ethnicity, language,
ability and culture, influence learning outcomes. Further, school communities engaging DEI
work embrace “a cultural view of learning and human development in which multiple
expressions of diversity (e.g., race, social class, gender, language, sexual orientation, nationality,
religion, ability) are recognized and regarded as assets for teaching and learning.” (NYSED,
2019). For students to thrive in school communities they must feel welcomed and affirmed in
their social identity differences to experience belonging, academic engagement and learning.
Leaders, teachers, and staff are central to creating spaces that are affirming and validating. To
that end, leaders, teachers and staff must receive ongoing professional learning to design and
implement policy, procedures, and practices that promote conditions that:

Q Affirm racial and cultural identities and fosters positive academic experiences and outcomes
U Develop educators’ abilities to connect across differences
O Empower educators as agents of social change

U Contribute to an individual’s engagement, continual learning, growth mindset, and more
effective practice through the cultivation of critical thinking and cultural proficiency
O Create and implement policies, practices, and procedures that are equitable

The concept of equity is synonymous with fairness and justice. To be achieved and
sustained, we think of equity as structural and systemic as opposed to isolated and individual. An
equitable system maintains policies, practices, and procedures in collecting, and analyzing
disaggregated data to inform and address inequitable experiences and outcomes. Equity as a
robust system and dynamic process reinforces and replicates equitable ideas, shared power,
resources, strategies, conditions, habits, and outcomes. In order to increase access to
programming for every student, a reframing of mindsets, policies, practices and procedures are
warranted. Developing a more culturally responsive school district cannot be done with baby
steps, an approach which often trades the possibility of equity for a privilege-sustaining illusion
(Gorski et al., 2022). Transformative equity work requires culturally responsive-sustaining
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education to be the plate, the foundation by which all other initiatives sit on top of - this will be

the critical push for the Westport Public School district.
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Appendix
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Appendix A: Focus Group Sample and Analysis Process

Student Focus Group

Student focus groups were conducted from June 9, 2021 to June 14, 2021. Twenty-eight
students were asked to participate in the student focus groups and twenty students participated.
Students were asked to describe their school communities and what they have observed within
them (see Appendix B for Interview Protocol) in order to gain a deeper understanding of the
student experience in Westport Public Schools. The focus group transcripts were read multiple
times to identify reoccurring themes. These themes are broader but they are all layers of one
larger theme which is the cost of education at Westport. The themes are as follows: 1) a quality
education 2) competitive school environment 3) conscious tradeoffs 4) consequences of a
competitive culture 5) power dynamics between students and teachers 6) marginalization of
students, and 7) microaggressions and ignorance of what is outside the “bubble”.

Parent/Caregiver Focus Group

Parent/caregiver focus groups took place between June 14 to June 16, 2021. A total of 39
parents/caregivers were invited to participate in the focus group, ultimately, there were 23
parent/caregivers that completed the focus group interviews. There were parent/caregiver
representatives across grade levels and representing each school throughout the district. Several
of the parents shared that their children had been attending Westport since kindergarten and for
some even moved to Westport for their child to attend the district. Parents/caregivers were asked
a series of questions (see Appendix C for Interview Protocol) to gain a deeper understanding of
the district’s overall responsiveness to families along with issues of equity/inequity in the
district. They were also asked similar open-ended questions to hear the thoughts and experiences
of families as district stakeholders. The focus group transcripts were read multiple times to
uncover common patterns that were shared across multiple parents/caregivers. The following
consistent themes were identified across multiple parents/caregivers. The patterns listed below
are general common patterns, and the specificity connected to these themes are offered below
with direct quotes that demonstrate what parents/caregivers shared. 1) quality education; 2)
fortunate; 3) trade-off/cost of a high quality education, and 4) inadequately prepared to address
diversity.
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Appendix B: Student Interview Protocol

1)

2)

3)

4)
5)
6)
7)
8)

9)

10)

11)

12)

13)

What does it feel like being a student at (Name of District)?
What do you like about being a student at (Name of
District?

Probe: a. Tell me about one of your best experiences in school.

What do you dislike about being a student at (Name of
District)?
Probe: a. Tell me about one of your worst experiences in school.

How would you describe your school culture?

What does successful mean to you?

Who in your school makes you feel successful?

Who in your school doesn't make you feel successful?

How do adults treat students at your school?

Who is treated well at your school? Who is not treated well at your school?

a. Probe: what students are treated differently at your school because of who

they are, what they look like or act?

When do issues of RACE come up at school? Describe how.

Follow-Up:
a. Describe a personal experience
b. How did that make you feel?

i. Ask questions around intersectionality (e.g., race, gender,
race/IEP, etc if they don’t come up in responses.)

What can your school do better?

If a new student was coming to (Name of District), what would
you tell them about your school?

What else would you like to share with me that | didn’t ask you about?

Thank you all for sharing your thoughts and participating.
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Appendix C: Parent/Caregiver Interview Protocol

1)

2)

3)

4)

5)

6)

7)

What does it feel like being a parent/family/caregiver of a student at

(Name of District)?

a. What does it feel like being a parent/family/caregiver of a student at
(Name of School)?

What do you like about being a parent/family/caregiver of a student at

(Name of School)?
Probe: a. Tell me about one of your best experiences with the school.
What do you dislike about being a parent/family/caregiver of a student at

(Name of School)?

Probe: a. Tell me about one of your worst experiences with the school.

How does the principal/school leader engage you in your child’s school?
a. Follow-Up: Does the school proactively reach out to you to be a part
of your child’s education or is it something you have to start?

b. Follow-Up: Does the school honor/listen to/acknowledge the knowledge and
expertise that you have?
i. If so, how? If not, how don’t they honor/listen
to/acknowledge your knowledge and expertise?

How does the principal/school leader/teachers/staff at this school promote
family and community engagement in the school, especially from families of
racial, ethnic and linguistic backgrounds that have historically been excluded?

Is the principal/school leader at the school committed to sharing decision making
and power with families and the community.

a. Follow-Up: If yes, how so? Follow-Up: If no, why do you think they are not?

Does your child’s principal/school leader/teachers/staff talk to you like an equal
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and value your experiences, ideas and opinion?
a. Follow-Up: If yes, how so? Follow-Up: If no, why do you think they do not?

8) When do issues of RACE come up at school? Describe how.
Probe: a. Tell me about a personal experience

9) What can your child’s school do better?

10) If a new parent was coming to (Name of School), what would you
tell them about the school?

11) What else would you like to share with me that | didn’t ask you about?

Thank you all for sharing your thoughts and participating.
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Appendix D: Annual Report Card Grades

Table 6a. English (Students Passing and Failing a Course)

Race Racial Composition Composition of Composition of Relative Risk Relative Risk
of Students who Students passing | Students failing the | Ratio of Students Ratio of
completed the course course passing Students
failing
Al 0.00% 0.00% 0.00% - -
Asian 6.30% 6.30% 10.00% 1.00 1.65
Black 2.00% 1.90% 20.00% 0.97 12.55
Latino/a 5.80% 5.80% 10.00% 1.00 1.81
White 82.30% 82.30% 60.00% 1.00 0.32
Multiple 3.70% 3.70% 0.00% 1.00 0.00
Table 6b. Math (Students Passing and Failing a Course)
Race Racial Composition Composition of Composition of Relative Risk Relative Risk
of Students who Students passing | Students failing the | Ratio of Students Ratio of
completed the course course passing Students
failing
Al 0.00% 0.00% 0.00% - -
Asian 6.30% 6.30% 5.30% 1.00 0.82
Black 2.00% 2.00% 0.00% 1.01 0.00
Latino/a 5.80% 5.70% 21.10% 0.98 4.37
White 82.30% 82.30% 68.40% 1.01 0.47
Multiple 3.70% 3.70% 5.30% 1.00 1.45
Table 6c. Science (Students Passing and Failing a Course)
Race Racial Composition Composition of Composition of Relative Risk Relative Risk
of Students who Students passing | Students failing the | Ratio of Students Ratio of
completed the course course passing Students
failing
Al 0.00% 0.00% 0.00% - -
Asian 6.40% 6.50% 0.00% 1.00 0.00
Black 2.00% 1.90% 14.30% 0.97 8.28
Latino/a 5.80% 5.80% 0.00% 1.00 0.00
White 82.20% 82.10% 85.70% 1.00 1.3
Multiple 3.70% 3.70% 0.00% 1.00 0.00
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Table 6d. Social Studies (Students Passing and Failing a Course)
Race Racial Composition Composition of Composition of Relative Risk Relative Risk
of Students who Students passing | Students failing the Ratio of Ratio of
completed the course course Students Students
passing failing
Al 0.00% 0.00% 0.00% - -
Asian 6.30% 6.30% 0.00% 1.00 0.00
Black 2.00% 2.00% 0.00% 1.00 0.00
Latino/a 5.90% 5.80% 11.10% 1.00 2.01
White 82.20% 82.10% 88.90% 1.00 1.74
Multiple 3.70% 3.70% 0.00% 1.00 0.00
2019-20: (Grades 6-12)
Table 6e. English (Students Passing and Failing a Course)
Race Racial Composition Composition of Composition of Relative Risk Relative Risk
of Students who Students passing | Students failing the | Ratio of Students Ratio of
completed the course course passing Students
failing
Al 0.00% 0.00% 0.00% - -
Asian 6.30% 6.30% 0.00% 1.01 0.00
Black 1.70% 1.80% 0.00% 1.01 0.00
Latino/a 6.30% 6.20% 14.30% 0.99 2.49
White 81.30% 81.30% 81.00% 1.00 0.98
Multiple 4.40% 4.40% 4.80% 1.00 1.09
Table 6f. Math (Students Passing and Failing a Course)
Race Racial Composition Composition of Composition of Relative Risk Relative Risk
of Students who Students passing | Students failing the | Ratio of Students Ratio of
completed the course course passing Students
failing
Al 0.00% 0.00% 0.00% - -
Asian 6.30% 6.40% 0.00% 1.01 0.00
Black 1.70% 1.60% 10.50% 0.97 6.86
Latino/a 6.20% 6.20% 15.80% 0.99 2.83
White 81.40% 81.40% 73.70% 1.00 0.64
Multiple 4.40% 4.40% 0.00% 1.01 0.00
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Table 6g. Science (Students Passing and Failing a Course)

Race Racial Composition Composition of Composition of Relative Risk Relative Risk
of Students who Students passing | Students failing the | Ratio of Students Ratio of
completed the course course passing Students
failing
Al 0.00% 0.00% 0.00% - -
Asian 6.30% 6.30% 5.90% 1.00 0.94
Black 1.70% 1.70% 11.80% 0.97 7.57
Latino/a 6.40% 6.30% 17.60% 0.99 3.14
White 81.20% 81.30% 64.70% 1.01 0.42
Multiple 4.40% 4.50% 0.00% 1.01 0.00

Table 6h. Social Studies (Students Passing and Failing a Course)

Race Racial Composition Composition of Composition of Relative Risk Relative Risk
of Students who Students passing | Students failing the | Ratio of Students Ratio of
completed the course course passing Students
failing
Al 0.00% 0.00% 0.00% - -
Asian 6.30% 6.30% 7.10% 1.00 1.14
Black 1.90% 1.80% 7.10% 0.99 4.03
Latino/a 6.40% 6.30% 21.40% 0.99 3.99
White 81.10% 81.20% 64.30% 1.01 0.42
Multiple 4.30% 4.40% 0.00% 1.00 0.00
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Appendix E: Extracurricular Activities Participation

2018-19: Sports, Music and Arts Participation

Race Racial Composition of Composition of Composition of Composition of
Students who Students who Students who Students who
participated participated in one participated in two participated in three
Sports activity Sports activities or more Sports
activities
Al 0.00% 0.00% 0.00% 0.00%
Asian 4.80% 4.96% 4.30% 5.24%
Black 2.11% 1.85% 2.25% 3.14%
Latino/a 4.98% 5.25% 4.92% 3.66%
White 85.66% 85.91% 85.45% 84.82%
Multiple 2.46% 2.04% 3.07% 3.14%

Table 7b. Music

Race Racial Composition of Composition of Composition of Students Composition of
Students who Students who who participated in two Students who
participated participated in one Music activities participated in
Music activity three or more
Music activities
Al 0.00% 0.00% 0.00% 0.00%
Asian 10.64% 11.44% 8.96% 0.00%
Black 1.77% 2.18% 0.00% 0.00%
Latino/a 7.10% 7.08% 8.96% 0.00%
White 78.27% 76.84% 80.60% 100.00%
Multiple 2.22% 2.45% 1.49% 0.00%

Table 7c. Arts

Race Racial Composition of Composition of Composition of Composition of
Students who Students who Students who Students who
participated participated in one Arts | participated in two participated in three
activity Arts activities or more Arts
activities
Al 0.00% 0.00% 0.00% 0.00%
Asian 3.09% 2.97% 3.46% 2.70%
Black 3.34% 2.86% 4.09% 8.11%
Latino/a 5.94% 6.29% 5.03% 5.41%
White 86.00% 86.16% 85.85% 83.78%
Multiple 1.63% 1.72% 1.57% 0.00%
52

Board of Education Regular Meeting - PACKET - (Page 64 of 149)

Page 52 of 72General Attachment: Final We ... oot Cause Report 3.14.22.pdf (Page 52 of 72)




General Attachment: Final Westport PS Root Cause Report 3.14.22.pdf

NYU STEINHARDT

METROPOLITAN CENTER FOR RESEARCH ON EQUITY AND THE TRANSFORMATION OF SCHOOLS
INNOVATIONS IN EQUITY AND SYSTEMIC CHANGE (IESC)

2019-20: Sports, Music and Arts Participation

Table 7d. Sports

Race Racial Composition Composition of Composition of Students Composition of
of Students who Students who who participated in two Students who
participated participated in one Sports activities participated in three
Sports activity or more Sports
activities
Al 0.00% 0.00% 0.00% 0.00%
Asian 5.22% 5.38% 4.78% 0.00%
Black 2.52% 2.22% 3.41% 0.00%
Latino/a 5.22% 5.73% 3.75% 0.00%
White 84.26% 83.86% 85.32% 100.00%
Multiple 2.78% 2.81% 2.73% 0.00%

Table 7e. Music

Race Racial Composition of | Composition of Students Composition of Composition of
Students who who participated in one Students who Students who
participated Music activity participated in two participated in
Music activities three or more Music
activities
Al 0.00% 0.00% 0.00% 0.00%
Asian 12.10% 12.96% 11.43% 5.88%
Black 1.94% 2.16% 0.95% 2.94%
Latino/a 5.62% 4.63% 5.71% 14.71%
White 77.11% 76.54% 79.05% 76.47%
Multiple 3.24% 3.70% 2.86% 0.00%

Table 7f. Arts

Race Racial Composition of Composition of Composition of Composition of
Students who Students who Students who Students who
participated participated in one Arts | participated in two | participated in three
activity Arts activities or more Arts
activities
Al 0.00% 0.00% 0.00% 0.00%
Asian 4.31% 4.44% 3.73% 6.25%
Black 2.16% 1.92% 2.71% 3.13%
Latino/a 5.60% 5.40% 5.76% 9.38%
White 85.60% 85.71% 85.76% 81.25%
Multiple 2.33% 2.52% 2.03% 0.00%
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Appendix F: Code of Conduct Analysis

How does the code of | Mission: Mission Statement for Westport Public School is
conduct align with To prepare all students to reach their full potential as life-long learners
Zﬁﬁ;g’g;ﬂ'g'@gg;o and socially responsible contributors to our global community. We

' achieve this by fostering critical and creative thinking and collaborative
problem solving through a robust curriculum delivered by engaging and
dedicated educators. We are committed to maintaining an environment
that supports inquiry and academic excellence, emotional and physical
well-being, appreciation of the arts and diverse cultures, integrity and
ethical behavior.

The Code of Conduct relates to the dominant culture: e.g., - “behave in a
manner that is not disruptive to the educational process.” “Dress so as
not to interfere with the work of the school or create a safety hazard”
There are many laws associated with the code of conduct that
Connecticut state law requires.

The code of conduct is not well known or used in the classrooms. It
doesn’t capture the components of RULER or responsive classroom that
so many of our teachers utilize to address student conduct on a daily
basis.

The code of conduct does seem to align with the overall mission of the
schools, but when looking at culture being beliefs and practices there are
certain items that are lumped together that don’t seem to align, for
example cursing and viewing inappropriate images are lumped together.
Illegal behavior is lumped with non-illegal actions- i.e., smoking and
dress code violation.

How was the code of | The team reported not being sure who created the code of conduct.
conduct created?

Was there parent, The team reported not being sure if parents, students and community
student, and were involved in the creation of the code of conduct.
communlty

involvement in the
creation of the code of
conduct?
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How often is the code | The HS team shared that updates are made each summer to the code of
of conduct revised? | conduct by the Principal/Assistant Principals. Additional policies are
added, but the team is unaware if there is a consistent process for
updating or removing items that are no longer relevant.

Who is involved in BOE Policy Committee is involved in the revisions of the code of
making the revisions conduct.

to the code of
conduct?

What is the purpose of | The purpose of the code of conduct is to maintain a safe environment for
the code of conduct? | |earning so children can access learning, establish behavioral
expectations and establish an overarching philosophy and approach to
discipline.

What are the goals of

the code of conduct? | 1TNe goals of the code of conduct include:

1. Effectively communicate a clear set of expected student
behaviors, infractions and consequences to students,
parents/guardians, and staff, in an easily understood, concise
format.

2. Allow for consistent and predictable resolution of behavioral
infractions.

3. Reinforce Core Values (see page 17).

Does the code of No, the code of conduct does not consider how culture shapes variation
conduct consider how in behavior.

culture shapes
variation in behavior?

How does the code of | The code of conduct does not move past punishment into support. All

Cﬂ:‘i’sfé;"n‘i":nze}ﬁio consequences, in practice, are inconsistent - some continue to use

gupport? responsive classr_oom qulcal _conferences and conflict resolution, but this
has grown more inconsistent in recent years.

There is one part in the code of conduct that mentions a student can’t be
suspended until there is an informal hearing with administration.

The code of conduct discusses a reintroduction, but no reference to
restorative options. It does have tiered consequences, but it is still
punishment focused.

Does the code of The elementary school does move away from disciplinary discipline. The
conduct move away aim at the high school to use suspension as a last support. There is a

from exclusionary . . . . . .
discipline and use tiered system of infractions where only the most egregious infractions
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suspension as a last
resort?

warrant most significant disciplinary measures. The administrators aim to
use less exclusionary consequences when possible.

Is there a progressive
ladder of support
embedded into the
code of conduct and
aligned to the
disciplinary
responses?

Under ISS on page 20, some supports are listed. This information should
be highlighted as part of the underlying purpose and guiding principles,
beliefs, etc. for the entire code of conduct at the onset of the document.
It’s possible that in practice that more support interventions are
implemented than what are identified in the code of conduct.

For each infraction, is
there a range of
possible discipline
responses that can be
used?

Yes, each infraction has a range of potential discipline responses
available including-In School or Out-of-School Suspension--Informal
Hearing, Expulsion--Formal Hearing or Suspension/Expulsion of Special
Education Students.

Does the code of
conduct make space
for restoration and
relationship building?

No, the code of conduct does not have restoration and relationship
building as part of it. Restorative practices are not discouraged, but there
isn’t the promotion of these measures nor has there been significant
professional development or training in restorative practices. Any
restorative practices that are put in place are at the discretion of the
administrator.

How does your school
use the code of
conduct —

how is it used by
teachers?

-how is it used by
school administrators?

At the elementary level the code of conduct is not really used by
teachers. They usually create their own classroom charter or set of rules
that they expect their students to abide by. Responsive Classroom
approaches for “discipline” practices are used and the RULER program.

At the secondary level, teachers are considered responsible for referring
students to the administration regarding any possible disciplinary issues.
The administration is responsible for collecting any necessary data,
conducting the investigation, meeting with the student(s), issuing
disciplinary consequences, and coordinating with staff with the code of
conduct as a regular reference.

How does your school
ensure that all staff
members have the
same understanding
of the code of
conduct?

The school of conduct is on the website, school’s handbooks, and sexual
harassment video.

At the secondary level in the past, some pieces of the code of conduct,
including academic integrity and attendance, have been reviewed through
homeroom/Connections early in the school year, and when student
handbooks were printed, they would sign off once having read the
expectations. However, students and staff do not have a full
understanding of expectations.
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How do students and
families receive the
code of conduct?

Students and families receive the code of conduct in the handbook,
which is online. It is posted on the district website and on each school
building’s website.

At the secondary level, in past years, it was reviewed in
homeroom/Connections, and students signed a document indicating that
they received the handbook. This practice has not been used this 2020-
2021 school year.

How does your school
ensure that every
student understands
the code of conduct?

At the secondary level, the code of conduct is online and Connections
teachers show students where to find it. The whole code is not reviewed,
the focus is primarily on attendance and plagiarism.

What ambiguous
language or language
that is open to
interpretation exists in
the code of conduct?

There is ambiguous language in the code of conduct, including
infractions that are lumped together that don’t make sense. For example:
refusal to obey a member of the school staff, law enforcement
authorities, or school volunteers, or disruptive classroom behavior.
Disruptive classroom behavior does not seem on par with refusing to
comply with a law enforcement officer.

Is there language in
the code of conduct
that leads to
criminalizing
students?

There is no language that leads to criminalizing students at the
elementary level. At the secondary level, there is language about not
wearing “gang-associated apparel.”

Does the code of
conduct reflect age
appropriate responses
to discipline?

The code of conduct does not spell out age appropriate responses to
discipline. It is very broad and not by age or grade level.

Does the code of
conduct include
relevant protections
from state and federal
law on the rights of
students with
disabilities and the
responsibilities of the
school in these
cases?

Yes, there is language to protect students with disabilities in the code of
conduct document, not on the website.

Does the code of
conduct clearly spell
out due process,
including a process of

The code of conduct does spell out due process for student suspensions
and hearings.
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appealing
suspensions?

Does the code of
conduct clearly
indicate under what
conditions law
enforcement may
become involved?

The code of conduct does indicate under what conditions law
enforcement may become involved. Police referral is listed
corresponding to several disciplinary transgressions (e.g., weapon).

Does the code of
conduct allow
discretion to be used
in consequences on a
case by case basis?

The code of conduct does provide a range of possible consequences for
each infraction.

On page 17 where it states , “it is recognized that traditional
consequences have not always brought significant changes in behavior
for all students. Within the confines of this policy, it is recognized that
latitude and discretion may be necessary in affecting change with certain
students.”

Does the conduct of
conduct clearly spell
out what can lead to
detention, ISS and
0SS? And the
number of days of
detention, ISS and
0SS?

Provide examples.

What warrants detentions in the code of conduct is not as clear, but some
specific information regarding OSS and ISS is. There is flexibility based
on individual situations.

Does your code of
conduct lead to equal
or equitable
outcomes?

There is a great deal of inconsistent application in the code of conduct.

How is the code of
conduct distributed?

The code of conduct is distributed through the district website.
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Appendix G: District and School Discipline Referral Analysis

What is the purpose of
the discipline referral
form?

The purpose of the referral form at the elementary level is to provide
information to the administrator of what happened. The form contains
information of what happened, where it happened, who was the
referring teacher, and if the student is engaged in Rtl or has an IEP.

At the middle schools, no standard form is used. The alternatives
offered include: 1) lunch detention; 2) explanatory note as to what
happened; central detention (after school detention); 3) reflection
report to parents; 4) bus incident reports and video; and 5) for serious
infractions that violate district rules and require further investigation,
there are clear processes for documentation.

When is this form used?

At the elementary school level, the form is used sporadically to look
for trends and patterns. Teachers sometimes use it to refer students,
but it is not used consistently. There also are no clear criteria for when
kids are referred to an administrator.

At the middle school level, there is no formal process. Some teachers
may use a reflection form for students to recognize/understand why a
certain behavior may have been unacceptable/unsafe and to inform the
parents/families.

How does your school
use this form?

-How is it used by
teachers and

how is it used by school
administrators?

-When are teachers and
staff trained on the
purpose and usage of this
form?

At the elementary school level there is an internal document that is
used.

It is used by teachers to document an incident for the administrators.
Administrators use the document to begin the conversation with the
student. The administrator uses the forms as cumulative data for
reflection on the year. When a conversation is had with students, there
are nuances that are not included in the document. The form is
shredded at the end of the year. Teachers were trained when the form
was first rolled out. The team stressed that training should be revisited.

What are the possible
outcomes when this form
is used?

At the elementary school level, the form is used to reflect on areas of
need and how staff can better assist students; Outcomes can be
anywhere from modifications for individual students

to suspension to adjustment of behavior management strategies.

When is the form entered
into a data system?

At the elementary level the form is never entered into a data system.

At the middle school, there is no data system for referrals.
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Do the behavior At the elementary school level there isn’t a clearly articulated code of
infractions and conduct except for what is in the board policies. Further, there are no

consequences in the form . -
align with code of standardized behavior-consequence flow processes.

conduct?

What ambiguous There are no definitions on the form.
language or language
that is open to

interpretation exists in

this form?

Does the form include At the elementary school level there is space to include
space to list interventions/supports for student behavior.
interventions/supports

that have been offered to
students to address

behavior?
Does the form require The form does require that IEP status be included, but not
that administrators, race/ethnicity and gender.

teachers and staff include
student demographic
information (i.e., race,
ethnicity, gender,
IEP/Non-IEP status)?
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Appendix H: CR-SE Assessment Questions
Ongoing Learning and Support to Build Professional Staff Capacity
Ongoing professional learning is rooted in the idea that teaching and learning is an adaptive process needing constant
reexamination (Moll et al., 1992; Gay, 2010). It allows learners to develop and sharpen a critically conscious lens toward
instruction, curriculum, assessment, history, culture, and institutions. Learners must be self-directed and take on
opportunities that directly impact learning outcomes. - NYSED Framework
Continuously Partially Nonresponsive | Score [ Evidence
Responsive and Responsive INotes
Culturally Sustaining Actions maintain
Responsive and Happens in pockets, inequitable
Sustaining Always happening, as a mostly by select outcomes
Education foundation for teaching individuals
Indicator: and learning
@ 0
()]
Provide supports, | Cultural responsive and | Cultural Culturally 0
opportunities, and | sustaining education is | responsiveness responsive
resources that a clear priority in the comes up frequently | pedagogy does
build stakeholders’ | district, one that is as a district priority, not exist in
capacity to supported with time, but only select district
implement CR-S resources and schools have messaging nor
practices. opportunities for all staff | developed the in practice in the
to learn - through capacity for majority of
adequate training - and | intentional training. schools in the
implement CR-S district.
practices.
Train and build the | District and school-level | District and school- District and 1
capacity of instructional leaders level instructional school-level
instructional receive ongoing training | leaders receive instructional
leaders to support | and support, with a ample support and leaders are often
teachers in particular focus on training, however the | left to develop
delivering supporting teachers to | focus is not always and carry out
instruction that is develop the critical centered on training and
rigorous, student- | thinking and developing students | support of
centered, and consciousness of as agents of positive | teachers without
promotes students | students. social change and adequate time
as agents of often focuses on and resources
positive social rigor without a necessary for
change. culturally conscious | their own
lens. development.
Support staff in District and school District and school School staff do 1
embedding grade- | leaders have leaders offer school | not carry out
level, standards- embedded systems of staff standards- content delivery
aligned resources | support to provide staff | aligned resources with culture nor
that emphasize resources that ground with a culturally social justice in
cultural pluralism; | content standards with | responsive mind.
social justice; and | a belief and approach framework but the
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current events into
curriculum across
content areas.

that is welcoming and
affirming to all cultural
and social identities and
cultivates learning
spaces that intertwine
these beliefs into
curricula.

These are resources
from a wide range of
mediums that connect
to varying learning
styles.

support to implement
these resources is
often limited, which
leads to gaps in the
ultimate delivery.

Coach teachers to
deliver high-quality
instruction that
enables students
to grow as
independent
learners, think
critically, make
meaning of new
concepts in
multiple ways, and
apply learning to
meaningful, real-
world situations.

District and school
leaders have created
and fostered systems of
ongoing coaching and
support for teachers
around CR-SE
practices. All teachers
are full participants in a
feedback cycle and
have timely, periodic
check-ins and coaching
conversations to
continue to grow their
ability to deliver
instructional content
that pushes student
critical thinking.

Instructional leaders
in the district and
school are assigned
teachers to support
and coach - often
the teachers that are
new and/or are
producing the lowest
academic student
data. Coaching
check-ins can be
infrequent.

The coaching of
teachers rarely
happens in the
district and when
it does happen,
it is mistaken for
more evaluative
observations
and check-ins.

Partner with
teachers to audit
curriculum,
materials, and
school or
classroom libraries
to assess: whether
they properly
represent, value,
and develop
students’ cultures;
presence of
implicit bias; or
omission of
cultural (race,
class, gender,
language, sexual
orientation,
nationality, ability)
perspectives.

District and school
leaders partner with
teachers to periodically
and systemically run full
audits of all school
materials to ensure
appropriate
representation of
diverse cultures and
perspectives.

Teachers are active
participants in the
auditing of materials
and resources in
schools - looking for
a diversity in culture
and perspective,
however this often
becomes a one off
job and is not built
into a systematic
practice.

Curriculum and
materials are not
reviewed to
ensure proper
representation
or a diversity of
perspective.
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Provide Trainings are available | The district and Training/PLCs 0
opportunities for for all teachers and select schools have | around issues of
teachers and leaders around issues made trainings/PLCs | equity, bias and
leaders to receive | of equity, bias and on equity, bias and critical self-
trainings on topics | critical self-reflection, critical self-reflection | reflection are not
related to diversity, | including PLCs that available and many | made available
equity, and operate as continued schools are in the in the district to
inclusion, such as: | learning spaces to process of training teachers and
critical self- further unpack issues staff. However, The | leaders. Some
reflection, and develop racial district has not staff members
disproportionality, | literacy. This work is effectively messaged | may have
anti-bias, part of an ongoing taking part or looked outside
developing racial district initiative to offer | knowing about the the district/their
literacy, combating | training to all staff availability of the school to do this
racism and members - an initiative | trainings. work.
microaggression, that is messaged

etc. clearly from the

superintendent down.

Create learning Each school in the Select schools have | If professional 0
communities (i.e., | district has professional | developed a strong learning
professional learning communities culture of internal communities
learning established to provide professional learning | exist at a school
communities, book | space and support for without much district | in the district,
study, discussion staff members to further | support. they are focused
groups, online engage in equity work, Participants in the on academic
webinars, and specifically creating a PLCs engage in content areas
digital space to challenge and | equity conversations | without a
subscriptions) for reflect on how their and build self- culturally
teachers to identities impact their reflective skills. responsive lens.
engage in topics students and families.

that directly However, many staff

address educator | There is ongoing members do not

and student financial and training participate in these

identities and support for these PLCs | discussions.

understand and to continue.

unpack privilege.

Identify and Staff members have Select staff and There is no 1
address implicit been trained to school leaders have | underlying
bias in the school | understand implicit bias | been trained in understanding
and community and how it impacts implicit bias. nor practice of
environment. students, families and addressing
colleagues. That said, rarely is implicit bias in
implicit bias the district.
There is also a culture addressed and
that has been actively responded
developed where to.

addressing implicit bias
is not only allowed, but
welcomed and will be
addressed in the
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district/school

community.
Disseminate Research-based tools Apart from select There are no
existing, or and resources are professional learning | policies or
develop new, self- | readily available and communities in the practices in
assessment tools | used throughout the district, there is not a | place that
and resources for | district that allow staff system in place that | challenge staff
educators to members to reflect on challenges all members to
assess and reflect | their own implicit bias. employees to reflect | reflect on their
on their implicit on their implicit bias. | own implicit
biases. bias.
Support teachers | Teachers use practices | There is an Community
in building capacity | that connect the underlying belief that | context only
to leverage community with community context is | comes up in
community context | curriculum across all important and isolated
in curriculum. content areas. teachers that are discussions or

A strong curriculum is

one that celebrates and

engages with the
outside community.

Time and resources are

offered to build
teacher’s capacity to
make these
connections.

able to make the
connection to
curriculum are
celebrated.

However, the
training and
resources needed
for everyone to do
S0 is not always
readily available.

field trips loosely
connected to the
curriculum.

Use data and
research to identify
teachers with
strong CR-S
practices and
racial literacy skills
and allow
time/space for
them to share their
practices with
other district
teachers.

The district finds and

highlights teachers that

are leading with a
culturally responsive
foundation using a
classroom
observation/visit tool.

There are systems in
place for school and
classroom visits and
discussions where
these teacher leaders
can share and model
best CR-S practices.

The district will
spotlight teachers
who are strong in
CR-S practices, but
struggles to
systematize the
sharing of these
practices across
schools.

Teachers who
have strong CR-
S practices are
not highlighted
in the district.

On-going Learning and Support to Build Professional Staff Capacity Percentage Score: total score of __ 5

122=_23% %
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Appendix I: CR-SE District Assessment Results

Summary of Total Score for Each Indicator Domain

Total Score for Each Indicator Domain (From Above) Total Score Percentage
Student-Centered, Welcoming and Affirming 11/32 34%
Environment

High Expectations and Rigorous Instruction 8/16 50%
Instructional Guidance: Inclusive Curriculum and 10/28 36%
Assessment

Ongoing Professional Learning and Support to Build Staff | 5/22 23%
Capacity

Family and Community Ties 13/26 50%
School Leadership 9/28 32%
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Appendix J: Tier 1, 2, and 3 Interventions and Supports

District and School Interventions

Tier 1 Academic Behavior
Elementary:
Decoding intervention/ RULER
fluency/comprehension
Math numerical fluency Responsive Classroom
Writing fluency/encoding SEL in PE
SEL in Music & Art
Middle School:
Workshop instruction approach
Varied assessment models
Small group conferencing
Literacy coach sessions
Student choice in text
Re do/Re test
High School:
Coaching
RTI referral
Consult teams
Learning centers and extra help with
teachers
Tier 2 and 3 Academic Behavior
Elementary:
Tier 2 Literacy Behavioral consultation
Tier 2 Math Individual and small group counseling
Middle School: Behavior incentive plans
RTI Math Individual & small group counseling
(Tier 3)
RTI Literacy Functional Behavioral

Assessments(FBAs)/Behavior
Intervention Plans (BIPS) (Tier 3)

RTI Academic support

Middle School:

High School:

RTI Behavioral support (BIPS)

Academic support class

Counseling, small group or individual

Wellness seminar

Meeting with PPS staff

Nurse/Guidance
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Pathways (Tier 3)

Effective School Solutions (for 21/22
year) (Tier 3)

Bridge (9th/10th grade) (Tier 3)

67
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Appendix K: Tier 1, 2, and 3 Interventions and Support Gaps

Intervention Gaps
The gaps listed below were identified by Root Cause participants as they engaged in the
intervention inventory process.

Tier 1 Across K-12:

e There has been very little training for teachers about the Rtl process, making
it difficult for staff to understand how and when interventions are needed
and how to balance when interventions are requested versus when they are
identified internally based on student need.

e Interventions and supports are not explicitly tailored to support culturally,
racially and linguistically diverse student populations.

e Teachers need to be trained to understand what culturally responsive
interventions look like.

e There is a need to integrate social emotional learning interventions with a
deeper focus on diversity, equity and inclusion and include more student
voice in the process.

e Responsive classroom is not being used universally due to lack of ongoing
professional development and support.

e There is a need for better data collection to measure whether interventions
are effective.

School Level Specifics:
e At the elementary level, there is a lack of clear criteria outlining how
students move up the tiered support system (from T1 to T2 to T3) and how
students are able to move down (from T3 to T2 to T1).

e Discrepancies exist at the middle school level in particular in regard to the
entry criteria for a student to have behavior supports.

e At the high school level there is a lack of communication between the Rtl
team and teachers.

e At the high school level, there are no interventions specific to reading,
writing or math that are not a special education service.

Tier 2and 3 | Across K-12:

e There is a lack of clear criteria outlining how students move up the tiered
support system (from T1 to T2 to T3) and how students are able to move
down (from T3 to T2 to T1).

School Level Specifics:

e There is currently no elementary writing intervention at the tier 2 or 3 level.

e At the middle school level, there is a need for better understanding of the
difference between tier 2 and tier 3 behavior supports.
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Appendix L: 2018-19 and 2019-20 Westport Staff by Race and Years in Service

Employee Breakdown by Race

Category Race Percentage

Asian Black | Latino/a | White | Asian Black Latino/a White

ADMIN -261 DAY DEPT

CHAIR 0 0 0 1 0.0% 0.0% 0.0% 0.1%

ADMIN-ATHLETIC

DIRECTOR 0 0 0 1 0.0% 0.0% 0.0% 0.1%

ADMIN-COOD/DEPT

CHAIR 208 0 0 1 11 0.0% 0.0% 1.9% 1.3%

ADMIN-EL ASST PRINC

202 0 0 1 3 0.0% 0.0% 1.9% 0.3%

ADMIN-EL ASST PRINC

208 0 0 0 5 0.0% 0.0% 0.0% 0.6%

ADMINISTRATORS 0 0 0 22 0.0% 0.0% 0.0% 2.5%

BUS MONITOR 0 3 0 9 0.0% 8.3% 0.0% 1.0%

CUSTODIAN 0 16 20 12 0.0% 44.4% | 37.0% 1.4%

CUSTODIAN - NON

UNION I 0 1 1 7 0.0% 2.8% 1.9% 0.8%

DIRECTOR OF

TECHNOLOGY 0 0 0 1 0.0% 0.0% 0.0% 0.1%

HEALTH ASST 1 0 0 7 5.9% 0.0% 0.0% 0.8%

MAINTAINER 0 0 1 7 0.0% 0.0% 1.9% 0.8%

MEDIA SPEC/LIBRARIAN | O 0 0 10 0.0% 0.0% 0.0% 1.2%

NURSE 0 0 0 15 0.0% 0.0% 0.0% 1.7%

NURSE SUPPORT

SUPERVISOR 0 0 0 1 0.0% 0.0% 0.0% 0.1%

OCCUPATIONAL

THERAPIST 0 0 0 8 0.0% 0.0% 0.0% 0.9%

PARAPROFESSIONAL 0 1 1 55 0.0% 2.8% 1.9% 6.3%
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PHYSICAL THERAPIST 0 0 0 2 0.0% | 0.0% |0.0% 0.2%

SCHOOL COUNSELORS | 0 0 0 15 0.0% | 00% |0.0% 1.7%

SCHoOL

PSYCHOLOGISTS 0 0 0 20 0.0% | 0.0% |0.0% 2.3%

SECRETARIES 2 0 1 32 11.8% |0.0% | 1.9% 3.7%

SECRETARY - NON

UNION | 0 0 0 2 0.0% |0.0% |0.0% 0.2%

SECRETARY - NON

UNION I 0 0 0 3 0.0% | 0.0% |0.0% 0.3%

SECURITY GUARD 0 0 0 9 0.0% | 0.0% |0.0% 1.0%

SOCIAL WORKERS 1 0 0 3 59% | 0.0% | 0.0% 0.3%

SPED

PARAPROFESSIONAL 3 5 9 94 17.6% |13.9% | 16.7% 10.8%

SPEECH/LANG

PATHOLOGIST 1 0 1 14 59% | 0.0% | 1.9% 1.6%

STUDENT MONITOR 0 1 0 3 0.0% |2.8% |0.0% 0.3%

SUPERINTENDENT 0 0 0 1 0.0% | 0.0% |0.0% 0.1%

SUPPORT SUPERVISOR | 1 1 0 9 59% | 2.8% | 0.0% 1.0%

TEACHERS

CURRIC/INSTRUC 0 0 0 1 0.0% | 0.0% |0.0% 0.1%

TEACHERS REG ED 6 3 6 251 353% |83% | 11.1% 29.0%

TEACHERS SPECIAL

AREAS 2 2 9 120 11.8% |56% | 16.7% 13.8%

TEACHERS SPECIAL

EDUC 0 1 0 61 0.0% |2.8% |0.0% 7.0%

TEACHERS SUPPORT 0 2 1 43 0.0% |56% |1.9% 5.0%

TECH ASST. NON UNION

2 0 0 1 2 0.0% |0.0% |1.9% 0.2%

TECHNOLOGY

ASSISTANT 0 0 1 7 0.0% |0.0% |1.9% 0.8%
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Total ’ 17 ’ 36 54 867 ’ 100.0% | 100.0% | 100.0% ’ 100.0%
Employee Breakdown by Years in Service
Category Years in Service Percentage Years in Service

0-5 6-10 Over10 |0-5 6-10 Over 10
ADMIN -261 DAY DEPT CHAIR 0 0 1 0.0% 0.0% 0.2%
ADMIN-ATHLETIC DIRECTOR | O 0 1 0.0% 0.0% 0.2%
ADMIN-COOD/DEPT CHAIR
208 4 2 6 1.1% 1.5% 1.3%
ADMIN-EL ASST PRINC 202 2 0 2 0.5% 0.0% 0.4%
ADMIN-EL ASST PRINC 208 1 2 2 0.3% 1.5% 0.4%
ADMINISTRATORS 7 4 11 1.9% 3.0% 2.3%
BUS MONITOR 0 5 7 0.0% 3.8% 1.5%
CUSTODIAN 21 8 19 5.7% 6.0% 4.0%
CUSTODIAN - NON UNION I 0 2 7 0.0% 1.5% 1.5%
DIRECTOR OF TECHNOLOGY 0 0 1 0.0% 0.0% 0.2%
HEALTH ASST 3 3 2 0.8% 2.3% 0.4%
MAINTAINER 1 1 6 0.3% 0.8% 1.3%
MEDIA SPEC/LIBRARIAN 3 1 6 0.8% 0.8% 1.3%
NURSE 4 4 7 1.1% 3.0% 1.5%
NURSE SUPPORT SUPERVISOR | O 1 0 0.0% 0.8% 0.0%
OCCUPATIONAL THERAPIST 0 5 3 0.0% 3.8% 0.6%
PARAPROFESSIONAL 29 5 23 7.9% 3.8% 4.83%
PHYSICAL THERAPIST 0 2 0 0.0% 1.5% 0.0%
SCHOOL COUNSELORS 9 1 5 2.5% 0.8% 1.1%
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SCHOOL PSYCHOLOGISTS 11 4 5 3.0% 3.0% 1.1%
SECRETARIES 13 0 22 3.6% 0.0% 4.6%
SECRETARY - NON UNION | 0 0 2 0.0% 0.0% 0.4%
SECRETARY - NON UNION I 1 1 1 0.3% 0.8% 0.2%
SECURITY GUARD 8 0 1 2.2% 0.0% 0.2%
SOCIAL WORKERS 3 1 0 0.8% 0.8% 0.0%
SPED PARAPROFESSIONAL 69 5 37 18.9% 3.8% 7.8%
SPEECH/LANG PATHOLOGIST 7 3 6 1.9% 2.3% 1.3%
STUDENT MONITOR 2 0 2 0.5% 0.0% 0.4%
SUPERINTENDENT 1 0 0 0.3% 0.0% 0.0%
SUPPORT SUPERVISOR 6 0 5 1.6% 0.0% 1.1%
TEACHERS CURRIC/INSTRUC 0 0 1 0.0% 0.0% 0.2%
TEACHERS REG ED 87 43 136 23.8% 32.3% 28.6%
TEACHERS SPECIAL AREAS 27 17 89 7.4% 12.8% 18.7%
TEACHERS SPECIAL EDUC 33 9 20 9.0% 6.8% 4.2%
TEACHERS SUPPORT 10 4 32 2.7% 3.0% 6.7%
TECH ASST. NON UNION 2 1 0 2 0.3% 0.0% 0.4%
TECHNOLOGY ASSISTANT 3 0 5 0.8% 0.0% 1.1%
Total Employees 366 133 475 100.0% 100.0% 100.0%
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Equity Study Root Cause Report

Presentation to the Westport Board of Education
April 25th, 2022
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Rationale for the Study

The Westport Public Schools began the process of an equity study because:

e it is critical to continually assess the extent to which students feel a deep sense of belonging,
affiliation, and access to opportunities in our schools.

o the Comprehensive School Climate Inventory administered in 2018-19 identified a Sense of
Social Emotional Security - a sense that students feel safe from verbal abuse, teasing and
exclusion as a relative weakness in the district. Out of the 13 dimensions measured, a Sense of
Social Emotional Security was identified as the area of greatest concern.

e anumber of compelling narratives have been shared from our own students and families that
warrant our attention.

e there is a national conversation on the topics of diversity, equity, and inclusion in our society.
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Equity Study Approach

Transformation of Schools (NYU Metro Center)-Innovations in Equity and Systemic Change
(IESC) partnered with Westport Public Schools to facilitate the process of an Equity Study.

Educational Equity:

“incorporates educational policies, practices, interactions, and resources that are
representative of, constructed by, and responsive to every student such that each
individual has access to and can meaningfully participate and make progress in
high-quality learning experiences that support students towards self-determination
and reduce disparities in outcomes regardless of individual differences and social
1dentities” (Great Lakes Equity Center, 2011).
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Recommendation 1:

e “Students are exposed to a variety of voices
and experiences, including the experiences of
Deve l op We l COMmin g an d historically marginalized identities in order to
: broaden students' understanding of the world
A ]727’ ming School and deepen critical thinking.” (pg. 9)
Communities e “Educators as learners, recognize the
importance of everyday growth through
engaging in difficult dialogues, particularly
around critical issues regarding race and

equity.” (pg. 9)

e “For the district, much of this work starts with
interrogating the impact of a culture of
competitiveness has on each and every child,
across identity differences...” (pg. 16)
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Recommendation 2:

e “Itis critical that the district foundationally
Increase Access to assess the pathways by which students are

. . selected for these tracks and critically engage
Education PI/'Og ALY the disproportionality that currently exists...”

for Every Student (pg- 25)

e “The school district needs to audit the AP,
Honors and track B and C programmatic
structure.” (pg. 25)

e “[Establish] a system of review and revision to
address the disproportionality that exists in
behavioral outcomes and IEP classification.”

(pg- 25)
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Recommendation 3:

e “. .there should be a system to document
discipline referrals across schools.” (pg. 30)

Overhaul Data Systems:

Disaggregated Data

CO ll@CthI/l, Analy SLS, dn d approaches and lay out specific restorative
Usa ge practices.” (pg. 29)

e “The code of conduct should center restorative

e “Itis critical to develop fidelity tools for
interventions, monitor progress through the
collections, analysis and usage of disaggregated
data, and evaluate effectiveness of
interventions/programs.” (pg. 32)
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Recommendation 4:

e “Any district aiming to create Diversity, Equity,

Invest in On g0 In g and Inclusion efforts must develop a plan on

Pro fessiona I Learnine and how they will continue to develop their leaders,
4 teachers, and staff- a plan that is responsive to

Deve ZO pmen t ongoing student and family needs, and centers

equity.” (p. 38)
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Next Steps e “Transformative equity work requires culturally
responsive-sustaining education to be on the plate,

the foundation by which all other initiatives sit on
top of- this will be a critical push for the Westport
School District” (p. 40).
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Kings Highway Elementary School Outdoor Learning Space
April 25, 2022
Proposal to BOE for ARPA Funding
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Kings Highway School’s Hope

A multifunctional space for the Westport & the KHS community to utilize
for lessons, meetings, gatherings, and activities for years to come!

e During the school year, this space can serve as an outside classroom in
a quiet and safe location.
o Also to be used as a location for staff or PTA meetings, lunches, and
individual or small group student time.
o In addition to this being a learning space, it would offer a coverage
for drop off and pickup.
o Possible future garden or composting club
e During the summer, this space can be used by summer camp programs
for learning or play
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Pros of Outdoor Learning Spaces

There have been several studies of outdoor learning spaces for children at
the elementary level with benefits.

Setting for all subjects

Reduced symptoms of ADHD

Higher Grade Point Averages

Decreased behavior issues

Improved test scores

Development of creativity and problem solving skills
Opportunities for kinesthetic learning

*Substantiation available
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Location

Utilize the space located in the back parking area of KHS where drop off /
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*Note: when
school is not in
session all
learning
materials to be
stored in shed
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Dimensions
Length: 30 feet
Width: 40 Feet
Height: 12 feet

Proposed Structure Hipped Shade Pavilion

Shade fabric is high-density polyethelene cloth to
provide hail protection, 80% shade & 90% UV
protection

Shade fabric is knitted with a lockstitch in two
directions for strength, and the panels are sewn
together using a GORE® TENARA® expanded
PTFE thread.

Fabric carries a 10-year limited manufacturer’s
warranty from the date of installation against
failure from significant fading, deterioration,
breakdown, mildew, outdoor heat, cold, or
discoloration

The life expectancy of fabrics is up to 12 years
Withstands 90mph winds and 5 PSF snow load,
also removable with quick release option

In ground mount, rebar and steel in the ground to
secure poles

Sealed and signed drawing/plan for permitting
& approvals

Installation provided by manufacturer
recommended company with

lead time of 12-14 weeks
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Proposed Structure Quote: Hipped Shade Pavilion
40°'L x 30'W x 12’H

e Note, quote received from Willy Goat Equipment on 4/5
Standard installation $16,682.00

Structure $15,500.99

Anchor Bolts & Plates $400

Engineered & Sealed Drawings $875

Quick Release $580

Discount through 5/15 ($900)

Sub Total $33,137.99

Shipping $4,000

Grand Total $37,137.99

O O 0O 0O O o0 O o0 ©°

*Installation instructions available
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Proposed Flooring

To Be Determined based on town ordinance

Est Cost: $5,000.00
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Space for 2-3 classes

Flexible seating

Outdoor Library: $399.99

Solar System / Sun Dial $459.99
Green House: $498.79

Night Animal Camera: $301.99
Projector: $1,121.87
Whiteboards/Rolling Easel: $299.99
Giant Alphabet Letters $125.00
Rolling Magnetic Board $1,250.00
Sensory Station: $1,550.00
Outdoor Art Station: $269.99
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Proposed Storage

Storage for Teacher & Student Supplies
e Water & UV Resistant

o Oft x 8ft
Cost: $1659.21
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KHS OLS Budget Breakdown

All Materials
Overhead Structure & Coverage: $38,148.99
Flooring:
$5,000.00
Learning Supplies: $6,277.61
Storage:
$1659.21
Seating:
$3,500.00
Grand Total:
$54,585.81

ARPA Request
Overhead Structure & Coverage: $38,148.99
Flooring:

$5,000.00
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Timing & Next Steps

e If ARPA funding is awarded, we can move ahead with plans
for permits and approvals. (Permit cost covered by KHS PTA)

e Given site preparation time and fabrication/shipping, lead
time will be 3-4 months.

e Goal is a late summer install to surprise families at the return
to school for the 2022/23 year.

Board of Education Regular Meeting - PACKET - (Page 104 of 149) Page 12 of 12 General Attachment: OLS _ KHS 4.14.22.pdf (Page 12 of 12)



~ Back to Agenda General Attachment: March 2022 3Q narrative -ver 2.pdf

INTEROFFICE MEMORANDUM

TO: MR. THOMAS SCARICE
SUPERINTENDENT
FROM: ELIO LONGO
CHIEF FINANCIAL OFFICER
SUBJECT: FY22 MARCH QUARTERLY (3Q) REPORT
DATE: APRIL 21, 2022
CC: R. MCARDLE, BUDGET FILE

Attached is the March Quarterly Report (3Q) for the 2021-22 fiscal year that reflects a potential fund
deficit of ($118,937) on June 30, 2022; a $518,120 improvement over the 2Q projection. The
potential fund deficit represents a 0.09% budget variation to the $125,594,582 Board of Education
Adopted 2021-2022 Budget.

The projected deficit fund balance can mainly be attributed to projected overruns in two cost centers:
Facilities and Special Education. In Facilities, we have incurred unexpected costs related to
remediation work at Bedford Middle School and Long Lots Elementary School. At Long Lots
Elementary School we have also incurred the cost of a building and MEP evaluation. These
aforementioned projects are not budgeted in FY22. In Special Education, the major drivers of the
projected overrun are transportation, out-of-district placements and legal settlements. In late
September 2021, we experienced both consolidation within the private transportation business and
contractors unable to provide agreed-to services due to COVID-19 labor shortages. Since the close
of the 2Q we are benefiting from a lower daily transportation cost after a successful negotiation with
a current service provider. The projected overrun in out-of-district placements is attributable to the
increase in number of students served. Mr. Michael Rizzo, Assistant Superintendent of Pupil
Personnel Services, will speak to these overruns during the 3Q financial report presentation to the
Board of Education on Monday, April 25, 2022. We will continue to monitor grant funds for any
available transfer of costs to reduce the total charges to the operating budget.

In Total Salaries (Object codes 100 — 156), | am projecting an end-of-year surplus in the amount of
$735,111 (versus 2Q $624,138). The second half of the fiscal year improvement can be mostly
attributed to fewer Permanent Substitutes and Long Term Substitutes savings.

In Total Benefits (Object codes 210 — 290), | am projecting a small end-of-year surplus in the amount
of $52,387; a $24,415 improvement over the 2Q projection. Normal expected variance noticed
across this category.

In Total Purchased Services (Object codes 320 - 331), | am projecting a small end-of-year surplus in
the amount of $40,091; a $30,234 improvement over the 2Q projection. Normal expected variance
noticed across this category.

In Total Property Services (Object codes 411 — 490), | am projecting an end-of-year deficit in the

amount of ($151,842); a $37,051 improvement over the 2Q projection. The original projection was
mostly attributed to the cost overrun in 431-Building Maintenance.

Westport Public Schools, 110 Myrtle Ave., Westport, CT 06880
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In Total Other Purchased Services (Object codes 510 — 580), | am projecting an end-of-year deficit in
the amount of ($946,837); a $121,139 improvement over the 2Q projection. Three special education
accounts (513, 560 and 567) are experiencing significant variance that was unanticipated when the
FY22 budget was developed. A major offset to this account range realized during 3Q was an
insurance reimbursement for remediation work conducted at Long Lots School and Bedford Middle
School.

In Total Supplies and Materials (Object codes 611 — 691), | am projecting an end-of-year surplus in
the amount of $220,634; a $220,634 improvement over the 2Q projection. Soon after the 2Q Report
a freeze/controlled spending measure (essential purchases only) went into effect. This action was
taken to buffer the then projected year-end total operating deficit of $637,058. The revised end-of-
year projection represents 50% of the current unexpended supplies and materials account balance. |
will continue to review and only approve essential purchase requests. The $220,634 reserve for 4Q
purchasing may be revisited in mid-May at which time a better indication of the total operating
budget year-end position can be determined.

In Total Equipment (Object codes 731 — 737), | am projecting a shortfall in the amount of ($24,825);
a deterioration of ($320).

In Total Other (Object codes 810 — 812), | am projecting a shortfall in the amount of ($44,656); a
deterioration of ($27,015).

You will note that we have completed 9 of the 12 months of the fiscal year with three months of
expenditures left in the year. The differences between the “Adopted Budget” column and the
“Adjusted Budget” column reflect the administrative transfers made within each “line item” of the
budget as the year has progressed and specific expenditures have been modified. The “Estimated
Adjustments” column reflects projected expenditures to June 30, 2022 that were not encumbered as
of March 31; some indicative of market forces that have changed since the time the budget was
prepared.

We encumber salaries for all full time employees and expenditures for anticipated purchases. Those
encumbrances and expenditures account for 99.5% of the total budget. Actual expenditures as of
March 31, 2022, are 74.7% of total budget with encumbrances representing 24.8% of total budget.
The remaining 0.6% of the budget projection represents my best estimate of unencumbered
expenditures to be made during the three months remaining in the fiscal year.

Listed below is a summary of the Line Item projected balances:

LINE ITEM PROJECTED BALANCE
Total Salaries $736,111
Total Benefits $52,387
Total Purchased Services $40,091
Total Property Services ($151,842)
Total Other Purchased Services ($946,837)
Total Supplies and Materials $220,634
Total Equipment ($24,825)
Total Other ($44,656)
Projected Balance (Deficit) ($118,937)

I welcome the opportunity to review this projection with you.
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Theoretical Expenditure Rate: 75%
2018-2019 2019-2020 2020-2021 2021-2022 2021-2022 2021-2022 2021-2022 Balance
Year-End Year-End Year-End Object ADOPTED ADJUSTED BUDGET ENCUMBERED EXPENDED YD ESTIMATED PROJECTED BALANCE Available
E (ua) Code [Descriptions BUDGET BUDGET ADJUSTMENT TO DATE TO DATE % ADJUSTMENTS TO EOY AVAILABLE %
5,403,166 5,323,764 5,590,982 100  [[Certified Adminstrators 5,436,674 5,436,674 - 1,316,727 4,075,865 75%] 5,392,592 44,082 0.8%
2,076,448 2,055,637 2,182,792 101  |Directors 2,197,367 2,197,367 - 554,123 1,656,805 75%] 2,210,928 (13,561) 0.6%
23,188,723 23,180,329 24,083,223 102  |[Reg Ed Teachers 24,018,701 24,018,701 - 7,175,969 17,223,952 72%| 45,000 24,444,921 (426,220) -1.8%
11,778,849 11,847,837 12,009,702 103 [Special Area Teachers 12,589,704 12,589,704 - 3,562,066 8,672,465 69%| 12,234,531 355,173 2.8%
4,246,724 4,444,203 4,465,194 104 [[Support Teachers 4,528,933 4,528,933 - 1,304,151 3,063,548 68%| 4,367,699 161,234 3.6%
104,021 114,424 54,191 105  [[Curr/Instr Resource 55,004 55,004 - 18,335 36,669 67%| - 55,004 - 0.0%
930,297 804,517 846,541 107  |[Library/Media Teachers 954,265 954,265 - 290,309 639,913 67%| 930,222 24,043 2.5%
1,500,395 1,467,460 1,416,076 108  [|Guidance 1,596,143 1,596,143 - 449,768 1,138,619 71%| 1,588,387 7,756 0.5%
4,695,295 4,732,128 4,848,325 109  [Special Ed Teachers 5,335,941 5,335,941 - 1,508,504 3,766,321 71%| (20,000), 5,254,825 81,116 1.5%
1,614,249 1,678,766 1,742,037 110  [[Psychologists 1,847,110 1,847,110 - 536,107 1,292,444 70%| 1,828,551 18,559 1.0%
237,067 323,943 255,798 113 [Social Workers 265,551 265,551 - 79,249 189,986 72%| - 269,235 (3,684) -1.4%
1,412,585 1,489,732 1,605,864 114 [[Speech/Hearing Therapists 1,703,124 1,703,124 - 466,170 1,189,581 70%| (14,000), 1,641,751 61,373 3.6%
115,609 116,768 117,929 115  [[staff Dev/Leadership 119,106 119,106 - 30,671 80,520 68%| 111,191 7,915 6.6%
686,315 671,535 548,118 116  [|Extra-Curricular 757,279 757,279 - - 342,479 45%| 375,000 717,479 39,800 5.3%
629,105 624,598 606,783 118  [[Coaches-Intrmral/Intrschlstic 657,785 657,785 - - 449,425 68%| 202,000 651,425 6,360 1.0%
122,098 102,768 141,990 119 |lcurriculum Work/Other 126,198 126,198 - - 80,337 64%| 45,861 126,198 - 0.0%
$  58740,945| $ 58,978,409 [ $ 60,515,545 Sub-Total Certified Salaries $  62,188885|$ 62,188,885 || $ - [ 17,292,149 |[$ 43,898,929 $ 633,861 | $ 61,824,939 363,946 0.6%
0.4%| 2.6%| 2.8% 2.8%) 27.8% 70.6% 1.0% 99.4% 0.6%
1,254,230 1,267,806 1,267,354 120  |[Support Supervisors 1,326,305 1,326,305 - 300,852 960,270 72%| 26,000 1,287,122 39,183 3.0%
2,514,948 2,531,919 2,556,368 121 [[Secretaries 2,673,771 2,673,771 - 606,874 1,984,858 74%| 450 2,592,182 81,589 3.1%
1,859,305 1,780,276 1,836,013 122 |[Paraprofessionals 1,880,704 1,880,704 - 497,194 1,338,962 71%| 100,000 1,936,156 (55,452) 2.9%
2,952,375 3,374,723 3,224,924 123 |Sped Paraprofessionals 3,578,891 3,578,891 - 952,753 2,680,254 75%] 13,600 3,646,607 (67,716) -1.9%
2,670,997 2,523,226 2,955,717 124 |[custodians 3,074,107 3,074,107 - 699,849 2,249,308 73%| 2,949,157 124,950 41%
615,592 607,512 633,764 125  |[Maintainers 646,194 646,194 - 151,026 485,534 75%) 636,560 9,634 1.5%
899,444 894,330 930,843 126  [[Nurses 952,514 952,514 - 271,649 685,940 72%| 957,589 (5,075) 0.5%
244,894 239,771 252,820 127 [[Nurses Aides 283,213 283,213 - 78,572 196,445 69%| 275,017 8,196 2.9%
565,164 603,220 616,951 128  [[Technology Assistants 635,068 635,068 - 146,452 484,381 76%| 630,833 4,235 0.7%
308,685 344,467 315,704 129 |[[security Aides 342,748 342,748 - 72,190 235,571 69%| 307,761 34,987 10.2%
267,840 201,756 86,823 130  [(Bus Monitors 170,000 170,000 - - 97,035 57%| 42,500 139,535 30,465 17.9%
240,703 215,044 210,585 131 [[Athletics 250,239 250,239 - 62,311 165,872 66%| 22,056 250,239 - 0.0%
138,945 135,724 145,620 133 [(Other 151,627 151,627 - 42,485 117,881 78%| 160,366 (8,739) 5.8%
679,019 739,121 800,867 135 [[Occupational Therapists 866,993 866,993 - 223,393 660,642 76%| 884,035 (17,042) -2.0%
182,087 185,053 189,247 136  [[Physical Therapists 212,637 212,637 - 52,648 142,929 67%| 195,577 17,060 8.0%
21,992 21,375 21,375 140 [|Adult Ed Mandated 23,000 23,000 - - 21,375 93%| 21,375 1,625 7.1%
$ 15416219 $ 15665323 | $ 16,044,975 Sub-Total Non-Certified Salaries || $ 17,068,011 || $ 17,068,011 | $ - s 4,158,248 || $ 12,507,257 $ 204,606 | $ 16,870,111 197,900 1.2%
1.6% 2.4%| 6.4% 6.4%) 24.4% 73.3% 1.2% 98.8% 1.2%
292,731 267,768 352,170 150  [[Perm Cert Subs 425,880 425,880 - 139,937 160,658 38%| - 300,595 125,285 29.4%
151,712 105,245 81,523 151 ||Daily Cert Subs 178,506 178,506 - 31,500 116,307 65%) 147,807 30,699 17.2%
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2018-2019 2019-2020 2020-2021 2021-2022 2021-2022 2021-2022 2021-2022 Balance
Year-End Year-End Year-End Object ADOPTED ADJUSTED BUDGET ENCUMBERED EXPENDED YD ESTIMATED PROJECTED BALANCE Available
E (ua) Code [Descriptions BUDGET BUDGET ADJUSTMENT TO DATE TO DATE % ADJUSTMENTS TO EOY AVAILABLE %

36,150 23,050 5,925 152 |[staff Training Cert Subs 40,000 40,000 - - 14,895 37%| 5,000 19,895 20,105 50.3%
56,600 26,638 27,864 153 |[PPT Cert Subs 57,000 57,000 - - 10,820 19%| 4,000 14,820 42,180 74.0%
782,155 837,185 722,147 154 [lLong Term Subs 856,731 856,731 - 262,802 488,110 57%| 50,000 800,912 55,819 6.5%
276,387 202,012 279,249 155  |[Non-Cert Subs 304,236 304,236 - 14,619 171,795 56%| 50,000 236,414 67,822 223%
633,328 553,260 750,817 156 [lovertime 538,960 538,960 - - 606,605 113% 100,000 706,605 (167,645) 31.1%
$ 2,229,063 [ $ 2,015,158 | $ 2,219,695 Sub-Total Other Salaries $ 2,401,313 [[$ 2,401,313 $ - [s 448,858 [[$ 1,569,190 $ 209,000 $ 2,227,048 174,265 7.3%

-9.6%) 10.1%| 8.2%| 8.2%| 18.7% 65.3% 8.7% 92.7% 7.3%
$ 76,386,228 | $ 76,658,890 || $ 78,780,215 TOTAL SALARIES $ 81,658,209 ||$ 81,658,209 | $ - s 21,899,255 $ 57,975,376 $ 1,047,467 | $ 80,922,098 736,111 0.9%

0.4% 2.8% 3.7% 3.7% 26.8% 71.0% 1.3% 99.1% 0.9%
15,415,241 15,431,120 16,406,438 210  [[Health Insurance 16,891,503 16,891,503 - 3,419,177 14,260,682 84%| (788,356) 16,891,503 - 0.0%
341,468 357,089 261,737 211 [/Group Life Insurance 360,000 360,000 - 142,630 203,848 57%| 346,478 13,522 3.8%
44,556 35,310 36,875 212 |[[Teacher Child Care (WEA) 43,000 43,000 - - 27,995 65%| 15,005 43,000 - 0.0%
30,602 21,552 25,155 213 [[Health Insurance Waiver 30,000 30,000 - 7,000 5,000 17%| 3,000 15,000 15,000 50.0%
2,173,235 2,136,239 2,184,387 220  [[FICA/Medicare 2,292,402 2,292,402 - 603,036 1,632,286 71%| 30,000 2,265,322 27,080 1.2%
18,736 18,559 20,049 240 Course Reimbursement 27,700 27,700 - - 19,474 70% 8,226 27,700 - 0.0%
38,764 94,997 86,090 250  [|lUnemployment Compensation 60,000 60,000 - 19,774 38,149 64%| 57,923 2,077 3.5%
374,654 368,687 395,669 260 [ Workers Compensation 400,000 400,000 - 110,106 294,246 74%| 404,352 (4,352) -1.1%
35,703 32,918 31,434 287  [[Uniform Allowance 38,500 38,500 - 2,300 31,343 81%| 33,643 4,857 12.6%
34,543 37,014 34,543 290 _[lother Employee Benefits 38,000 38,000 - 2,844 40,953 108% 43,797 (5,797) -15.3%
$ 18,507,501 § 18,533,486 || $ 19,482,377 TOTAL BENEFITS $ 20,181,105 $ 20,181,105 $ - s 4,306,867 || $ 16,553,976 $  (732,125)[$ 20,128,718 52,387 0.3%

0.1%] 5.1%] 3.6%] 3.6%| 21.3% 82.0% -3.6% 99.7% 0.3%
103,391 83,894 135,542 320  [[HomeBound 90,000 90,000 - 1,695 91,917 102% 21,000 114,612 (24,612) 27.3%
6,809 9,341 3,481 321 |[|Gifted Activities 15,000 15,000 - 1,047 5,595 37%| 1,500 8,142 6,858 45.7%
- - 102,000 322 [[Educational Interns 185,750 185,750 - - 120,900 65%| 120,900 64,850 34.9%
438,823 332,436 203,115 323 [instr Program Improvements 406,145 397,067 (9,078) 84,983 207,399 52% 90,000 382,382 14,685 3.7%
12,350 7,622 8,259 324 |Pupil Services 11,000 11,000 - 446 4,867 44% 2,000 7,313 3,687 33.5%
260,020 258,180 297,523 325  |[PPT Consultations 287,000 287,000 - 70,303 204,014 71%| 12,683 287,000 - 0.0%
117,292 38,707 116,060 327  [[Student Evaluations-Outside 120,000 120,000 - 32,773 86,895 72%| 119,668 332 0.3%
19,345 9,625 8,000 328  [[Medical Advisors 20,000 20,000 - 5,778 11,222 56%| 3,000 20,000 - 0.0%
674,702 511,118 510,642 330  [[Other Prof/Tech Services 478,134 490,036 11,902 157,126 288,619 59%| 70,000 515,745 (25,709) 5.2%
501,302 670,267 455,999 331 |[|Legal/Negotiations 605,000 605,000 - 265,774 281,648 47%| 57,578 605,000 - 0.0%
$ 2,134,035 [$ 1,921,190 $ 1,840,621 TOTAL PURCHASED SERVICES s 2,218,029 |[$ 2,220,853 |[$ 2,824 | $ 619,925 [ 1,303,076 S 257,761 ] $ 2,180,762 40,091 1.8%

-10.0%) -4.2% 20.5% 20.7%] 27.9% 58.7% 11.6% 98.2% 1.8%
94,450 87,604 96,897 411 |water/Sewer 97,408 97,408 - 37,287 60,121 62%| 97,408 - 0.0%
1,839,161 2,022,719 2,227,890 413 |Electricity 2,239,595 2,239,595 - 615,782 1,567,402 70% 13,000 2,196,184 43,411 1.9%
866,075 725,514 920,331 414 |Natural Gas 940,547 940,547 - 368,276 545,714 58% 913,990 26,557 2.8%
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2018-2019 2019-2020 2020-2021 2021-2022 2021-2022 2021-2022 2021-2022 Balance
Year-End Year-End Year-End Object ADOPTED ADJUSTED BUDGET ENCUMBERED EXPENDED YTD ESTIMATED PROJECTED BALANCE Available
E (ua) Code (Descriptions BUDGET BUDGET ADJUSTMENT TO DATE TO DATE % ADJUSTMENTS TO EOY AVAILABLE %
14,094 11,461 19,576 415 Heating Oil 16,017 16,017 = 2,708 16,517 103%| 2,000 21,225 (5,208), -32.5%
519,970 525,178 586,868 421 Contracted Maintenance 640,138 654,878 14,740 177,781 470,038 72%| (13,000)| 634,819 20,059 3.1%
825,625 691,665 578,915 431 Building Maintenance 458,000 645,074 187,074 112,219 783,719 121%| 50,000 945,938 (300,864) -46.6%
226,030 226,851 199,693 432 Grounds Maintenance 282,387 158,110 (124,277)] 34,197 114,208 72%| 9,705 158,110 0 0.0%
68,637 77,148 120,343 433 Repair Equip (Instructional) 153,770 150,444 (3,326), 35,083 62,657 42%| 5,000 102,740 47,704 31.7%
127,507 39,138 46,294 434 Repair Equip (Non-Instructional) 67,355 50,455 (16,900) 12,341 32,517 64%| 700 45,558 4,897 9.7%
130,679 238,398 572,757 435 Building Projects 378,126 315,696 (62,430)| 25,690 72,768 23%| 217,238 315,696 - 0.0%
6,988 49,252 63,760 436 Grounds Projects 104,000 31,500 (72,500)| 10,200 5,100 16%) 16,200 31,500 - 0.0%
142,110 263,335 506,488 437 Restore/Prevent Maintenance 241,557 235,126 (6,431) 10,218 205,251 87%| 19,657 235,126 - 0.0%
169,701 166,005 151,099 440 Equip Rentals & Copiers 181,019 181,019 = 51,569 116,551 64%| 168,120 12,899 7.1%
47,283 48,938 50,651 441 Building Rental 52,424 52,424 = 13,221 39,203 75%| 52,424 - 0.0%
10,558 9,000 8,890 450 Gas/Travel Maintenance 9,000 9,000 = 2,227 6,773 75%| 9,000 - 0.0%
149,226 266,808 294,970 451 Custodial Supplies 268,137 292,137 24,000 4,000 275,183 94%| 12,954 292,137 - 0.0%
252,835 242,032 391,962 452 Maintenance Supplies 261,000 271,500 10,500 5,538 242,384 89%| 23,578 271,500 - 0.0%
83,746 80,548 105,733 490 School Security 80,700 123,453 42,753 22,676 99,574 81%) 2,500 124,750 (1,297) -1.1%
$ 5,574,675 || $ 5,771,592 | $ 6,943,117 TOTAL PROPERTY SERVICES $ 6,471,180 || $ 6,464,383 || $ (6,796.98)[ $  1,541,012.82 || $ 4,715,680 $ 359,532 || $ 6,616,225 (151,842) -2.3%
3.5% 20.3%) -6.8%) -6.9%| 23.8% 72.9% 5.6% 102.3% -2.3%
3,651,000 3,413,467 4,006,047 510 Transportation - Regular 4,185,763 4,195,825 10,062 8,237 4,183,995 100%| 4,192,232 3,593 0.1%
925,593 858,706 945,610 511 Trans-Spec Ed-Internal 1,223,433 1,223,433 = 78,718 1,074,376 88%| 1,153,094 70,339 5.7%
69,406 56,384 170,646 512 Trans-Spec Ed-Public 237,043 237,043 = 122,408 174,626 74%| 297,034 (59,991), -25.3%
405,562 489,144 318,331 513 Trans-Spec Ed-Private 503,303 503,303 = 431,140 511,729 102%| 942,869 (439,566) -87.3%
44,512 19,123 18,975 516 Trans-Field Trips 69,935 69,935 = 23,252 12,647 18%) 35,899 34,036 48.7%
228,674 125,394 142,913 517 Gasoline-Buses 303,333 293,271 (10,062)| 144,997 148,274 51%| 293,271 - 0.0%
171,541 177,474 191,554 520 Property Insurance 175,882 175,882 = 43,478 (3,690) -2%| 39,788 136,094 77.4%
9,889 9,313 9,777 521 Flood Insurance 11,016 11,016 = = 9,777 89%| 9,777 1,239 11.2%
333,866 347,707 345,442 523 Liability Insurance 363,281 363,281 - 76,661 351,783 97%| 428,444 (65,163), -17.9%
146,121 126,000 120,752 529 Athletic Insurance 132,300 132,300 = = 101,658 77%| 101,658 30,642 23.2%
412,424 306,274 406,705 530 Communication Systems 609,344 609,344 = 213,526 377,409 62%| 40,000 630,935 (21,591), -3.5%
35,581 21,585 13,647 535 Postage 36,000 36,000 = 13,388 14,112 39%| 27,500 8,500 23.6%
14,629 24,794 18,722 540 Advertising 18,000 18,000 = 3,318 8,615 48%| 200 12,133 5,867 32.6%
22,125 20,891 11,758 550 Printing 31,423 31,423 = 3,875 9,804 31%| 1,500 15,179 16,244 51.7%
2,385,787 2,159,295 2,690,481 560 Tuition-Public 2,480,697 2,480,697 = 1,027,995 2,670,758 108%) (630,000) 3,068,753 (588,056) -23.7%
43,621 - - 563 Tuition-Court & Agency Placed - - - - - 0% - - 0.0%
675,415 1,136,743 1,324,753 567 Tuition-Litigation 900,000 900,000 = 219,851 656,855 73%| 137,000 1,013,706 (113,706) -12.6%
22,158 26,014 - 569 Tuition-Summer Programs 27,000 27,000 = = 15,048 56%| 15,048 11,952 44.3%
44,328 30,974 42,334 580 Staff Travel/Mileage 65,475 64,524 (951), 14,625 26,169 41%| 1,000 41,794 22,730 35.2%
$ 9,642,231 || $ 9,349,282 | $ 10,778,447 TOTAL OTHER PURCH SERVICES S 11,373,228 || $ 11,372,277 || $ (951)|| $ 2,425,469 | $ 10,343,945 $ (450,300) $ 12,319,114 (946,837)) -8.3%
-3.0% 15.3% 5.5%) 5.5% 21.3% 91.0% -4.0% 108.3% -8.3%
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2018-2019 2019-2020 2020-2021 2021-2022 2021-2022 2021-2022 2021-2022 Balance
Year-End Year-End Year-End Object ADOPTED ADJUSTED BUDGET ENCUMBERED EXPENDED YTD ESTIMATED PROJECTED BALANCE Available
E (ua) Code (Descriptions BUDGET BUDGET ADJUSTMENT TO DATE TO DATE % ADJUSTMENTS TO EOY AVAILABLE %
863,292 823,349 798,327 611 Supplies-Instructional 905,682 892,105 (13,577)] 67,214 706,686 79%| 59,103 833,003 59,103 6.6%
773,338 772,895 954,709 612 Software 969,241 969,241 = 23,813 933,715 96%| 5,857 963,385 5,857 0.6%
135,374 171,258 171,334 613 Tech Supplies 151,925 151,925 = 14,620 102,485 67%) 17,410 134,515 17,410 11.5%
40,669 29,089 34,135 615 Graduation Expenses 37,687 37,687 20,560 4,621 12%) 6,253 31,434 6,253 16.6%
330,517 403,108 398,661 641 Textbooks 511,777 531,849 20,072 10,705 343,505 65%| 88,820 443,030 88,820 16.7%
104,791 100,703 101,425 642 Library Books & Periodicals 107,648 102,896 (4,752) 12,892 76,449 74%| 6,778 96,119 6,778 6.6%
12,075 15,070 8,860 643 A/V Materials 16,100 16,100 = 2,833 6,590 41%| 3,339 12,762 3,339 20.7%
139,377 152,610 159,039 690 Non Instructional Supplies 193,841 193,696 (146), 23,542 112,814 58%| 28,670 165,026 28,670 14.8%
18,831 48,970 43,002 691 Health Supplies 20,000 20,000 = 1,763 9,423 47%) 4,407 15,593 4,407 22.0%
$ 2,418,264 || $ 2,517,050 || $ 2,669,492 [TOTAL SUPPLIES AND MTLS. $ 2,913,901 || $ 2,915,499 || $ 1,598 || $ 177,942 || $ 2,296,288 $ 220,635 || $ 2,694,865 220,634 7.6%
4.1% 6.1%) 9.2%) 9.2%) 6.1% 78.8% 7.6% 92.4% 7.6%
38,674 17,680 10,049 731 Equip-New Instructional - - = = 8,315 #DIV/0! 8,315 (8,315)| #DIvV/0!
45,290 5,251 8,792 732 Equip-New Non Instructional - - - - 0%| - - #DIV/0!
42,751 91,659 139,460 733 Equip-Replace Instructional - 3,326 3,326 - 3,412 103%| 3,412 (86), -2.6%
2,184 (676)| 45,464 734 Equip-Replace Non Instructional - - - 11,167 0% 11,167 (11,167)| #DIv/0!
75,017 74,827 48,418 735 Furniture - - = = 644 #DIV/0! 644 (644)|[ #DIV/0!
692,475 966,142 308,097 736 Tech Equip-Instructional 204,562 203,093 (1,469) 89,340 113,753 56%| 203,093 - 0.0%
27,510 28,529 21,606 737 Tech Equip-Non Instructional 45,066 46,535 1,469 = 51,148 110%] 51,148 (4,613) -9.9%
$ 923,902 || $ 1,183,412 || $ 581,886 [TOTAL EQUIPMENT S 249,628 || $ 252,954 | $ 3,326 $ 89,340 || $ 188,439 S = S 277,779 (24,825)) -9.8%
28.1%| -50.8%) -57.1%) -56.5%| 35.3% 74.5% 0.0% 109.8% -9.8%
86,212 85,901 88,665 810 Dues & Fees 63,700 63,700 = 1,835 86,123 135%| 87,958 (24,258), -38.1%
29,124 15,424 26,758 811 Student Act & Awards 34,273 34,273 = 1,205 12,006 35%| 15,000 28,211 6,062 17.7%
401,429 406,608 352,973 812 Student Athletics 431,329 431,329 = 107,976 344,813 80%) 5,000 457,789 (26,460), -6.1%
$ 516,764 || $ 507,933 || $ 468,396 TOTAL OTHER $ 529,302 || $ 529,302 || $ - $ 111,016 || $ 442,942 $ 20,000 || $ 573,958 (44,656)) -8.4%
-1.7%) -7.8%) 13.0% 13.0%] 21.0% 83.7% 3.8% 108.4% -8.4%
$ 116,103,600 || $ 116,442,836 | $ 121,544,549 GRAND TOTAL $ 125,594,582 | $ 125,594,582 || $ ) $ 31,170,827 ||$ 93,819,723 $ 722,970 || $ 125,713,519 || $ (118,937)] -0.1%
0.3%) 4.4%) 3.3% 3.3% 24.8% 74.7% 0.6% 100.09% -0.09%
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Projection to June 30, 2022 as of:

Accounts  Category 2Q 3Q Delta Notes
100-119 Certified Salaries S 207,553 $ 363,946 S 156,393  Grants; LOA savings; Extra curricular actuals
120-140 Non Certified Salaries S 358,380 $ 197,900 $ (160,480)  Paras (shift from grant); filled vacancies
150-156 Other Salaries S 58,204 $ 174,265 S 116,061  Fewer Permanent Subs; Long Term Subs trend
Total Salaries S 624,138 $ 736,111 S 111,973
210-290 Total Benefits S 27,972 $ 52,387 §$ 24,415
320-331 Total Purchased Services S 9,857 $ 40,091 S 30,234
411-490 Total Property Services S (188,893) S (151,842) S 37,051
510-580 Total Other Purchased Svcs S (1,067,976) $ (946,837) S 121,139  LLS & BMS remediation insurance reimbursement
611-691 Total Supplies and Materials $ - S 220,634 S 220,634  Spending freeze (essential purchases); $220K on reserve
(50% of current unexpended funds; $441K)
731-737 Total Equipment S (24,515) S (24,825) $ (310)
810 - 812 Total Other S (17,641) S (44,656) S (27,015)
100-812  TOTAL Operating Budget 3 (637,058) $ (118,937) $ 518,120
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School Climate Survey:
Spring 2022

Anthony Buono, Mike Rizzo, Valerie Babich
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CT School Climate Survey requirements

» State law requires biennial school climate survey

» Comprehensive School Climate Inventory (CSCI)
administered:

» Fall 2012, Spring 2015, Spring 2018, was planned for
Spring 2020

» Process for recommending Panorama
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N

About Panorama

e A team of 400+ researchers, former educators,
project managers, software engineers, professional
learning facilitators and designers

e Passionate about providing tools for schools to
access critical climate, SEL and MTSS data.

o Panorama serves over 15 million students - 11 state
agencies and 1,500 school districts. (32 partners in
CT)

*i‘*“”’”lf SFUSD Fi

Department of PUBLIC SCHOOLS
Education

)

Pubhc Schools

DISTRICT OF COLUMBIA Focus on Children

PUBLIC SCHOOLS

18\ -
= SAMN FRAMNCISCO
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*
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Hunter Gehlbach, Ph.D.

HARVARD
m 13

o]

GRADUATE SCHOOL
oF EDUCATION

Developing the Panorama Survey Suite

3. How excited would you be to have your teacher again?

Not at all
excited Slightly excited = Somewhat excited Quite excited Extremely excited

Measure Twice, Cut Down Error:
A Process for Enhancing the Validity of Survey Scales

Hunter Gehlbach and Maureen E. Brinkworth
Harvard Graduate School of Education

For years psychologists across many subfields have undertaken the formidable challenge of designing
survey scales to assess attitudes, opinions, and behaviors. Correspondingly, scholars have written much
to guide researchers in this undertaking. Yet. many new scales violate established best practices in survey
design, suggesting the need for a new approach to designing surveys. This article presents 6 steps to
facilitate the construction of questionnaire scales. Unlike previous processes, this one front loads input
from other academics and potential respondents in the item-development and revision phase with the goal
of achieving credibility across both populations. Specifically, the article describes how (a) a literature
review and (b) focus group—interview data can be (c) synthesized into a comprehensive list to facilitate
(d) the development of items. Next, survey designers can subject the items to (e) an expert review and
(f) cognitive pretesting before executing a pilot test.
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Westport’s Panorama Survey

Student Survey Parent Survey Teacher and Staff Survey

School Belonging Family Engagement Belonging
School Climate School Climate School Climate

Grit Grit Student Grit

School Safety School Safety Well-Being

Educating All Student
School Leadershi

School Engagement
School-Teacher
Relationships
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Westport BOE Policy regarding Student
surveys

Surveys require administrative approval
Surveys will not be used in any identifying manner
Online surveys require ample and adequate notice of at least two weeks

vV v. v VY

Parents will be given a minimum of 10 school days to review the survey prior
to administration

Parents or eligible students will be provided an option to opt-out

» If possible, students should be given the option to take the survey using paper
and pencil/pen

» Student surveys must have approval of Board of Education as to the content
and purpose
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Timeline and Survey Administration

» Notify parents about the survey: May 16th
» Provide option for paper survey and opt-out on May 16th
» Open 2 week Survey Window: May 30th to June 10th
» Students in grades 3-12
» All staff and all parents (K-12)
» Expected survey results: Week of June 24th

» Present district survey results to BOE in early Fall 2022

» Provide professional development on data inquiry and action planning
early Fall 2022
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Panorama
Teacher/Staff Survey

Topics and Questions
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Topic: Belonging

How well do your colleagues at school understand you as a person?
How connected do you feel to other adults at your school?

How much respect do colleagues in your school show you?

How much do you matter to others at your school?

Overall, how much do you feel like you belong at your school?
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_PANORAMA

Topic: School Climate

On most days, how enthusiastic are the students about being at school?

To what extent are teachers trusted to teach in the way they think is best?
How positive are the attitudes of your colleagues?

How supportive are students in their interactions with each other?

How respectful are the relationships between teachers and students?

How optimistic are you that your school will improve in the future?

How often do you see students helping each other without being prompted?
When new initiatives to improve teaching are presented at your school, how
supportive are your colleagues?

e Overall, how positive is the working environment at your school?
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_PANORAMA

Topic: Student Grit

e If your students have a problem while working towards an important goal,
how well can they keep working?

e How often do your students stay focused on the same goal for several
months at a time?

e Some people pursue some of their goals for a long time, and others change
their goals frequently. Over the next several years, how likely are your
students to continue to pursue one of their current goals?

e When your students are working on a project that matters a lot to them, how
focused can they stay when there are lots of distractions?

e If your students fail to reach an important goal, how likely are they to try
again?
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Topic: Well-Being

@)

o 0O 0O O O O o O

O

e During the past week, how often did you feel

Engaged
Excited
Exhausted
Frustrated
Happy
Hopeful
Overwhelmed
Safe
Stressed Out
Worried

How effective do you feel at your job right now?

How much does your work matter to you?

How meaningful for you is the work that you do?
Overall, how satisfied are you with your job right now?

at work?
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_PANORAMA

Topic: Educating All Students

e How easy do you find interacting with students at your school who are from a different cultural
background than your own?

e How comfortable would you be incorporating new material about people from different backgrounds
into your curriculum?

e How knowledgeable are you regarding where to find resources for working with students who have
unique learning needs?

e If students from different backgrounds struggled to get along in your class, how comfortable would
you be intervening?

e How easy would it be for you to teach a class with groups of students from very different religions
from each other?

e Inresponse to events that might be occurring in the world, how comfortable would you be having
conversations about race with your students?
How easily do you think you could make a particularly overweight student feel like a part of class?

e How comfortable would you be having a student who could not communicate well with anyone in
class because his/her home language was unique?

e When a sensitive issue of diversity arises in class, how easily can you think of strategies to address
the situation?
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(_ PANORAMA

Topic: School Leadership

e How clearly do your school leaders identify their goals for teachers?

e How positive is the tone that school leaders set for the culture of the school?

e How effectively do school leaders communicate important information to
teachers?

e How knowledgeable are your school leaders about what is going on in teachers’

classrooms?

How responsive are school leaders to your feedback?

For your school leaders, how important is teacher satisfaction?

When the school makes important decisions, how much input do teachers have?

How effective are the school leaders at developing rules for students that

facilitate their learning?

e Overall, how positive is the influence of the school leaders on the quality of your
teaching?

Board of Education Regular Meeting - PACKET - (Page 125 of 149) Page 7 of 19 General Attachment: Westport Survey -Final.pdf (Page 7 of 19)



General Attachment: Westport Survey -Final.pdf

Panorama
amily Survey

Topics and Questions
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Topic: Family Engagement

How often do you meet in person with teachers at your child's school?

How involved have you been with a parent group(s) at your child's school?
In the past year, how often have you visited your child's school?

In the past year, how often have you discussed your child's school with other
parents from the school?

How involved have you been in fundraising efforts at your child's school?

e In the past year, how often have you helped out at your child's school?
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Topic: School Climate

To what extent do you think that children enjoy going to your child's school?

How motivating are the classroom lessons at your child's school?

How fair or unfair is the school's system of evaluating children?

How much does the school value the diversity of children's backgrounds?

How well do administrators at your child’s school create a school

environment that helps children learn?

e Overall, how much respect do you think the children at your child's school
have for the staff?

e Overall, how much respect do you think the teachers at your child's school

have for the children?
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_ PANORAMA

Topic: Grit

e If your child has a problem while working towards an important goal, how well can
she/he keep working?
How often does your child stay focused on the same goal for several months at a time?

e Some people pursue some of their goals for a long time, and others change their goals
frequently. Over the next several years, how likely is your child to continue to pursue
one of his/her current goals?

e When your child is working on a project that matters a lot to him/her, how focused can
he/she stay when there are lots of distractions?
If your child fails to reach an important goal, how likely is she/he to try again?

e How likely is it that your child can motivate himself/ herself to do unpleasant tasks if it
will help her/him accomplish his/her goals?
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Topic: School Safety

e How often do you worry about violence at your child's school?

e |f a student is bullied at your child's school, how difficult is it for him/her to
get help from an adult?

e How likely is it that someone from your child's school will bully him/her
online?
Overall, how unsafe does your child feel at school?
To what extent are drugs a problem at your child's school?
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Panorama
Student Survey

Topics and Questions
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(_ PANORAMA

Topic: School Belonging

Grades: 3-5
e How well do people at your school understand you as a person?
e How much support do the adults at your school give you?
e How much respect do students at your school show you?
e Overall, how much do you feel like you belong at your school?
Grades: 6-12

e How well do people at your school understand you as a person?
e How connected do you feel to the adults at your school?

e How much respect do students in your school show you?

e How much do you matter to others at this school?

e Overall, how much do you feel like you belong at your school?
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Topic: School Climate

Grades: 3-5

How often do your teachers seem excited to be teaching your classes?

How fair or unfair are the rules for the students at this school?

How pleasant or unpleasant is the physical space at your school?

How positive or negative is the energy of the school?

At your school, how much does the behavior of other students hurt or help your
learning?

Grades: 6-12

How often do your teachers seem excited to be teaching your classes?

How fair or unfair are the rules for the students at this school?

How positive or negative is the energy of the school?

At your school, how much does the behavior of other students hurt or help your
learning?
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_PANORAMA

Topic: Grit

Grades: 3-5

How often do you stay focused on the same goal for more than 3 months at a time?
If you fail at an important goal, how likely are you to try again?
When you are working on a project that matters a lot to you, how focused can you stay when there

are lots of distractions?
e If you have a problem while working towards an important goal, how well can you keep working?

Grades: 6-12

How often do you stay focused on the same goal for several months at a time?

If you fail to reach an important goal, how likely are you to try again?

When you are working on a project that matters a lot to you, how focused can you stay when there
are lots of distractions?

If you have a problem while working towards an important goal, how well can you keep working?
Some people pursue some of their goals for a long time, and others change their goals frequently.
Over the next several years, how likely are you to continue to pursue one of your current goals?
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_PANORAMA

Topic: School Safety

Grades: 3-5

How often are people disrespectful to others at your school?

How likely is it that someone from your school will bully you online?

How often do you worry about violence at your school?

If a student is bullied in school, how difficult is it for him/her to get help from an adult?
How often do students get into physical fights at your school?

Grades: 6-12

How often are people disrespectful to others at your school?

How likely is it that someone from your school will bully you online?

How often do you worry about violence at your school?

At your school, how unfairly do the adults treat the students?

If a student is bullied in school, how difficult is it for him/her to get help from an adult?
How often do students get into physical fights at your school?
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(_PANORAMA

Topic: School Engagement

Grades: 3-5

How excited are you about going to your classes?

How focused are you on the activities in your classes?

In your classes, how excited are you to participate?

When you are not in school, how often do you talk about ideas from your classes?
How interested are you in your classes?

Grades: 6-12

How excited are you about going to your classes?

How often do you get so focused on activities in your classes that you lose track of time?
In your classes, how eager are you to participate?

When you are not in school, how often do you talk about ideas from your classes?
Overall, how interested are you in your classes?

Board of Education Regular Meeting - PACKET - (Page 136 of 149) Page 18 of 19 Genera Attachment: Westport Survey -Final.pdf (Page 18 of 19)



General Attachment: Westport Survey -Final.pdf

Topic: School-Teacher Relationships

Grades: 3-5

How respectful are your teachers towards you?
If you walked into class upset, how concerned would your teachers be?
When your teachers ask, "How are you?", how often do you feel that your teachers really want to
know your answer?
e How excited would you be to have your teachers again?

Grades: 6-12

How many of your teachers are respectful towards you?

If you walked into class upset, how many of your teachers would be concerned?

If you came back to visit class three years from now, how many of your teachers would be excited to
see you?

When your teachers ask how you are doing, how many of them are really interested in your answer?
How many of your teachers would you be excited to have again in the future?
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WESTPORT PUBLIC SCHOOLS
110 MYRTLE AVENUE
WESTPORT, CONNECTICUT 06880

Telephone (203) 341-1001 ELIO LONGO, MBA
E-mail address: elongo@westportps.org Chief Financial Officer

INTEROFFICE MEMO
To: Thomas Scarice, Superintendent of Schools
Date: April 7, 2022
Re: RFP 022-010-BOE Coleytown Elementary School Canopy

Tom —
On March 11, 2022, the Business Office conducted a bid opening and recording of RFP 022-010-BOE
Coleytown Elementary School Canopy (for the proposed modular classroom). Here is a summary of the

bid recording:

CES Canopy (proposed modular)

Bid #: 22-010-BOE

Bid closing date: Friday, March 11, 2022, 10:00 AM
Number of bids received: 1

Number of bids qualified: 1

Qualified Bidder: New Haven Awning Company

A review of the New Haven Awning Company bid took place on Friday, March 11, 2022. The bid
proposal was reviewed by Elio Longo (CFO), Ted Hunyadi (Dir. of Facilities & Security) and Phil
Cerrone (Cerrone Architects LLC). The bid conforms to the bid specifications.

New Haven Awning Company bid proposal in summary:

Purchase Option: Lump Sum of $41,290
Fixed cost for removal at end of project: $6,500
Total: $47.790

ADMINSTRATIVE RECOMMENDATION: Award bid in the total amount of $47,470 to New Haven
Awning Company, contingent upon the approvals of Zoning Board of Appeals, Board of Finance and
Representative Town Meeting.

Respectfully,

Elio
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Hand Delivered - March 11, 2022

Elio Longo, Jr., Chief Financial Officer
Westport Board of Education

110 Myrtle Avenue, Room 300
Westport, CT 06880

RE: Quotation#: 22-010-BOE
Name of Bid: Coleytown Elementary School Canopy

Dear Mr. Longo,
Enclosed herewith are the following documents regarding the above-mentioned bid:

o Qty: 2 ~Specification Cover Sheets

e Qty: 2 - Bid Specification Pricing Sheets with quote / drawing attached
e Invitation to Bid ~ Signed

Drug-Free Workplace Certificate — Signed

Appendix A — Insurance Procedure — Signed

New Haven Awning Company W-9

USB Flash Drive with the above documents

e« o @ ¢

Should you have any questions, please feel free to contact me.

Daniel Barnick
Owner

S

178 Chapel Street @ New Haven, CT 08513 @ phawning.com @ T: 203.562.7232 & F: 203,624,4124
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WESTPORT BOARD OF EDUCATION
110 MYRTLE AVENUE
WESTPORT, CT 06880

203 341-1002

SPECIFICATION COVER SHEET
BID #22-010-BOE
COLEYTOWN ELEMENTARY SCHOOL CANOPY

INTERESTED BIDDERS MUST SUBMIT TWO (2) COPIES OF THIS SPECIFICATION COVER SHEET,
TWO (2) COPIES OF THE BID SPECIFICATIONS PRICING SHEETS AND ONE (1) ELECTRONIC COPY
(USB FLASH DRIVE) WHEN RESPONDING TO THIS BID.

The Westport Board of Education (“Owner” or “WBOE”) reserves the right to reject any and all bids, or any part thereof,
may waive informalities or minor defects in the Bids, or accept any proposal it deems to be in the best interest of the
Board of Education and/or the Town of Westport (“Town”). The Westport Board of Education is exempt from the
payment of Federal Excise Taxes and Connecticut Sales and Use Tax according to State Statute, Such taxes must not be
included in bid prices nor added to any items specified.

INSTRUCTIONS ON BID DEADLINES AND REQUIREMENTS:

NAME OF BID: COLEYTOWN ELEMENTARY SCHOOL CANOPY
TYPE OF BID: Sealed Bid QUOTATION #: 22-010-BOL
BID CLOSURE DATE: Received Until: DATE: _3/11/22 TIME: _10:00 A.M.

Bids will be opened and read aloud on Friday, March 11, 2022, at 10:30 A.M. (location Westport Town Hall, 110
Myrtle Avenue, Room 307, Westport, CT). Bidders are invited to attend.

Bids are due on or before Friday, March 11, 2022, 10:00 A.M. Each Bid must be submitted with two (2) copies of this
specification Cover Sheet, two (2) Bid Specification Pricing sheets and one (1) electronic copy (USB Flash Drive) to the
address below. Questions regarding this Bid may be directed to Theodore Hunyadi, Director of Facilities, (203) 341-
1271. Questions may be emailed to (h ssthoris.ore beginning Friday, February 14, 2022 but must be date
stamped not later than noon, Friday, March 4, 2022.

1,

LOCATION TO MAIL BIDS: Elio Longo, Jr., Chief Financial Officer
Westport Board of Education
110 Myrtle Avenue, Room 300
‘Westport, CT 06880

Each response should be mailed in a sealed envelope clearly marked “BID #22-010-BOE, COLEYTOWN
ELEMENTARY SCHOOL CANOPY?”, Faxed proposals will not be accepted. Bid packages are available on our
website: it/ LR RELAE and State of Connecticut Department of
Administrative Services website: !

Identify Name of Bid on Qutside Envelope:

COLEYTOWN ELEMENTARY SCHOOL CANOPY ~ BID #22-010-BOE

BID SECURITY: Bid Security Required % Bid Security Nof Required __x_
PREVAILING WAGE: Required Not Required X
LENGTH OF TIME PRICES WILL BE HONORED:  MUST BE 90 DAYS

STATE ESTIMATED DELIVERY DATE: Maq 57 202%
STATE ESTIMATED COMPLETION DATE; T / /3 ” 2T

%,
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WESTPORT BOARD OF EDUCATION
Elio Longo, Jr.
Chief Financial Officer
110 Myrtle Avenue
Westport, CT 06880
203 341-1002

INVITATION TO BID

BID #22-010-BOE
COLEYTOWN ELEMENTARY SCHOOL CANOPY

Notice is hereby given that sealed bids on the following will be received at the Westport Board of Education Business
Office until:

Friday, March 11, 2022, 10:00 A.M.

Bids will be opened and read aloud on Friday, March 11, 2022, at 10:30 A.M., (location Westport Town Hall, 110
Myrtle Avenue, Room 307, Westport, CT). Bidders are invited to attend.

Specifications and Bid packages are available on our website: ht wwesiporins.org/departments/buginess-
Iz and State of Connecticut Department of Administrative Services website:

\
H

The Board of Education reserves the right to reject any and all bids, or any part thereof, to waive defects in the same, or to
accept any proposal it deems to be in the best interest of the Board of Education and/or the Town of Westport.

Bids are due on or before Friday, March 11, 2022, 10:00 A.M, Each Bid must be submitted with with two (2) copies of
this specification Cover Sheet, two (2) Bid Specification Pricing sheets and one (1) electronic copy (USB Flash Drive) to
the address above.

Questions regarding this Bid may be directed to Theodore Hunyadi, Director of Facilities, (203)341-1271. Questions
may be emailed to eginning Friday, February 14, 2022 but must be date stamped not later than
noon, Friday, Mar

[ }@nd understand.the-bidding-eguirement of Wciﬁcation included for my review herein:
A e Tz
Signature of Company Representative Date

TYPED NAME AND TITLE: Daniel Barnick, Member / Owner

compaNny: New Haven Awning Co.

ADDRESS: 178 Ch apel Street Town: New Haven sTATE: CT  71p, 06513

TELEPHONE NUMBER: 203.562.7232 FAX NUMBER; 203.624.4124

EMAIL ADDRESS: (Please print clearly or aitach business card): dan@nhawning.com
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PROPOSAL FORM for CANOPY at
Coleytown Elementary School
65 Easton Road, Westport CT

Westport Board of Education/ Town of Westport Bid # 22-010-BOE

PROPOSAL TO: Westport Board of Education/ Town of Westport
Elio Longo, CFO
Room 300
110 Myrtle Ave
Westport CT 06880

Proposal Due Date:  3:30 p.m. on February 24 2022

NAME OF BIDDER: New Haven Awnirig, Co.

AUTHORIZED SIGNATURE: 2, el

CONTACT PERSON: Dan Barnick

ADDRESS: 178 Chapel Street

CITY & STATE: New Haven, CT

PHONE: 203.562.7232

E-Mail: ¢iz

The above named Bidder has received the following Contract Documents,

A. Project Manual including specification dated February 10, 2022
B. Bid Form
C. Drawings SP1, Al — A2 dated February 10, 2022

and have included their provisions in my Proposal.

Contractor will supply all labor, materials, equipment, taxes, permits, etc in accordance with all of the
contract documents and as required to construct this Project for a lump sum price as follows:
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Name of Bidder NEW HAVEN AWNING CO.
Westport Board of Education/ Town of Westport Bid # 22-010-BOE

Design, furnish, deliver, and install canopies at two separate modular classroom buildings at
Coleytown Elementary School Westport, Connecticut complete with side panels where indicated, all
required framing and foundation work and in conformance with the drawings and specifications.

Two separate bids are requested as follows:

.
Purchase Option{ ’/ v : ,

Lump Sum of _ £ L Gng. % /;;;,J # '%Jr/y«%/ A F»é. Dollars ($ S 250 )
Contract is to include cémplete removal of the canopies, framing and a/sﬂociated components at the
end of the 48 month term

Rental Option: /
Lease payments of /Z/ /% Dollars per Month
&) /Mos) Lease Term 48 months

Lease extension payments of Months beyond the 48 mos term

Fixed cost to remove the canopies, including all framing and associated components at the termination of
the lease

Y ¢ ‘ 4 P
Lump Sum of § v 71/1 sk > Kz ;4 v / // Dollars ($ g; Soe )

Contract is to include complete removal at the end of the 48 month term

Number of Calendar Days following Award of Contract for Completion of work at Coleytown
Elementary School ", s &

=

All Bid Envelopes must be sealed and marked with Bid Title, Opening Date, and
Time.
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FIRGK
DANIEL BARNICK
New Haven Awning
178 Chapel Street
New Haven, CT 06513
ww.nhawning.com

PHONF

ToR
Westport Board of Education
T

Elio Longo, Jr., CFO
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COTEFURARTE

380

AT
March 8, 2022

SALIG UL

June 6, 2022 at 10:00AM

[y 4

203-562-7232 110 Myrtle Ave Rm 300
Westport
CT 06880

Four Season Canopy - Bid #22-010-BOE Coleytown Elementary
School, 65 Easton Road, Westport, CT

Four Seasan Canopy 38.490.:(13
Scope of work: 38,490.00

Four season canopy to cover walkway from school to temporary classroom
- Design, fabricate and install a four season canopy

- Style: gable style (school to trailet)

-12'w x 34'projection x 3'drop

- Style: shed style (school to trailer)

- 36'w x 6'6"projection x 3'drop (covering trailer ramp)
- Galvanized steel frame

- Meets or exceeds the IBC (2018) for:

Wind Load: 125MPH for 3 seconds

Snow Load: 30PSF

- Fabric: Ferrari 502 or equiv.

- Flame retardant material

- Color: To be determined

- Does not include footings if required

- Installation included

- Includes Shop Drawings

- Includes permitting
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Comm New 2,800.00

Scope of work: - Design, fabricate & install removable side weather batriers
- Dimensions: Approx. 96' wide x 12' drop

- Galvanized steel frame

- Meets or exceeds the IBC (2018) for:

Wind Load: 125MPH for 3 seconds

Snow Load: 30PSF

- Fabric: Ferrari 502 or equiv. borders with clear isinglass windows

- Flame retardant material

- Color: To be determined

Subtotal | 41,290.00
Total including tax $41,290.00
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36'-0"+/-

700"+

34-0"+/-

Bip# 28 -010- BOE
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DRUG-FREE WORKPLACE CERTIFICATE

1 hereby certify that this company:

. Has a published statement notifying employees that the unlawful manufacture, distribution, dispensing, possession, or
use of a controlled substance is prohibited in the workplace and that this statement specifies the actions which will be
taken against employees for violations of such prohibition,

2. Has a written policy informing employees about the dangers of drug abuse in the workplace, the firm’s policy of
maintaining a drug free workplace, any available counseling, rehabilitation, and employee assistance programs, and
the penalties which may be imposed upon employees for drug abuse violations.

3. Each employee engaged in providing the commodities or contractual services which are being bid was given a copy of
the statements specified in paragraphs 1 and 2, above.

4, Inthe statement specified in paragraph 1, the employees have been notified that, as a condition of working on the
commodities or contractual services which are under bid, the employee will abide by the terms of the statement and
will notify the employer of any conviction of, or plea of “guilty” or of “nolo contendere” to any violation of any
controlled substance law of the United States or of any state, for a violation occurring in the workplace no later that
five (5) days after such conviction or plea.

5. This firm will impose a sanction on or require the satisfactory participation in a drug abuse assistance program or a
rehabilitation program, if such are available in the employee’s community, by any employee who is so convicted,

6. This firm will make a good faith effort to continue to maintain a drug free workplace,

e,

T ’
As the pers. authorided g1 thigstatement, Feertify that this firm fully complies with the above requirements.
- (J,,:—w“”—e: (!

Signatyre: Date: ,-’5 - Z2Z

/( P -~
Print tm1e.‘%f\. “ .4./ %cw/\ N

o} .
Company: /\X;/) VI u XV péku/'mup

Revised 1995
DrugFreeWkplaceCert (forms)
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Appendix A
INSURANCE PROCEDURE
Westport Public Schools
Westport, CT

PLEASE NOTE:

RETURN THIS COMPLETED FORM WITH YOUR BID. FAILURE TO DO SO MAY RESULT IN YOUR
BID BEING REJECTED.,

Please take the insurance requirements of the BID to your agent/broker immediately upon receipt of the BID documents to
determine your existing coverage and any costs for new or additional coverage required for the work noted in BID, Any
BID’s that contain exceptions to the insurance requirements may be considered non-responsive and may be rejected.

STATEMENT OF VENDOR:

1 have read the insurance requirements for this worlk and have taken the documentation to my insurance
agent/broker. BID/RFP cost reflects any additional costs relating to insurance requirements for this work.

If T am awarded this BID, I or my insurance agent shall submit all of the required insurance documentation to
Westport Public Schools office of Chief Financial Officer within ten (10) days after the date of the award of the
BID,

. e 3-5-z2z

Signature Date

M

AL’@ I'\A‘-«t/-:./‘— Aepne
ad

Print Vendor Name

Tadam e “barael - orunen
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‘ July 2023 ‘ January 2024
S M| T |W|T F S S'M|T|W|T|F S

1 1 2 3 4 5 6
2 3 4 5 6 7 8 7 8 9 |10 | 11|12 |13
9 (101112 13|14 |15 1415|116 |17 [ 18| 19 | 20
16 |17 |18 {19 |20 |21 | 22 21122 23|24 |25 26|27
23124 125|26(27 28|29 28 129 (30| 31
30|31 February 2024
WESTPORT PUBLIC SCHOOLS | August2023 | s(mM{T|wW|[T|F]|S
2023-2024 SCHOOL CALENDAR S M| T|W|T|F|S 1|2
1 2 3 4 5 4 5 6 7 8 9 | 10
DRAFT
11|12 |13 (14 | 15|16 | 17
18 119|120 (2122|2324
[ school in Session 25 27 | 28 | 29
. Teacher Professional Development
] Snow Dates S|IM|T|W|T
KEY DATES 1 2 3 4 5 6 7 8
Aug 24-25,28  Professional Development 314|5|6|7|8]|9 101112 |13 |14 | 15| 16
Aug 29 First Day of School 10|21 (12|13 |14 | 15| 16 17 | 18 | 19 21|22 | 23
Sept4 Labor Day 17118 (19|20 | 21 | 22 | 23 24|25 (26|27 |28 |29|30
Sept 16 Rosh Hashanah 24| 25 | 26 31
Sept 25 Yom Kippur 27 |28 |29 | 30
Oct 11 Early Release/Professional Development ‘ October 2023 ‘ April 2024
Nov 7 Election Day — Professional Development S M| TIWI|T F S S M| T|IWI|T F S
Nov 22 Early Dismissal 1 2 3 4 5 B 7 1 2 3 4 5 6
Nov 23-24 Thanksgiving Recess
Dec25-Jan1l  Winter Recess 8 10 12113 | 14 7189 (10]11|12]13
Jan 15 Martin Luther King Jr. Day 15|16 | 17 | 18 | 19 | 20 | 21 1415|1617 |18 |19 |20
Feb 19 Presidents’ Day 2212324 |25|26|27|28 2122|123 |24 |25|26|27
Feb 19-23 February Recess 29 [ 3031 28 |29 | 30
Feb 26 Professional Development
March 20 Early Release/Professional Development ‘ November 2023 ‘ May 2024
Mar 29 Good Friday S/ M| T|W|T|F|S S M| T|W|T|F|S
April 14-18 Spring Recess 1 2 3 4 1 2 3
May 27 Memorial Day 5 6 - 8 9 |10 11 5 5 7 8 9 |10 11
June 12 Last Day of School/Graduation (Early
Release) 12 (13 (14 [ 15 | 16 | 17 | 18 12|13 |14 15|16 |17 |18
19|20 (21|22 |23 |24]|25 19120 |21|22 (23|24 |25
26|27 |28 |29 30 26 |27 (28|29 30|31
" occemverzoz L ez |
Students: 182 days Teachers: 187 days S M| T|WI|T S S M| T|IWI|T F S
There are 5 snow days built into the calendar. If there are no 2
snow days students’ last day will be June 12. In the event that 3 4 5 6 7 9 3 A 5 6 7 8
additional make-up days are needed, District schools willuse,in | 10 | 11 | 12 | 13 | 14 | 15 | 16 9 (10|11 |12 (13|14 | 15
the following order: Monday, April 15; Tuesday, April 16; 1711819 |20 21| 22 | 23 16171819201 21| 22
Wednesday, April 17; Thursday, April 18; Friday, April 19.
ednesday, April 17; Thursday, April 18; Friday, Apri 24125126 | 27 | 28 | 29 | 30 23| 24 |25 26 | 27 | 28 | 29
31 30
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